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The Enemy Within David Rudewick
If asked, most people would respond that they are not prejudiced. Certainly expressed intentions seem to be oriented to not being prejudiced. But do their thoughts, words and deeds line up with their intentions? Many times people may actually be furthering prejudiced attitudes in their community, family, schools, work places, and more importantly, in themselves without even knowing it.  The nature of prejudice, its impact on individual and community character, and its eventual progression into hate violence are largely not understood by the educational community. Too often, the problem is seen as isolated to only a few individuals and not part of a larger issue of power and prejudice that is tolerated publicly and happens with the collusion of everyone involved. This situation is especially apparent in schools, where usually only the more overt expressions of prejudice get attention, and attempts at reform are focused on those acting out in the most obtrusive ways.  Overt public manifestations of prejudice represent not just the bias of the individuals expressing them, but characterize the social norms and acceptability of bigotry in the relevant environment.  Proven prejudice reduction strategies are necessarily comprehensive in nature and require focused work at the individual and communal level to create lasting change.

In schools, general incivility is frequently tolerated and prejudice and bigotry overlooked, minimized or denied.  The “problem” as understood involves particular personalities and individuals and is not seen as a situation that implicates the entire community. Unchecked, the situation evolves from cruel jokes and name-calling into more serious acts of physical violence. What started as a problem labeled as a minor incident or bullying can spread into a pervasive crisis where bystanders have now become aggressors, victims are physically assaulted, and prejudice in the original perpetrators has grown into hate.  While families play an integral part in identity development, schools remain the primary testing and developmental ground in which early learning of social skills and ills arise.  Hate builds over time, and the challenge before school leadership is to recognize the danger in not intervening to help stop the development of prejudice before it becomes an integral part of a hateful character. 

[image: image2.wmf]The action research process offers one of the best prospects as a vehicle for change to further and promote prejudice reduction strategies and practices.  A framework for understanding is created through a systematic method of education, training, data collection, and dialogue. It is possible to change school climate through individual reflection and community development. The action research practice engages all members of the community to critically evaluate, identify, and respond to issues through collective study and inquiry. The process of inquiry and reflection spawns critical thinking skills that help individuals and communities more deeply evaluate and consider the full complexity of issues, and offers a skill set that is easily transferred to other disciplines and areas of study.  The reflection and inquiry process of action research allows participants to explore their role as bystanders, victims, aggressors and responsible adults in school settings, and to develop critical thinking skills through the forging of character and self-identities in line with values.  Action research promotes critical thinking skills by working through the reflective practice, learning about new research methods, and strengthening of community through improved group dynamics (Schmuk 1997).
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Continual renewal happens when actions taken are critically evaluated for effectiveness in order to inform future action, which cyclically repeats (Schmuk 1997).

A comprehensive action plan engages the community in civic exploration of issues through dialogue and cooperative action. The undertaking integrates policies, curricula, programs, and discipline interventions that promote personal and professional development. Multiple points of entry enable all constituents to plug into activities from low-risk, low-investment to high-risk, high-investment, and overall strategy promotes exploration among assorted players. 
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Before launching any research initiative, administrators and school leadership (school boards and superintendents) must fully consider the impact of such an enterprise within the school and in the larger community. A plan and strategy should be formulated in advance, including strategies to navigate the political and social realities of the community and troubleshooting areas of potential conflict that might arise from investigating these issues in an open and public way.   Attention to planning how to address obstacles and to build constituency should be initiated by leadership before public campaign and dialogue begin. Considering the scope of the task and the progressive nature of incremental attitude change, participants should have realistic expectations and a reasonable understanding of the amount of effort, time and dedication that will be required.  

