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Practicum, Fall 06

“Communicating within a visual education culture; using Edward Tufte and Peter Senge’s work to understand Academic Advising at Massachusetts College of Art.”

My practicum project was an exercise in visual and organizational communication.  I worked in the Graduate and Continuing Education (GCE) Department at Massachusetts College of Art (MCA) for six years.  Each semester undergraduate students who believed they were about to graduate would come to the GCE office in a panic. They had realized that they had not completed one of their requirements. They are required to complete 120 credits in freshman foundation courses, critical studies (what some call liberal arts) and number of courses with in a chosen major concentration. This means completing exactly the right combination of courses. Understanding which courses they need, and which they have completed or excused from is exceptionally confusing at MCA, for both faculty advisors and the students. My practicum project was to learn more about presenting information in a clear visual format and communicating that within an organization. To do this I studied Edward Tufte’s work on graphical data and Peter Senge’s work on organizational structures. I established an internship with MCA’s Academic Advising Department and interviewed students during regular registration and advising meetings. The following paper is the outline of what I learned, what questions I had, and how I came to switch jobs at the college in order to be a more active agent of change. 

 In talking to the students about their academic requirements, many of them had the same examples. They explained are that they must complete 15 credits per term, in eight terms in order to finish within four years.  If they register for the wrong course, or the course is not available because of over or lack of enrollment, or they don’t pass the course satisfactorily, they will be off track.  We have a lack of understanding the college’s academic requirements among the students and the faculty who are to advise them. Often, it is not clear that one misstep can lead to greater problems, and prevent graduation. Students are often confused which courses they need to take. Some faculty do not have a solid understanding of the academic programs and their role and responsibility to advise students through a successful completion of the programs.

Seeing this problem recur each and every semester, and watching the students realize they couldn’t graduate, was really troublesome to me. I believe very strongly that students who commit themselves to a life of art have a number of challenges ahead of them already, but the artist’s spirit often dictates a need for art making.  It was important to me to make sure we were doing all we could to make the requirements clear to them, and be sure we weren’t adding to those challenges unnecessarily. I personally felt responsible to look at the situation and try to understand why it was recurring and if it was preventable.  I was interested in academic advising as a next step in my career, and decided a practicum project would be a good way to learn about academic advising. I had a hunch that clearer organizational communication and visual presentation of information would make a big difference for the requirement project at MCA.   I got permission to do a half time internship with the advising department at MassArt for the fall 2006 term and focused on this problem as a case study for my practicum research.

Realizing they weren’t about to graduate was a very stressful and frustrating discovery for students. It meant that student couldn’t take a job they had secured for after their expected graduation date, or it meant that they would have to come up with another year’s tuition. It seemed to me there was a gap in our system if students are consistently confused and coming up a few credits short for graduation. As a first step I began my advising internship to learn about the program requirements and how the advising system was supposed to work. I also met with students and reviewed academic progress, paying attention to the kinds of questions they had, and what areas seemed to be the most confusing to them.  Once I felt like I had a pretty good idea of what the requirements in each major were, I started taking registration appointments with students to help them sort out their registration and help them line up the requirements they still needed to take over the following terms.  I was especially interested in looking at what kind of course planning they were doing, and if they had a sense of the sequence of requirements that needed to be coordinated. For example if they were a photography major and decided not to take a certain elective this fall semester, they wouldn’t be able to take the ‘part 2’ version in the spring. That would mean they would have to wait until the following fall to take part 1 (or again if they didn’t pass it) and would be a year behind by the time they could take part 2. It seemed to be the pattern that if you either didn’t register exactly right, didn’t pass one of a sequence of requirement, or decided to change your major, you would be at least a year behind in your studies. The system seemed designed with no margin of error. 

This would be an exceptionally difficult situation for students who, for a number of reasons, may not have passed one of their 15 credits. Some students with learning challenges and disabilities, family responsibilities, heavy work schedules or health or personal problems would have little option to get back on track easily. If an under-performing student had difficulty completing 15 credits in one semester, he would have to carry 15 plus a make up course or incomplete from the previous term in order to graduate on time.  The GCE department offers night courses, weekends, summer sand winter inter-session as an opportunity for students to get ahead or catch up on credits. The challenge for the under-performing student is that night or weekend course work takes away from an already challenging schedule that they were not able to maintain the term before. Except in the case of the temporary health or personal crisis, it is not logical to expect a student who failed 15 credits to maintain 18. 

