
G.  Clarification through communication 
• Program of talks from a previous year's course. 
• Example of a student's overall argument and my summary and title for the project after digesting 
the argument 
• The first example of an outline is preceded by my comments so you can see what I made of it. 
• The next outline is one that I reworked as an example. 
• The next example of an outline is equivalent to a nested and connected table of contents, but it was 
straightforward to convert it to the narrative outline that follows. 
• The other six examples include narrative.  The first of these is included in the original and revised 
forms. 



Public work-in-progress presentations 
from Critical & Creative Thinking 698 

 
In this course students choose a current social or educational issue that concerns them, i.e., they want 
to know more about it, advocate a change, or design an intervention or engagement.  They work 
through the different stages of research and action—from defining a manageable project to 
communicating their findings and plans for further work.  (For more information contact 
peter.taylor@umb.edu) 
 
Part I: Tuesday, Nov. 12, 6.45-9.30pm, Mc C 2-628 
6.45pm 
Fostering powerful writers through workshop communities: Using writer's workshop to facilitate a more 
inclusive and expansive approach and attitude towards writing -- Dory Oppenheim 
Creating original music -- Joe Herosy 
Strategic ways to eradicate corruption in Nigeria -- Benjamin Okafor 
Using dialogue and dialogic discourse to practice meta-cognition & build community in classrooms -- Jane 
Kenefick 
7.45pm 
Family-friendly practices in the workplace -- Melissa Moynihan 
Towards teamwork in nursing -- Jeanne Hammond 
Dialogue process for exchange around homosexuality -- Gloria Perez 
Creating a more productive learning environment within a music classroom through the development of a 
learning organization -- Kathleen Walsh 
8.45pm 
Guiding 6th grade students through an experimental science project: Management, coaching & 
implementation suggestions to instill wonder while using the scientific method -- Kristen Rushworth 
*Advertising in the United States: The development of an international renaissance style -- April Rucker 
Part II: Monday, Nov. 18, 5.30-9.30pm, Mc C 2-628 
5.30pm 
Reflections on writing novels for young adults -- Susan Butler 
Integrating philosophy into a  high school English class -- Cynthia Than 
* Successful transition back from alternative schools -- Malcolm Smith 
6.45pm 
Empowerment issues in nursing -- Gloria Hicks 
Sexuality ed. in global context -- Barbara Huscher 
Media manipulation -- Kevin Johnson 
The components of a career change: What are the reasons you want to do this? -- John Lewis 
7.45pm 
The awareness of how bureaucracy affects us in everyday life -- Bob Lingley 
Overview of CCT skills that support the big six information problem solving process -- Mary Moniz 
How to get people interested in the dialogue process in Japan -- Tamami Nakashima 
How collecting and sharing music creates connections to history -- Matthew Puma 
8.45pm 
Why is breed-specific legislation ineffective? -- Heidi Straghan 
A holistic approach to the studio experience is vital for all visual arts disciplines -- Luanne Witkowski 
(*tentative) 











 







Governing Question: 
What are the steps that I can take to engage the adult learning communities in using the principles 
of theater arts to prepare them to create social change? 
 
1. When there is a discussion about education in the current U.S. culture, we talk about preparing 

our children for the future and being competitive in a global economy.  Within all of this 
attention, there remains one group that seems to be relatively neglected - adults.  By no means 
should we fail to recognize the value of education for our children, and at the same time, we 
have a responsibility to help adults find a path of true lifelong learning that helps take them 
beyond attention to individual professional skills development or personal enhancement to the 
learning that helps to create stronger communities. 

 
a. Subtext of this point: adult education is currently too narrowly defined, and needs to be 

allowed to expand.  Adults who are not engaged in professional skill development or 
personal enhancement still “have a place” in continuing learning and need to be aware of it. 

 
2. Most adults have experienced a particular type of traditional education in their childhood years 

which has included tests, grades, and didactic teaching in their primary and secondary school 
environments, and even at the university level.  In order to help adults become truly engaged in 
their own continuing education, their learning experiences must take into account the unique 
needs of adults and present a much more enjoyable way in which the process of learning 
happens.  Adults must be able to approach their education with a new sense of fun and be able 
to let go of their notions of traditional education and any anxieties that they have formed around 
this due to their school years. 

 
a. Subtext of this point: Adults may actually be biased to reject ongoing education because of 

negative associations that they have with the pressures of school, tests, grades, and other 
social issues of their younger years.  There needs to be a reinvent the nature of education 
for adults and help them see that it can be something totally new and can account for what 
they really want rather than what is imposed on them from others.  

 
3. By using the principles of the theater arts in adult learning communities, we can find one way of 

restoring the natural joy of using play in learning and create a learning environment in which 
adults can participate directly and therefore make the experiences more meaningful to their own 
lives and communities. 

 
a. Subtext of this point: There is a naturally fun element of theater that attracts all adults, since 

theater actually encourages people to play, use their imagination to pretend and make-
believe, and explore sides of their personality that are not “acceptable” otherwise. 
Involvement in theater is a way for adults to safely reject the expectations and assumptions 
that are made about them by the greater community.  

