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Print for Peter Taylor

John J. Kosinski

April 27, 1998

Bio. 9: Social Impact of Science

e Professor Taylor
T ot Outline

Topic: Male Contraception

Title: ?7??

Thesis: I would like the reader to understand the processes impeding the development of male
contraceptive devices and procedures and educate the reader on methods that may soon may be
available.

I. Introduction
A. A personal introduction which presents a situation where present contraceptive methods
do not meet the needs of a couple.
B. Importance of this issue—- invading the most personal aspects of our lives
C. List of devices and procedures directed toward women and directed toward men
presently available
D. Why has this trend occurred?

II. Background
A. Biological/Technical Issues
1. Obstruction vs. hormonal contraception
2. Explanation of male hormonal structure
B. History and Litigation
1. Debate about the history of responsibility
2. Development of the female pill
a. Initial perceptions
b. Side-effects
c. Litigation
d. Creation of government agencies
3. Development of the IUD (Intrauterine Device)
a. Initial perceptions, quickly marketed
b. Side-effects, death
¢. Creation of larger government bureaucracy
C. Economics
1. Pharmaceutical companies fear no market?
a. popular notions
b. social upheaval (changing perceptions/social change)
2. Published research (Sex Roles and the Journal of Applied Social Psychology)
D. Congress
1. Unwilling to protect pharmaceutical companies
2. Cutting research spending
E. Results of these variables= pharmaceutical companies have stopped research efforts

III. Methods presently being tested
A. Reversible Vasectomy
1. Problems with the vasectomy movement
2. The problems researchers have experienced
B. Male Pill
C. Hormonal injections
1. Introducing Gn-RH antagonists
2. Introducing higher testosterone levels
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Topic: How can TConvince corporations to donate money to Boston inner city girls®
sports programs?  What more wadd you need 2

I 1 will discuss why 1 feel it is important that corporations donate monies to
Boston mner city girls sport programs, 1 will base my statement on my
experience as a young girl growing up in the inner city, what [ learned from
majoring in Sport Management in college and my experience working at an
athletic facility and working with youth sport programs.

IL In this section I will discuss the history of women’s sports. 1 will do this to
give the reader background information of women’s sports and sports in
general.

1. 1 will discuss how sports help young women deal with social issues such
pregnancy. obesity, drugs, and self-esteem as well as other 1ssues. [ will also
provide statistics to give factual information that has been proven. 1 will also
talk about the negative aspects sports can have on girls (I don’t know how 1
will state these facts as of yet).

IV, Corporations have requirements for giving donations, I will list their
requirements and what other information groups looking for donations may
need to provide.

V. Equality between boys and girls has always been an issue in our society In
this section I will discuss those 1ssues in sport.

VI.  Women’s sports have had such an affect on society I think it is important to
state facts to show how much of an affect it has had. I will talk about its
affect on young women to major corporations making millions of dollars in
profit from women’s sports.

VIl.  There are many successful girls sport programs running today. 1 will discuss
how and why they are successful.

VIIL T will conclude by stating my personal feelings about girls sport programs and
all of the factual information I have presented as well as reiterating how
important it is they get the funded they need to be successful.
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Governing Question:
What are the steps that I can take to engage the adult learning communities in using the principles
of theater arts to prepare them to create social change?

1.

When there is a discussion about education in the current U.S. culture, we talk about preparing
our children for the future and being competitive in a global economy. Within all of this
attention, there remains one group that seems to be relatively neglected - adults. By no means
should we fail to recognize the value of education for our children, and at the same time, we
have a responsibility to help adults find a path of true lifelong learning that helps take them
beyond attention to individual professional skills development or personal enhancement to the
learning that helps to create stronger communities.

a. Subtext of this point: adult education is currently too narrowly defined, and needs to be
allowed to expand. Adults who are not engaged in professional skill development or
personal enhancement still “have a place” in continuing learning and need to be aware of it.