Another point that seemed recurring and adaptable, was that I found that both students and faculty had the same complaint: they could not understand the tool we used to measure a student’s academic progress in their program. We call this the tally sheet or degree audit. MCA is a college of fine arts and design. The community is highly biased toward visual intelligence and visual language. I suspected the degree audit tool was causing more confusion than it was resolving by being relied on as a tool, but a tool that our users either couldn’t understand or by presenting the information in a manner that was too difficult to decipher and therefore abandoned before it was understood.  A bad tool can actually damage more than it might fix. I heard from a number of students that they believed because they had a degree audit that someone was tracking them. They believed they would get advice from their faculty advisors or the general academic advising staff so did not feel a need for ownership of the information. 

Each student has a major advisor within faculty in their concentration and the college has three general advisors that speak to the overall academic requirements, especially focusing on general education, critical studies and freshman foundation work. With all this staffing, it seemed strange to me we still had so many students missing requirements. For some reason the information the college was publishing does not register in a clear and concise way for students and faculty advisors. The current degree audit looks something like this:
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While the internal advisor might know how to read *E or *IP, the students and faculty advisors do not find this useful over a 120 credit program. E would mean the student was allowed and exception and could use some other course to fulfill a certain requirement. IP, and parenthesis around credits meant the student was “in progress” or currently registered in and about to complete that requirement.  Other symbols of TR for transfer credit assigned and INC for incomplete/not passed further complicate the tally sheet. Each faculty would need a key map and legend to translate each tally for each student in the department. In the Art Education department two faculty spend two weeks reviewing tally sheets and deciding what the students needed to register for next before they even started having student advisement meetings. 

Personally, after working on tally sheets on occasion for about three years, and half time for the entire last semester, I still needed three highlighters and a red and blue pen to sort out what was done, current or still to do. Certainly we couldn’t expect students with no training to look at these sheets ones per term and know what they meant. I believed the tool as not reliable and needed to be either abandoned for student use or strongly overhauled.  The advising staff who work full time on all the students tallies are able to read them. For this reason the tallies are useful. Staff can maintain academic progress and get an idea of trouble areas and warning signs of student progress. As a planning tool for faculty and students however, it just doesn’t seem to satisfy the need for clear communication.

Many students would opt instead to go down a requirement list and check off what they knew they had already taken. The college posts each program requirement online like this: 

	Painting
	
	
	

	 
	
	
	

	Foundation Year
	Term
	
	Credits

	SF181
	F
	 Drawing I
	3

	SF182
	F
	 Visual Language I
	3

	SF185
	S
	 Drawing II
	3

	SF186
	S
	 Visual Language II
	3

	SF183
	 
	 Form Study
	3

	SF184
	 
	 Open Studio Elective
	3

	CSA101
	F
	 Perspectives in Art History I
	3

	CSA102
	S
	 Perspectives in Art History II
	3

	CSC100
	 
	 Written Communication
	3

	CSB150
	
	 American Thought and Government
	3

	
	
	
	30

	
	
	
	

	Sophomore Year
	
	

	FA205
	 F
	 Painting
	6

	FA206
	 S
	 Painting
	6

	CSC200
	 
	 Literary Traditions
	3

	CSA
	 
	 Elective
	3

	CSB
	 
	 Elective
	3

	CSD
	 
	 Elective
	3

	
	 
	 Studio Electives
	6

	(etc.)
	
	
	30


Again, while an internal advisor might know what “studio foundation” or CSA-D might mean, the layperson does not. CSA means an art history elective. CSB is literature, writing and film criticism, CSC is history and social science and CSD is math or hard science. If a tally sheet reflects that student needs 2 CSA’s, a CSB and combination of three courses from CSB, CSC, CSD- what does that mean to a students who reads this information once every four months and has about 5 minutes to decide what to register for next term? Not much, and it is no surprise they often miss something or register incorrectly.  If they can’t clearly, immediately follow the standard program requirements, we cannot expect that they will be able to plan their courses schedule to meet the requirements.  If we then add the confusion of the tally sheet/degree audit, transfer credits, waived courses, portfolio exceptions, we have over complicated the process by which a student must simply complete 120 credits consisting of a standard combination as deemed appropriate by the curriculum committee. 

