
Problem-based Learning (PBL) unit

Overview of Problem-based learning

PBL begins best from a scenario in which the problems are not well defined.   Students brainstorm so as to identify range of problems related to the scenario and choose which of these they want to investigate and report back on.  Their problem-definitions may evolve as they investigate and exchange findings with other students. 

The teacher facilitates brainstorming, coaches the students in their individual or small-group tasks, and serves as resource person by providing contacts and reading suggestions when asked. 

The PBL work allows students to expose and coordinate a range of angles for investigating an issue, practice tools for rapid research, and gain a shared experience to refer back to during the discussions of readings that make up the rest of the course
Note on Role of individual vs. teams.  Working in teams for PBL would allow you to bounce ideas off each other and divide up the labor.  At the same time, teams involve logistical problems for working, commuting UMB students.  The compromise is to allow you to work individually, but 1) insist that you communicate with at least two other students whose approach to the PBL complements your own; and 2) do some in-class work in small groups.

Homework before session 1 of PBL unit -- read scenario (to be sent by email); bring initial ideas to the surface through freewriting; exploratory research

Guided (topic-based) freewriting:  This exercise is designed to clear mental and/or emotional space and to allow ideas about an issue to begin to come to the surface before you push ahead.  There's no expectation that you'll have a clear approach right away and will follow that for the entire unit.
On the back continue for 10 minutes where this sentence leads off:

"When I entertain the challenge of identifying some aspect of this messy situation that I could be actively engaged in researching, the thoughts/ feelings/ experiences/ ideas that come to mind include..."

The PBL unit

Session 1 -- read scenario again; brainstorm possible problems; decide background and exploratory research; define specific tasks you want to address; identify the people to communicate with and help needed from PT as resource person; begin tasks (if time permits).

Between sessions -- individual work; consulting with instructor; and check-in with "your people" mid-week; check in with PT as resource person and/or PBL coach.

Session 2 -- reports in small groups on process and progress; whole-group discussion of shift from exploration to definition of briefing topics; reformulate direction and tasks; adjust the people to communicate with and to check-in with for the week ahead; work.

Between sessions -- individual work and communication (by email/phone or face-to-face) on tasks and presentations

Session 3 – 30 min. prep for presentation of briefings (see scenario), followed by presentations to guests invited by groups and PT.
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