Most adults have experienced a particular type of traditional education in their childhood years
which has included tests, grades, and didactic teaching in their primary and secondary school
environments, and even at the university level. In order to help adults become truly engaged in
their own continuing education, their learning experiences must take into account the unique
needs of adults and present a much more enjoyable way in which the process of learning
happens. Adults must be able to approach their education with a new sense of fun and be able
to let go of their notions of traditional education and any anxieties that they have formed around
this due to their school years.

a. Subtext of this point: Adults may actually be biased to reject ongoing education because of
negative associations that they have with the pressures of school, tests, grades, and other
social issues of their younger years. There needs to be a reinvent the nature of education
for adults and help them see that it can be something totally new and can account for what
they really want rather than what is imposed on them from others.

By using the principles of the theater arts in adult learning communities, we can find one way of
restoring the natural joy of using play in learning and create a learning environment in which
adults can participate directly and therefore make the experiences more meaningful to their own
lives and communities.

a. Subtext of this point: There is a naturally fun element of theater that attracts all adults, since
theater actually encourages people to play, use their imagination to pretend and make-
believe, and explore sides of their personality that are not “acceptable” otherwise.
Involvement in theater is a way for adults to safely reject the expectations and assumptions
that are made about them by the greater community.

By transforming the idea of adult learning to focus on social change, we find a new level of
purpose that moves beyond the individual’s own professional skills and personal life
enhancement. The nature of social change is collaborative, and driving adult learning toward
social change means that we can prepare adults to not only reflect upon their own skills but also
to consider how the diversity of skills among themselves and the others can complement each
other to create situations in which social change can happen. These are collaborative skills such



a using dialogue, teambuilding, finding common understanding of the challenges and actions
needed address social issues.

a. Subtext of this point: Adult learning looks to address individual needs through skills
training, but there is not necessarily attention in these situations to the ways that adults can
actually learn together and seek collective understanding of their learning. Because adults
can represent so many different domains of work and life situation, one binding thread is to
address social issues that affect adults in a community and are completely independent of
specific type of job or other individual characteristics.

5. Using theater arts in adult education is a natural way to help develop the kinds of interpersonal

7.

skills that lead directly into collaboration that is needed for social change thought and action.
The theater arts use tools such as character, dialogue, status, point-of-view, emotion, and bodily
movement to help adults not only to clarify to themselves their own perspective of the world but
also understand the perspectives of others as well. The theater arts provide a safe environment
for experimenting with what it might mean to explore the thoughts of another person and find
empathy for the kinds of alternative patterns of thought that might be unrecognized by a person.

a. Subtext of this point: The theater arts have recognized and utilized specific tools of human
behavior that happen to be useful for theater performance. Even so, these tools are actually
part of the whole human experience -- they aren’t really “owned” by the theater arts. The
adult education community needs to recognize this and claim these tools toward their own
end.

I believe that adult learning communities need to be presented with some of the tools that can
help them find ways to use the theater arts in their continued learning and do so with respect to
gaining skills needed for social change. One way for me to become involved in this is to help
establish relationships between those in the theater arts and in education. Because of my own
experience with adult education, my own influence may be most effective if I work with adult
learning communities directly to develop awareness of theater arts methodologies and find
practical ways to adapt the methodologies to the educational processes that are used in their own
situations. One example might be to develop a workshop that introduces concepts of the theater
arts as teaching tools, and this might be presented to learning communities such as group of
instructors at local community/adult education centers. Another example might be to help
identify how an additional standard of theater education can be integrated into teacher education
that occurs at the university level. A further example might be to establish an ongoing,
collaborative, experimental learning group in which adult learners and teachers might explore
different theater methodologies and discuss ways to make effective use of them in classrooms.

a. Subtext of this point: My own involvement in this work seems to need to start with the
relationship between theater arts and adult education, although I feel “closest” to those in
the adult ed. community and feel that this is where my attention needs to focus. My area of
most concern is engaging adult ed. teachers and learners in this process of finding use of
the theater arts more so than working with those in the theater arts to develop applications
for education.