 
4. By transforming the idea of adult learning to focus on social change, we find a new level of 

purpose that moves beyond the individual’s own professional skills and personal life 
enhancement.  The nature of social change is collaborative, and driving adult learning toward 
social change means that we can prepare adults to not only reflect upon their own skills but also 
to consider how the diversity of skills among themselves and the others can complement each 
other to create situations in which social change can happen. These are collaborative skills such 



a using dialogue, teambuilding, finding common understanding of the challenges and actions 
needed address social issues. 

 
a. Subtext of this point: Adult learning looks to address individual needs through skills 

training, but there is not necessarily attention in these situations to the ways that adults can 
actually learn together and seek collective understanding of their learning.  Because adults 
can represent so many different domains of work and life situation, one binding thread is to 
address social issues that affect adults in a community and are completely independent of 
specific type of job or other individual characteristics.  

 
5. Using theater arts in adult education is a natural way to help develop the kinds of interpersonal 

skills that lead directly into collaboration that is needed for social change thought and action.  
The theater arts use tools such as character, dialogue, status, point-of-view, emotion, and bodily 
movement to help adults not only to clarify to themselves their own perspective of the world but 
also understand the perspectives of others as well.  The theater arts provide a safe environment 
for experimenting with what it might mean to explore the thoughts of another person and find 
empathy for the kinds of alternative patterns of thought that might be unrecognized by a person. 

 
a. Subtext of this point: The theater arts have recognized and utilized specific tools of human 

behavior that happen to be useful for theater performance.  Even so, these tools are actually 
part of the whole human experience -- they aren’t really “owned” by the theater arts.  The 
adult education community needs to recognize this and claim these tools toward their own 
end.  

 
6. I believe that adult learning communities need to be presented with some of the tools that can 

help them find ways to use the theater arts in their continued learning and do so with respect to 
gaining skills needed for social change.  One way for me to become involved in this is to help 
establish relationships between those in the theater arts and in education.  Because of my own 
experience with adult education, my own influence may be most effective if I work with adult 
learning communities directly to develop awareness of theater arts methodologies and find 
practical ways to adapt the methodologies to the educational processes that are used in their own 
situations.  One example might be to develop a workshop that introduces concepts of the theater 
arts as teaching tools, and this might be presented to learning communities such as group of 
instructors at local community/adult education centers.  Another example might be to help 
identify how an additional standard of theater education can be integrated into teacher education 
that occurs at the university level.  A further example might be to establish an ongoing, 
collaborative, experimental learning group in which adult learners and teachers might explore 
different theater methodologies and discuss ways to make effective use of them in classrooms. 

 
a. Subtext of this point: My own involvement in this work seems to need to start with the 

relationship between theater arts and adult education, although I feel “closest” to those in 
the adult ed. community and feel that this is where my attention needs to focus.  My area of 
most concern is engaging adult ed. teachers and learners in this process of finding use of 
the theater arts more so than working with those in the theater arts to develop applications 
for education.  

 
7. In any ways that I pursue these kinds of involvement, I will maintain an attitude that adult 

learning is fundamentally enjoyable and can also have a well-defined purpose, and by allowing 
adults to find their own interpretation of this idea as it relates to their own lives and 



communities, it is possible to restore the natural fun in learning and establish the association 
between lifelong learning and social change that still can enhance professional skills and 
personal enhancement while also building stronger, more peaceful, and more fulfilling 
communities and relationships. 

 
a. Subtext of this point: I would like to see the overall notion of adult education expand to 

include the ideas above; in addition, I consider this process as one of slow, sustainable, 
transformational momentum rather than in terms of short-term models that become 
“injected” into learning environments.  

 

REVISED VERSION 

 

Introduction: 

a. thank the interviewee for their time and confirm the allotted time to which we had agreed for 

this interview 

b. provide a brief description of my purposes and research: 

1) exploring the question of how use of theater arts can be used in adult education 

environments to support learning that prepares adults to create social change 

2) brief explanation of Critical and Creative Thinking program 

3) ask interviewee to explain their role in their organization/work situation 

 

Questions: 

Theater in Education 

 

1. When you were first starting to involve yourself in the use of theater in education, what had you 

done to prepare yourself (informal and formal education)?  In what ways do you wish you had 

been more prepared? 

2. Can you tell me about successful work experience that gave you a new excitement or 

encouragement about the potential of this work? 

3. What are the objections that have been expressed by your potential clients/constituents when 

you have suggested how your work and methods might be useful in their environment? 

4. What have you done to form collaboration with others toward using applied theater in 

education?  How have the skills of others complemented your own? 

 

Theater in Social Change Issues 

 



5. Do you think that there are any key misconceptions that are broadly held about theater for social 

change? 

6. ** If you believe that that use of theater techniques in social change should be more prevalent in 

educational environments, what have been the barriers to making that happen? 