It was clear to me within the first few weeks of working with students and faculty that this information was not clear. I set out in my research to find sources that would inform A.) a visual presentation of this information and B.) a good way to communicate clearly through out the organization, specifically about the importance of good advising. Because the culture of MassArt is so strongly based in visual arts and language, I felt that it made sense to appeal to the community’s visual intelligence. The way we present information has an impact on how well it is received and considered. I looked to learn how to communicate with in a visual community as a first and foremost priority.

 To do this, I looked to Edward Tufte’s work on graphical representation of information. The discussions and measures for accuracy and the ethical practice of conveying information were exceptionally helpful and brought to focus some points I would not have otherwise considered.  Particularly, his writing on the ethics of communication struck me. Was it ethical to leave these students confused about such important information? Was it ethical to maintain a level of communication that often lead to great hardship and lack of graduating for our students? It did not seem ethical to me. It seemed negligent. I don’t in any way, holistically, think MCA doesn’t care deeply about the success of its students. I saw time and again the angst and dedication faculty and staff commit, both personally and professionally to student success. They treat these kids as if they were their own and treat the faculty/student relationship with great responsibility. But the focus on the importance and impact of strong departmental advising on the program requirements as well as the art-making itself seems less understood. It is not that they don’t care, it is instead that the connection between the two is not primary in all our thinking. With a finite amount of time, and huge pressures of meetings, teaching, staff work, and the commitment to be continuous, practicing artists ourselves, how can we be expected to remember all the details of requirements and the impact and cycle each one must work within? It is unreasonable. There should be a system for tracking and presenting that information that allows faculty and students to spend their advising time deciding what is the best plan, not what does this mean.
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A secondary concern was to understand how institutional communication can, does or should work. Peter Senge and his colleague’s work in the Fifth Discipline

[image: image4.wmf] [image: image5.wmf]
 were very helpful. I hope to use the factors that inhibit, facilitate and have proved conducive in Senge’s judgment to my work at Mass Art. We believe that getting students a high quality, accessible education in the arts is an important way to shape an artistically informed and activist minded world. My work on this project is to understand how we share important information, whether or not we “digest it”, to use the practicum terms, and how well or poorly it is adopted. How well we tend to our students, and how well we educate, engage and help them internalize their motivation, in my belief, is truly connected to how many creative practitioners will be active and engaged citizens in out commonwealth and our nation for years to come. I believe I can help enable that process and bring CCT skills to Mass Art practices in a beneficial way. Individually and institutionally one of the most important habits of mind we can internalize is recognizing the need and the opportunity to exercise our critical and creative thinking skills. This research review is some of my first steps in learning how to doing so. 

 Efficiency and clear communication are vital to the success of any organization. I wondered: is our mission clear? Even at Mass Art, where some of the most of creative artists and designers teach students how to apply creativity, develop critical skills and study visual language we don’t always think to apply that mentality to our operations. Strong communication is a key factor in any organization. If Mass Art claims the expertise to teach design and visual language, we should demonstrate that in all of our policies and practices. If we have done a good job managing the information and communicating that to staff and students, the roles and tasks of students, staff and faculty will be clear and straightforward. Realizing that this was not the case, led to my curiosity about visual information and organizational learning. Our ability to clarify, limit and simplify data is directly related to our institutional thinking and learning. If we know our business well, and have made careful, intentional and mission driven decisions, they should be immediately logical and clear to the staff and students. 

At Mass Art, we have exceptional practitioners managing the problems of art making and art education.  The challenge of running a college, educating and preparing young artists is substantial. How we do it, and how we communicate that import role is a serious responsibility. The college is conscientious in its academic program planning, but something is ‘getting lost in translation’. We must present our ideas clearly, simply and accurately. Tufte tells us that we must present facts, letting data speak for itself and we must allow the recipient to reach his own conclusions. Distorting the data is unacceptable, and measurably dishonest according to Tufte. Is providing unclear information also unacceptable? I think so, when that information is vital to student success. Tufte says withholding important information that might influence a person’s understanding of a situation is also dishonest and in many cases, is to fail your audience and your responsibility to be clear and careful, especially in the role of authority. Hence, Mass Art has and I, personally, have a responsibility to make sure this information is clear in the hands and minds of the people who need it.  I was raised to believe that with ability comes responsibility to action. If I see this problem, and can work to improve or correct it on some level, I am required by that ability to try.