In any ways that I pursue these kinds of involvement, I will maintain an attitude that adult
learning is fundamentally enjoyable and can also have a well-defined purpose, and by allowing
adults to find their own interpretation of this idea as it relates to their own lives and



communities, it is possible to restore the natural fun in learning and establish the association
between lifelong learning and social change that still can enhance professional skills and
personal enhancement while also building stronger, more peaceful, and more fulfilling
communities and relationships.

a. Subtext of this point: I would like to see the overall notion of adult education expand to
include the ideas above; in addition, I consider this process as one of slow, sustainable,
transformational momentum rather than in terms of short-term models that become
“injected” into learning environments.

REVISED VERSION

Introduction:
a. thank the interviewee for their time and confirm the allotted time to which we had agreed for
this interview
b. provide a brief description of my purposes and research:
1) exploring the question of how use of theater arts can be used in adult education
environments to support learning that prepares adults to create social change
2) brief explanation of Critical and Creative Thinking program

3) ask interviewee to explain their role in their organization/work situation

Questions:

Theater in Education

1. When you were first starting to involve yourself in the use of theater in education, what had you
done to prepare yourself (informal and formal education)? In what ways do you wish you had
been more prepared?

2. Can you tell me about successful work experience that gave you a new excitement or
encouragement about the potential of this work?

3. What are the objections that have been expressed by your potential clients/constituents when
you have suggested how your work and methods might be useful in their environment?

4. What have you done to form collaboration with others toward using applied theater in

education? How have the skills of others complemented your own?

Theater in Social Change Issues



5. Do you think that there are any key misconceptions that are broadly held about theater for social
change?
6. **If you believe that that use of theater techniques in social change should be more prevalent in

educational environments, what have been the barriers to making that happen?

Work Organization and Administration of the Program/Project

7. How do you organize the information that you need to manage your work?

8. What are the things that you need the most right now that would make your work most
successful or fulfilling?

9. What are the most difficult parts of this work, especially the things that others may not tell me?

10. What do you do to keep up with the trends in the use of theater for social change and its
educational applications?

11. ** Are there any philosophical differences between you and your partners/staff in the way that
you approach your goals? If so, how do you handle those?

12. ** In terms of your daily work tasks, what are the parts that tend to be particularly boring or

frustrating?

Additional Leads and Suggestions

13. Who are the other key people in the Boston area that might be able to provide insight or
support?

14. Is there anything else that I should know?

Wrap-up

a. thank the interviewee for their time
b. mention how I will follow up with them, if appropriate
c. confirm again my support of the interviewee’s work and efforts

Other Reminders:

1. monitor the time throughout the interview

2. when possible, think about how to phrase my next question in a way that also acknowledges the
previous statement or comment - change the question order as needed

*%* I consider some of the questions to be “secondary” if pressed for time and needing to sacrifice
some; these may also be answered or addressed in the course of discussing the other questions.



Suzanne M. Clark
CCT 698
Fall 2000
Narrative Outline

Topic: In what ways can the Internal Martial Arts help in the recovery and prevention of a music injury?

L

VL

VIL

VIIL

I plan to state an argument that music injuries are common amongst musicians and that current
therapies may not result in complete recovery. This will be based on my own experience with an
injury as well as observations made of music students, musical peers and interviews with injured
musicians. The acknowledgement of music injuries, as well as other arts-related injuries, has lead
to the conception of Performing Arts Medicine. Although the benefits from this filed are great,
they are often not enough to get a musician back to performing. This links into the idea of
exploring the Internal Martial Arts and what benefits they can supply to assist in recovery and
prevent a music injury.

This section will explore music injuries — primarily upper body/limb injuries. I will describe
what they are on a physiological level and the variables that contribute to them occurring. The
particulars of an injury vary according to instrument, although there are many crossovers. Also
explored are the physical and emotional effects of an injury, as well as the day-to-day activities
that exacerbate the problem.

Performing Arts Medicine is a field that has sprung up over the past twenty years, although I’'m
not sure many people, musicians included, have even heard of the term; however, I will present
some of the institutions that deal in this medicine as well as the therapies commonly used. I will
examine the pros and cons of these treatments as well as present alternative therapies with their
pros and cons.

Internal Martial Arts are a part of China’s history. Here, I will give an overview of that history
and where it fits in to Chinese culture. I will also examine the basis of the Arts, chi gung, as well
as tai chi. Both rely on exercises that manipulate the electromagnetic field of the body, and I will
provide some data as to this phenomenon. Also presented will be the uses of these arts as well as
their physical and emotional benefits.