 

Work Organization and Administration of the Program/Project 

 

7. How do you organize the information that you need to manage your work? 

8. What are the things that you need the most right now that would make your work most 

successful or fulfilling? 

9. What are the most difficult parts of this work, especially the things that others may not tell me? 

10. What do you do to keep up with the trends in the use of theater for social change and its 

educational applications? 

11. ** Are there any philosophical differences between you and your partners/staff in the way that 

you approach your goals?  If so, how do you handle those? 

12. ** In terms of your daily work tasks, what are the parts that tend to be particularly boring or 

frustrating? 

 

Additional Leads and Suggestions 

 

13. Who are the other key people in the Boston area that might be able to provide insight or 

support? 

14. Is there anything else that I should know? 

 
Wrap-up 

 
a. thank the interviewee for their time 
b. mention how I will follow up with them, if appropriate 
c. confirm again my support of the interviewee’s work and efforts 
 
Other Reminders: 
1. monitor the time throughout the interview 
2. when possible, think about how to phrase my next question in a way that also acknowledges the 

previous statement or comment - change the question order as needed 
 
** I consider some of the questions to be “secondary” if pressed for time and needing to sacrifice 
some; these may also be answered or addressed in the course of discussing the other questions. 







 The first piece of my narrative outline was based on the Title Slide from the presentation.  I made a 

note that I had to explain the background information about the context for the Music in History 

project which means describing the History course, the Adult Diploma Program and the students in 

it. 

 

Expanding on this comment gave rise to a short outline designed to provide this background, which 

was: 

1. Educational Context of the ADP program and its students 

a. Importance of multiple payoffs: pervasive skills 

b. Social engagement  

2. Specific Context of the ADP History Course 

 

However, I wanted to Grab the reader, stimulate their thinking about possibilities and begin to 

Orient them to the path of the paper, so I didn’t want to just explain the context of the ADP and 

History course first.  The Grabber from the presentation was my own personal use of Herbert 

Russcol as a source of educational enrichment. I didn’t want to use that as the entry-way into my 

written project and now I understand the reason for this. My anticipated Audience which was an 

unconscious choice that I hadn’t clarified to myself.  It really hit me in class on the 9th that I had lost 

touch with the Subject, Audience, Purpose trichotomy.  My Audience for the presentation of work 

in progress was clear-cut; the Practicum class itself.  And, the Purpose of the presentation was to 

“collect gems” so everything about the presentation was geared to that end. 

 

My intended Audience for my written paper best defined as Teachers of Adults in High School 

level programs, especially involving ESL learners; in other words, I imagine the Audience as the 

teachers I work with and the extended community of similar people who share pedagogical 

techniques, including Workplace Education, Adult Basic Education, and other forms of High 

School programs for adults. 

 

The Purpose of my written project is also different than the oral presentation.  The section of my 

rough draft introduction stating the two outcomes makes this Purpose clear. 

 

In any case, for my paper’s introduction, I wanted to Grab the Audience with a direct example of 

how historically rich and educationally stimulating a song can be, especially one that has gained 



recent currency.  I wanted the Audience to get a preliminary sense of “look at how many ways there 

are to explore this one song!”, “look how the music is being connected outside of music proper” 

(the NIEHS website), and finally “look at how the music helps to break through barriers for non-

traditional students” (the quote from the special educator from the NIEHS website).  Plus, it IS 

personal for me in that this particular song helped to get the ball rolling for tracking down music 

and playing it in class for ESL students.   

 

I’ve been working on meshing the multiple outlines that I’ve generated at various stages of the 

course.  The Annotated Outline that stemmed from the presentation provides the framework for 

section 2 below which was not included in my rough draft.  However, I had not done an annotated 

outline directly for the first section of the paper.  Rather, I was working from the brief outline 

specified above.  After the fact, I did the reverse outline process on what I had written (see 

attachment).  This was helpful at making the logic of my approach to the Introduction and 

Background Information clear.  Further, doing this outline and expanding on the paragraph in the 

rough draft that articulated the path of discussion led me to an overview outline that integrates the 

sections of my paper more clearly. 

 

Path of Discussion (expanded from rough draft and numbered) 

1. First, we will review background regarding the specific educational context comprising the 

History Course of the Adult Diploma Program.  Emerging from this discussion is a 

conception of levels of engagement on two scales: social interaction and information access. 

2. Then, we will proceed to a consideration of paradigmatic sources that inform and motivate 

the features of the emerging general framework.  This discussion involves a reflection upon 

the sources of my own practice of music collection as a way to articulate the features of 

activities that promote greater degrees of student engagement in the collecting and sharing 

of information.  (Use Oral Presentation Annotated Outline) 

3. Finally, we will appraise lesson plans and student project guidelines that are designed to 

realize the educational potential of using music in this context.   

 

Overview Outline 
1. Review Context to clarify goals 

2. Consider paradigmatic sources to inform and motivate framework 



3. Actual Lesson plans and definition of database system for collecting 

4. Future Directions  

a. Depth of inquiry 

b. Extension to other media 

 
 

















 