As an institute of higher education in design and visual arts, it is particularly important for Mass Art’s communication materials, both internal and external, to reflect the skill and education in visual language we claim to provide. Tufte has a very interesting take on problems in the area of visual communication. One of the quotes I found helpful was Tufte’s explanation of a lack of preparation and training:


“Lurking behind the inept graphic is a lack of judgment about quantitative evidence. Nearly all those who produce graphics for mass publication are trained exclusively in the fine arts and have had little experience with the analysis of data. Such experience is essential for achieving precision and grace in the presence of statistics, but even textbooks of graphical design are silent on how to think about numbers…Those who get a head are those who beautify data, never mind statistical integrity” (Visual Display p79)

While this is a strong claim, and very likely an over-generalization, there certainly no statistics requirement for graphic design majors at Mass Art. According to the requirements for graphic design, you can graduate having only one of the following math or science courses, A graphic designer at Mass Art can graduate having taken only one of the following courses, for example CSD260 Astronomy:

· Natural Science & Mathematics 
· CSD205 Mathematics, Logic, and Knowledge
·  CSD207 Paradigms of Physics
·  CSD240 Biological Form and Function
·  CSD260 Astronomy
·  CSD2X1 Biology of the Figure
·  CSD320 Environmental Science
·  CSD340 Human Biology
·  CSD3X4 Computer Algebra
·  CSD3X5 The Human Body in Science and Art
·  CSD3XX Cells and Genes
·   According to Tufte, it is a significant problem to ignore the need to for designers to be trained to manage “statistical integrity”. 
  Despite the good advice of simplifying all data and visual graphics, Tufte actually offers marks and measures by which we can test ourselves. He explains that graphical data can be measured mathematically on scales of truth, clarity and simplicity. He gives us equations to calculate our mean and division from the ideal. In The Visual Display of Qualitative Information (Graphic Press. Cheshire CT. 1986), he says we must always aim to allow the “graphics (to) reveal data...Graphical displays should…avoid distorting what the data have to say.” Tufte argues that any misrepresentation of data to influence your audience’s impression of that data and the issue at hand is completely unethical.

All research advises us to strive for visual economy. Tufte stresses the idea that all intention must be for clarity, simplicity, truth and accuracy. The idea is Economical Communication; the key is Edit, be “pithy”. Tufte advises that “We should present the minimum noise for the maximum clarity - say, write, ink as little as possible while maintaining the idea…give all info needed and no more”. The organization should want to get the information across in the simplest, most economical but clear way. 

He analyzes some of the greatest and earliest examples of visual data through one of his strongest examples such as the failure of engineers to present their findings in an effective way that may have prevented the Space Shuttle Challenger explosion. 

[image: image7.wmf]According to Tufte, NASA officials were shown a graphical chart of individual test runs of the panels that eventually caused the explosion that reflected a small illustration of a shuttle and a dot on the image where the damage occurred under set heat conditions. Seeing the data lined up this way did little to ‘express the actual problem’ as being as serious as it was.

 Tufte instead suggests that had the engineers shows the information as a progressive line curve chart, demonstrating the comparative material failure at certain heat ranges, then the NASA officials would clearly have seen that at the intended temperature, the materials would fail. “Graphical excellence is that which gives the viewer the greatest number of ideas in the shortest time with the least ink in the smallest space…Graphical excellence is nearly always multivariate and… requires telling the truth about the data.”  In the Challenger case, this may very well have saved lives.
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As I mentioned, Tufte gives us actual equations to measure the accuracy of a graphic:

1. The Lie Factor: Tufte offers the measure for accuracy and honesty in letting the data speak for itself with “The Lie Factor” equation, as one measures the actual data compared to the size of its graphical representation as a divisible number that offers a 1.0 proportion of accuracy by which we can test ours graphics (and those we see), showing that a shift in scale, or an editorialized graphic, is basically misleading and therefore unethical. “Graphics often lie by omission…(they) must not quote data out of context.” 