I will present the case studies of a few injured musicians who have used a variety of therapies as
well as the Internal Martial Arts. I will relay their experiences and effects of the injury and their
process of recovery.

After having presented the current therapies and the Internal Martial Arts, I will attempt to show
the differences and benefits between them, as well as their commonalties. Hopefully, this will
show the validity of choosing the Arts as a tool for recovery maintaining good health.

I plan to suggest places and ways to incorporate the Internal Martial Arts into a
recovery/prevention plan. I will focus first on education, since I believe this area to be key in
addressing the problems musicians face. In addition, this area seems to be lacking in such
information. Other places include the filed of Performing Arts Medicine, internet resources, and
a personal plan.

Lastly, I will summarize the areas of injuries, therapies and Internal Martial Arts and hopefully
show the unique benefits a musician, injured or not, can gain from participation in these arts.
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The first piece of my narrative outline was based on the Title Slide from the presentation. I made a
note that I had to explain the background information about the context for the Music in History
project which means describing the History course, the Adult Diploma Program and the students in

it.

Expanding on this comment gave rise to a short outline designed to provide this background, which
was:
1. Educational Context of the ADP program and its students
a. Importance of multiple payoffs: pervasive skills
b. Social engagement

2. Specific Context of the ADP History Course

However, I wanted to Grab the reader, stimulate their thinking about possibilities and begin to
Orient them to the path of the paper, so I didn’t want to just explain the context of the ADP and
History course first. The Grabber from the presentation was my own personal use of Herbert
Russcol as a source of educational enrichment. I didn’t want to use that as the entry-way into my
written project and now I understand the reason for this. My anticipated Audience which was an
unconscious choice that I hadn’t clarified to myself. It really hit me in class on the 9" that I had lost
touch with the Subject, Audience, Purpose trichotomy. My Audience for the presentation of work
in progress was clear-cut; the Practicum class itself. And, the Purpose of the presentation was to

“collect gems” so everything about the presentation was geared to that end.

My intended Audience for my written paper best defined as Teachers of Adults in High School
level programs, especially involving ESL learners; in other words, I imagine the Audience as the
teachers I work with and the extended community of similar people who share pedagogical
techniques, including Workplace Education, Adult Basic Education, and other forms of High

School programs for adults.

The Purpose of my written project is also different than the oral presentation. The section of my

rough draft introduction stating the two outcomes makes this Purpose clear.

In any case, for my paper’s introduction, I wanted to Grab the Audience with a direct example of

how historically rich and educationally stimulating a song can be, especially one that has gained



recent currency. I wanted the Audience to get a preliminary sense of “look at how many ways there
are to explore this one song!”, “look how the music is being connected outside of music proper”
(the NIEHS website), and finally “look at how the music helps to break through barriers for non-
traditional students” (the quote from the special educator from the NIEHS website). Plus, it IS
personal for me in that this particular song helped to get the ball rolling for tracking down music

and playing it in class for ESL students.

I’ve been working on meshing the multiple outlines that I’ve generated at various stages of the
course. The Annotated Outline that stemmed from the presentation provides the framework for
section 2 below which was not included in my rough draft. However, I had not done an annotated
outline directly for the first section of the paper. Rather, I was working from the brief outline
specified above. After the fact, I did the reverse outline process on what I had written (see
attachment). This was helpful at making the logic of my approach to the Introduction and
Background Information clear. Further, doing this outline and expanding on the paragraph in the
rough draft that articulated the path of discussion led me to an overview outline that integrates the

sections of my paper more clearly.

Path of Discussion (expanded from rough draft and numbered)

1. First, we will review background regarding the specific educational context comprising the
History Course of the Adult Diploma Program. Emerging from this discussion is a
conception of levels of engagement on two scales: social interaction and information access.