· I think Tufte’s understanding of graphical representation speaks true for all of art and design: “What E.B. White said of writing is also true of statistical graphics: ‘No one can write decently who is distrustful of the reader’s intelligence, or whose attitude is patronizing’.” Just as the graphic designer shows they spectator the tragedies of war and violence, so too does Robert Motherwell in his “Elegy to the Spanish Republic” series: Minimal data, maximum expression. A few stripes of color indicate the Spanish flag, the figures indicate maleness, the black indicates death and the white indicates the past, a shift in the Spanish patriarchy from bright times, to death, Elegy to the Spanish Republic is a painting that works as a poem, a story morning the loss of the Republic of a people. All that in a few simple shapes? Yes. That’s how succinctly his art works.
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· Essentially, we should always be saying: here are the facts, you decide how to use them and what to believe. According to Dr. Martin Luther King, Jr., “ a genuine leader is not a searcher for consensus but a molder of consensus.” I think it almost the most important lesson the artists and the designer can absorb, is that your audience must be given clear and true facts and left to draw their own conclusions. This too can be the case for our practices in art education. As Dr. King evokes the sculptor’s “molding” hands, we can make our efforts to bring minds together, but our intension cannot be to find those who agree with us, instead we must preset the honest raw data and bring the viewer to understand the truth as it stands, outside of our politics and intentions. As Tufte put it: “Data graphics should draw the viewer’s attention to the sense and substance of the data.” 

2. Data-Ink Ratio: Tufte gives us another measure equation: the amount of ink dedicated to ‘non-redundant display of data-information’ divided by the total ink used in the graphic, hoping for an ideal 1.0 proportion. “Every bit of ink in a graphic requires a reason. And nearly always that reason should be that the ink presents new information.” This was my first attempt at lining up the requirements. 
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3. Tufte discusses “visual noise” and the “Moiré effect”.  He shows us how  “vibrations” cause confusion and suggests that we almost always “mute the grid,” meaning take out any unnecessary marks and text. For the tally shet,t he repetitive information, the parentheses and all other marking that are not absolutely necessary should be eliminated. All decisions should be made for efficiency, clarity and accuracy.     

4.   Tufte advocated for the revision process, just as Elbow, and our Practicum course: “Graphics are almost always going to improve as they go through editing, revision, and testing against different design options. The principles of maximizing data-ink and erasing generate graphical alternatives and also suggest a direction in which revisions should move.”

5.   The eye does not assign “visual ordering to colors…(but) because they do have a natural visual hierarchy, varying shades of gray show varying quantities (work) better than color.”  Considering all this, my graphics should remove the lines entirely, and shift to gray.
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6.   “Graphical Elegance is often found in simplicity of design and complexity of data.” 

· Peter Wildber offers a great critique of visualization of information in his work Information Graphics. This survey provides charts, pictograms and examples of ways in which people have put together complicated information in a visual format… badly. Each “case study” is associated one of  Tufte’s principles and is offered as ‘what not to do.’ Rudolf Arnheim discusses Visual Thinking, in his chapters on images of thought, particular and generic image. He reviews how we use visual hints and flashes and how abstract images that can begin to evoke an idea are helpful in understanding the needs of visual communication. I believe that having the artist background helps us judge the aesthetic of the visual information, but no better at applying our abilities to our work, our information, communications and practices at Mass Art. 

· We now have and idea of the confusion that exists concerning Mass Art’s advising issues. We also have some idea how visual information can be clarified, presented, edited, and adjusted by solid equations’ measure according to the advice of Tufte. Our next step is to consider how we might work to towards having the whole community invested in the importance of the information. We must consider systematic thinking, and organizational learning.

Systematic Thinking: & Organizational Learning:

It was interesting to look at an institution of higher learning, with a focus on progressive practice for artist, and look for patterns of how the organization itself learns. I looked to various sources on systematic thinking and organizational learning.  When an organization is trying to communicate a concept, visual tools provide a way to get the point across most efficiently.  In Visual Tools for Constructing Knowledge, David Hyerle of the Association for Supervision and Curriculum Development (Alexandra VA, 1996.) offers practices for systems thinking and ‘altering response patterns’. He looks at ‘why use visual tools’ from an educator’s perspective.  He explores the usefulness of visual tools and “how to introduce and embed them in your practice.”  When using brainstorming webs and, like phases of practicum “mapping” exercise, you are instructed to draw out mental images of connections, stages and steps of any system or practice.  This way the staff illustrates the system of workflow, the communication cycle or the even the hierarchy of staff structure. He discusses software and how to use it as for it. Using human interaction outlines and thinking process maps and software for it. Medium helpfulness rating.

· Peter Senge, in his work: The Fifth Discipline Fieldbook; Strategies and tools for Building a Learning Organization, assesses the factors of systematic thinking, personal mastery, mental models, building shared vision, and learning as a team, an institution or an organization. How do we foster a collective learning environment?   One way is to look to the experts like Senge, but again we have to respect the resources at hand. How does our art education department teach their young art education students to manage a classroom? The factors of group participation, comfort levels, safe testing environment are all vital to a collective development. 

· Senge discusses “Metanoia…the deeper meaning of learning, also involves a fundamental shift or movement of mind…through learning we re-create ourselves.” He discusses ‘organizational learning disabilities’. He offers a great example that I think happens all the time in organizations: when in a toxic setting, the dysfunction is gradual He gives the example that while frogs will try to escape being dropped in boiling water, they will not try to jump out of a pot that incrementally heated. If various things slowly breakdown or fall behind, we do nothing to fix it. As Senge explains if we do attempt a fix, we should be warned against band-aiding the problem. He warns against a temporary fix saying: “the easy way out usually leads back in.” We slowly become accustom to things happening inefficiently. We learn to accept and work within a bad system, instead of exerting the energy to stop, and address systematic problems.

· In considering this advise on correcting systems, I recently changed jobs to “Systems Analyst” at Mass Art’s Information technology Department. In this role, instead of studying the information system’s gaps, I can work to correct them. I am to visit with separate departments around campus and help them evaluate operational practices and information systems. I believe this will employ a considerable amount of reflective practice on my part, and require that I ask the staff members I work with to do the same.  

· I believe this new role is a direct result of my practicum studies. The IT department recognized the new learning I’ve been doing and the abilities I’ve gained in understanding systematic connections and organizational information sharing, i.e. communication.  Senge’s Fifth Discipline explains that “Structure influences behavior”, we must evaluate if our organizational structure promotes healthy and flexible, evaluative thinking and learning. He offers a diagram like this:

·  Systemic Structure (generative) > Patterns of Behavior (responsive) > Events (reactive). 

· “Often we are puzzled be the causes of our problems; when we merely need to look at our own solutions to other problems in the past.” This is an excellent source for discussions on mental models, shared vision and team learning models, all vital components in organizational shifts. I believe my new role at MassArt and the learning I’ve done from GCE staff to advising intern to Systems Analyst has greatly informed my understand of our systems. In Diagnosing the System for Organizations. Stafford Beer asks us to question how viable our systems and practices really are. He offers us the core questions to help us self-evaluate: “does this system provide what we need? Do we really know what that need is? Does this system provide it effectively? Efficiently? Is it self-reliant, stable, flexible?” 

· These questions, as well as all the research I have done throughout the Practicum course will serve as direct job training as a systems analyst for an art college. It will provide profound guidance and remind me of the responsibility and commitment I need to show in working to make all our information systems clear, accurate and well communicated through out the college. In this new role, I won’t be an individual curious party, but in a position to lead and guide discussions on systematic practices and the impact they have, i.e. student results.  I believe I am in a strong position to begin this challenge directly because of my recent research. I imagine myself at the Olympic pool, at the mid-level diving platform.

·  In reflection and conclusion, my research has allowed my to climb from the first platform to the next, it has given me a higher and more broad perspective and a new vantage point. I am ready to dive in, an perhaps because of this new learning, I can make a bigger splash, a greater dent, and take this task further than I could have with out having done the study. I hope also, the manner in which I conduct my work, the questions I ask and the thinking I do will, by example, encourage others to use the practices of the Practicum course. I hope they will, and help me to look deeper, study more carefully and ask better, more global questions as we decide what is right and good for our students and how to help them through understanding their academic requirements, therefore, doing my part to aid in their academic success.
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by dpt