2. Then, we will proceed to a consideration of paradigmatic sources that inform and motivate
the features of the emerging general framework. This discussion involves a reflection upon
the sources of my own practice of music collection as a way to articulate the features of
activities that promote greater degrees of student engagement in the collecting and sharing
of information. (Use Oral Presentation Annotated Outline)

3. Finally, we will appraise lesson plans and student project guidelines that are designed to

realize the educational potential of using music in this context.

Overview Outline
1. Review Context to clarify goals

2. Consider paradigmatic sources to inform and motivate framework



3. Actual Lesson plans and definition of database system for collecting
4. Future Directions
a. Depth of inquiry

b. Extension to other media



Outlinc for Tcaching Creativity Like Calculus: Education and the Cognitive
Development of Creativity

Introduction: The need for looking at the developmental factors of creativity for effective
cducation.

‘The study of creativity has developed and grown significantly over the past 40 years. It
has rcached a level of aceeptance and prominence today, unparalicled in its history. The
status of creativity in cducation, however, remains a marginal one. Creativity, as a goal,
is reserved largely for gifled education programs. There are, however, educators who are
working to include creativity and creative development in the general curriculum. These
educators face an uphill battle against increasing pressure lor standardization, adherence
to highly proscriptive curriculum frameworks, and performance on standardized tests.
The task of the educator seeking (o include creativily as an important concern of the
school is to show that creativity plays a central role in the performance and success of the

students. i, lus breabre sy by some - 63 Qoins "Tedhny or™

In order for the cducator to accomplish this, thcy must understand creativity and how to

best encourage it. Teachers need to become effective agents for creative development in

order to be effective proponents for curricular reform. Unfortunately, this information is

not readily accessible to the educator. Little is known about how creativity develops in

an individual as they mature. In fact, much of the efforts to include creativity in

education, assume that creativity is a static function which individuals acquire to varying

degrees. This perspective does not reflect what is known about human cognitive 3 E&/m\"M 73
development, and it does not reflect standard educational practice.”The conception of DALAed wn b~
creativity instruction and enhancement needs to mature in order to hecome a credible e WW y)

forcc in curricular reform. dalbeen w0

A brief look at traditional mathematics instruction will illusteate this point well. Many 3%‘&\{ " 4“”2:
seniors in high school study Calculus. This can be viewed as the apogee of their high o &vbon o
school mathecmatics carcer. Howcver, a first grade teacher docs not instruct his students  wost S 1)

in beginning Caleulus. ‘These students learn addition and subtraction. Arithmetic is a N s N
skill that is valuable in its own right, yet it is also a necessary foundation for Calculus. wHone on
The skills acquired in all the mathematics instruction before Calculus are necessary Am\‘o—h’r

antecedents and at the same time are worthwhile in and of themselves. Creativity is the
same. Mature creativity reflects a successful integration of many different skills. A
scnsiblc approach to tcaching creativity is to focus on thosc individual skills before
attempting to illicit the ultimate goal. Attention to the individual elements of creativity,
enhancing them, fostering them, and encouraging them will lead to individuals who can
attain more lofty heights of creative achievement. Just as the Calculus student who is
held back by her poor grasp of Algebra, a student of creative endeavors will be held back
by a lack of development of certain cognitive functions.

What is needed then is an understanding of how creativity develops: a knowledge of what %
}_‘ 3 the steps leading up to creativity are and when they emerge. 'I'his information will awwe\
e ‘\(\cducators to encourage their unfolding with appropriate activities and environments? By aened,
Q@‘ \6& combining the knowledge of creativity and its components with the established theories . w)\ds
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of cognitive development, it should be possible to create a framework of the development
of creativity. This framework can act as a guide to instructional practice and curricular
design. The knowledge will direct educators attention to the appropriate elements of a Q\)\

child's emerging creativity. pRE
N\

Also: Creativity has been correlated to success as an adult, more so than intelli@ce,
creativity has been correlated to general health and happiness.

Resources:

Gowan, John Curtis (1972) Development of the Creative Individual. San Diego: Robert
R. Knapp

Milgram, Roberta M.. Hong, Eunsook. (1993) Creative thinking and creative
performance in adolescents as predictors of creative attainments in adults. Roeper
Review. 15. 135-139

Reisman, I'redericka K. I\ lovd, Brenda. Torrance, E. Paul. (1981) Performance on
Torrance's Thinking Creatively in Action and Movement as a Predictor of Cognitive
Development of Young Children. The Creative Child and Adult Quarterly. 6. 205-209

Rodd Jillian (1999). Encouraging Young Children’s Critical and Creative Thinking
Skills. Childhood Education. 350-354

Sternberg, Robert J. (1999) Handbook of Creativity. Cambridge: Cambridge University
Press

Torrance, Paul E. (1984) Some Products of 25 Years of Creativity Research.
Educational Perspectives. 22, 3-8

II. Nature of Mature Creativity

To properly understand how crealivity develops in the child, one must have a knowledge

of the end result. Mature adull creativily is a complex process, involving many functions

and factors. It has been studied extensively, and some consensus has begun to emerge __~ /J\‘é( - Qd
about what the critical elements of adult creativity are, (1 will focus on the cognitive ()w'ib Gy
approach, acknowledging that there are other approaches-personality, genetic, etc. & _&m\u},
However, these perspectives Icave little room for impact by cnvironment and cducation (xﬂl\\.\le/
and are therefore not worth focusing on in this paper. Also, the evidence supports the \?"'5

idea that environment does influence creative capacity.)

A. Torrance: The most widely used tests of creativity and one of the most
published thinkers on adult creativity. F lexibility, Fluency, Originality and
Elaboration are the elements of creative process he identifies and tests for,
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B. Cognitive Approach: Generation and Exploration two main elements
(Geneplore model) = vok 6t Rde ond okt

(. Mumford: Clonscious and unconscious, analogies, attention span, curiosity,
mental models

0. e Arwan M&\ 3¢l w,@%
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WH. Given the elements of adult creativity, what are the logical antecedents which make it
g. o possible? There are cognilive processes which need o emerge and develop in order for

%

gpraaly o5~

malu{‘e T\(hzroc;fuivily o take place. ~f| these Pesics J“M w/ o "'/0 ahrrakin bk Yo Lory &392»

A. Initiative: A child must learn to do things on their own and be encouraged to 15 el
do so. Without a healthy sense of initiative or a fear of punishment, one learns to & 4

e ) N |W' do only what is cxpected. The creative process requircs cxploration, curiosity and

Imﬁ‘}l&b

00 “Yaws Y-)\*

& originality. Without healthy initiative, none of that would be possible, é—iﬂcpm 0“;6

B. Symbolic representation: This refers to an increasingly complex ability to M'&Y "3“:" 4
represent the physical world and ideas with symbols. Symbolic representation ko Crahey
allows one to combine concepts, alter existing structures (physical or imagined)

and communicate ideas. Language is a fundamental type symbolic representation.

This language includes speech, as well as domain specific language, i.e. the I-N«g'k‘
language of medicine, math, statistics, etc. Symbolic representation also allows w
onc to conceptualize, to imagine what docs not yet cxist.

e

manipulatc them in tresh ways. A comfort and desire to operate in this rcalm is Cod .
critical for adult creativity. Without this, the adult will not cxplorc idcas. ‘phy naatel

ol g
D. omSpa: This refers to the ability o focus on a particular topic or ,:.006 Wlbur(&,

concept to get at its depth. Young children will pick up a toy, taste it, bang on it,
then discard it. The ability to look at the object more closely and learn what its
properties and functions are provide a foundation for using objects and ideas in

~eovalely
% C. Symbolic play: Beyond the ability to crcate symbols, there is the ability to m&
e

:- novel ways. Without the discipline or interest which cnables one to concentrate

0. bebneen cm&nh\[ b bazsnd by vs, dimehed e cm’.l\;‘py
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Dev ing Writing Worksh "L ow-Income an r rserved W n

Topic: The focus of the project is the importance of developing supportive communities
for both leaders and participants of a writing workshop for low-income and other
underserved women. A generic grant proposal is included in order to further define the
need, goals, and implementation of the project.

|. Introduction- My personal history of coming to this project is important to relate to the
reader. It shows the growth of the project in my mind and explains the steps | have
taken to reach this point. | am answering for myself and others: How did | come to
embrace this project? Why is this a good project for me? How does it fit in with my life’s
work? To that end, I'll explain how and why my interest in women's issues has grown,
my desire to expand my work with writing workshops to adult women, and how the
merging of these interests was discovered in a reading from the Creative Thinking
course. The encouragement | received initially from Delores Gallo and subsequently
from Diane Moore are also important to mention.