		area		credits		yr		title		crse		credit

		studio foundation		18

						fr		Drawing I		SF181		3

						fr		Visual Language I		SF182		3

						fr		Drawing II		SF185		3

						fr		Visual Language II		SF186		3

						fr		Form Study		SF183		3

						fr		Open Studio Elective		SF184		3

												18		18

		Painting		36

						sp		Painting Major		FA 205		6

						sp		Painting Major		FA 206		6

						jn		Painting Major		FA 305		6

						jn		Painting Major		FA 306		6

						sn		Painting Major		FA 405		6

						sn		Painting Major		FA 406		6

												36		36

		Critical Studies		42

		CSA:Art History				fr		Perspectives in Art History I		CSA 101		3

						fr		Perspectives in Art History II		CSA 102		3

						sp		CSA Elective:Soph		CSA		3

						sn		CSA Elective:Sen		CSA		3

						jn		CSA/B/C/D Elective		CS		3

												15		15

						fr		Am. Thought and Govern		CSB 150		3

						sp		CSB Elective		CSB		3

						jn		CSB/C/D Elective				3

						jn		CSB/C/D Elective				3

						sn		CSB/C/D Elective				3

						sn		CSB/C/D Elective				3

												18		18

						fr		Written Communication		CSC 100		3

						sp		Literary Tradition		CSC 200		3

						jn		CSC Elective		CSC		3

								CSC Elective		CSC		3

														12

						sp		CSD Elective		CSD		3		3

		Studio Elective		24

						sp		Studio Elective				3

						sp		Studio Elective				3

						jn		Drawing for Painting Major		FA 335		3

						jn		Studio Elective				3

						sn		Drawing for Painting Major		Fa 435		3

						sn		Studio Elective				3

														18

				120										120
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						sp		CSA Elective:Soph		CSA		3

						sn		CSA Elective:Sen		CSA		3

						jn		CSA/B/C/D Elective		CS		3

												15		15

						fr		Am. Thought and Govern		CSB 150		3

						sp		CSB Elective		CSB		3

						jn		CSB/C/D Elective				3

						jn		CSB/C/D Elective				3

						sn		CSB/C/D Elective				3

						sn		CSB/C/D Elective				3

												18		18

						fr		Written Communication		CSC 100		3

						sp		Literary Tradition		CSC 200		3

						jn		CSC Elective		CSC		3

								CSC Elective		CSC		3

														12

						sp		CSD Elective		CSD		3		3

		Studio Elective		24

						sp		Studio Elective				3

						sp		Studio Elective				3

						jn		Drawing for Painting Major		FA 335		3

						jn		Studio Elective				3

						sn		Drawing for Painting Major		Fa 435		3

						sn		Studio Elective				3
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		fr		Drawing I		SF181		3

		fr		Visual Language I		SF182		3

		fr		Drawing II		SF185		3

		fr		Visual Language II		SF186		3

		fr		Form Study		SF183		3

		fr		Open Studio Elective		SF184		3

		fr		Perspectives in Art History I		CSA 101		3

		fr		Perspectives in Art History II		CSA 102		3

		fr		Am. Thought and Govern		CSB 150		3

		fr		Written Communication		CSC 100		3		30

		jn		Painting Major		FA 305		6

		jn		Painting Major		FA 306		6

		jn		CSA/B/C/D Elective		CS		3

		jn		CSB/C/D Elective		CS		3

		jn		CSB/C/D Elective		CS		3

		jn		CSC Elective		CSC		3

		jn		Drawing for Painting Major		FA 335		3

		jn		Studio Elective				3		30

		sn		Painting Major		FA 405		6

		sn		Painting Major		FA 406		6

		sn		CSA Elective:Sen		CSA		3

		sn		CSB/C/D Elective		CS		3

		sn		CSB/C/D Elective		CS		3

		sn		Drawing for Painting Major		Fa 435		3

		sn		Studio Elective				3		27

		sp		Painting Major		FA 205		6

		sp		Painting Major		FA 206		6

		sp		CSA Elective:Soph		CSA		3

		sp		CSB Elective		CSB		3

		sp		Literary Tradition		CSC 200		3

		sp		CSD Elective		CSD		3

		sp		Studio Elective				3

		sp		Studio Elective				3

		sp		CSC Elective		CSC		3		33
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