The next part will probably be a:

Il. generic proposal for a social action grant for writing workshops for underserved
women, although I'm still unsure whether this proposal belongs in this part of the
paper or after the next part. My rationale for putting it here is that information about the
methods and name of AWAI are probably needed here and are best presented
through the proposal. I'll discuss Pat Schneider’s original workshops with the
Chicopee women, the beginnings of AWAI, and the results of the Writing Workshops.
I'll then give some details of the project design including statements and details on
need, goals, implementation, community benefit, personnel, timeline, and evaluation.
I'll be sure to note that underserved women would include not only those of low-
income, but also those who have been victims of violence, drug and other substance
abuse, and discrimination based on race and/or language. In the evaluation section,
I'll also include questionnaires | developed for the original Chicopee participants and
for leaders.



1. The importance of developing community will be the next large section. The
elements of all successful writing workshops will be discussed. Elements include trust,
empathy, respect, caring, horizontal relationships, positive feedback, confidentiality,
and a safe environment. I'll then proceed to build on these elements with a discussion
of additional factors needed for successful writing workshops for low-income and other
underserved women. In this part, I'll have information on the use of inclusive language,
the assumption of writing as fiction, the sharing of writing by leaders and participants
alike, and the role of writing in empowerment. Next, I'll address the importance of
leader support groups. Sharing experiences, communication and commitment to one
another and to the group, and the unexpected results of belonging to this community
will be illustrated through personal anecdotes of revelations I've already made as part
of a leader support group.

IV. Conclusions- In this section, I'll take my personal journey to the next step. Referring
to the proposed timeline in the generic proposal, I'll reflect on my journey to-date, plan
for the coming year, and promise to report back to my CCT community which | will
formally leave, but not forget.
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Topic: IVF Clinic Regulation
Thesis: There needs to be a non-voluntary regulation of some sort
for all IVF clinics to follow.

I. The IVF Clinic iq the United 'States: How it works.

A. Background on the extent of IVF technologies.

1. IVF clinics are found in 53 countries. In the U.S. there
are 250 clinics. This is up from 30 clinics just 10 years
ago.

2. In less than 20 years, IVF has become the accepted
alternative for infertile couples. This is not reflective of
the success rates, which are quite low (around 15 -20%).
3. Regulatory committees are few and thelir bylaws are

voluntary. Clinics are mainly self-regulating.

B. Background on the current voluntary regulatory committees.

1. SART (Society for Assisted Reproductive Technologies)
seems to be the largest of the voluntary regulatory
committees. Their bylaws are followed by [x] clinics.

a. [Summary of SART regulations and their

importance.]
2. Other regulatory committees include CAP (?) and all
state and federal regulations for any legitimate business,
medical office, and/or laboratory facility.

a. These are not IVF-specific. There are needs

within the IVF community that are not being met.



II. IVF Clinic Regulation: Why it is needed.

A. There are no IVF-specific regulations in effect that are non-

voluntary. This leads to lack of uniformity and proper

evaluation within the field.

B. Recently, there have been scandals involving IVF clinics.
1. Jorge vs. Asch: This couple is suing their infertility
doctor for giving their embryos to another couple. The
Jorge’s want custody of the children that they feel are
legitimately theirs.

2. [possibly a few more cases]

C. Currently, there is a bill being passed (or passed and in the

process of being implemented) that is going to set some

regulations that are IVF-specific.

1. [summary of content of bill]

III. Regulation Implementation: The possibilities
A. There needs to be a regulation / committee devoted to IVF
clinical issues. |
1. i.e. the bill already discussed.
2. Perhaps, there is another solution.
B. Now that there is a “solution”, it needs to be implemented.

1. [’ll need a few points here]

IV. Conclusion: Summary of Key Points