The success of a research collaborative of this magnitude depends in large part on initial planning and on how well leadership is able to gain and enlist support from the relevant “stakeholders.”  Taylor reminds researchers that building constituency starts with focusing on self (2003), and leaders should self- reflect, seek to reconcile inconsistencies in practices and to question assumptions. Working through a formal process of individual reflection, goals can be clarified and initial action steps developed and implemented.  Tasks will necessarily need to be broken down and prioritized for successful implementation.  A comprehensive plan provides the structure necessary for individual reflection and collaborative inquiry.  A task force or “school climate committee” made up of representatives from all key players should be created to help guide inquiry and reflection and to help build the capacity for change.
Interventions and strategies to change school climate and reduce prejudice will need to operate based on a systematic process to create change. First, faculty, staff, and administrators will need to engage in personal and professional development in advance of and while students, parents and community members undertake their own reflection and development. To create widespread, institutionalized change requires the support of faculty and staff. Interventions that expose processing strategies and prejudiced ideologies seem to have the added effect of helping those targeted to become more open-minded about themselves and others. Additionally strategies that address broad ideologies and processing strategies may offer a compelling approach to reducing stereotypes, which stands in contrast to attempts aimed at dispelling the accuracy of stereotypes (Levy 1999).  A successful prejudice reduction strategy will need to seek to redevelop social norms while engaging and equipping individuals to be critical evaluators of internal and external processes, pressures and motivations. 

School and community values are best communicated through school policies and procedures; instituting effective policies is the best first step for a school seeking to reduce prejudice. Recommitment to or redevelopment of community standards and norms as set forth in policies, communicates clear expectations for behavior and consequences. Consistent and fair application of policies and standards will reinforce and set a tone for normative changes. It is important to not suppress bigoted attitudes, but discipline and behavior management have been shown to work well with those acting out prejudicially (Levin et al., 1993).  Enforcement and promotion of laws and rules remains one of the most effective external motivating factors to change individual behavior.

Reducing prejudice and changing school climate and culture to be more in line with egalitarian values is no small undertaking. Careful consideration must be given to development of an overall strategy. It is important for all members of the school community, but especially for students to have the prejudiced mindset deconstructed through experiential learning, so as to examine their own misperceptions and stereotypes without overtures of guilt or judgment. A comprehensive plan will need to not only identify key players, but will need to devise various tactics to deliver a message that is compelling and lasting. An informed prejudice reduction strategy should be grounded in the leading theories that help explain prejudice.  Evolutionary perspectives, personality/individual differences, different social cognitive observations, and social norms and group dynamics all deserve consideration (Wittig 1998). 

Attempts that focus on changing only individuals presenting the most problems and acting out in the most prejudicial ways, almost never work (See Attachment 2). Motivation to change is not present in isolated settings or learning interventions, and individuals expressing overt prejudice do so in accordance with acceptable levels set by the social norms of the community.  Attitudes stem from the group and not the individual, so changing group social norms offers a most effective overall strategy to motivate change across the continuum of prejudiced views from overt and severe to unintentional and implicit. Research shows that individual attitudes strongly correlate with social norms, and further that external norms become internal norms over time (Crandall 2002). Knowing the social norms of a particular school will be important in predicting what problems might arise and also what interventions might be appropriate. 

Moving towards internalization, the leading internal motivating factor to undercut prejudice is Cognitive Dissonance. Dissonance theory operates on the premise that people feel uncomfortable when they perceive self-inconsistency and will change behavior to reconcile the internal conflict. Low prejudice individuals and individuals who intend to not be prejudiced seem to link their standards of behavior to their self-identities while prejudiced individuals do not make this connection.  When the self becomes the focus of attention, it is said to have a civilizing effect on individuals.  Self-focus causes low-prejudice individuals to act more in line with their internal intention to not be prejudiced, while high-prejudice individuals are influenced to act more in line with social norms (Macrae 1998). Opportunities that promote reflection and dialogue stimulate thought processes and cause individuals to be more self-aware of their attitudes and biases, creating opportunities for dissonance.
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For well intentioned individuals, Priscilla Devine’s intention, attention, time, and effort offer one of the most compelling models for individuals to adopt to change prejudiced thinking (Devine 1989).  Intention to not be prejudiced can be taken into action by reaffirming or defining specific personal values and convictions to construct positive associations about the groups stereotyped.  Attention requires watching thoughts and actions that are based on stereotypic thinking in order to replace with non-prejudice standards. The practice will take a significant amount of time, but is rewarded and accelerated by the amount of effort and conviction to change. 
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The process identifies the most relevant issues and vests the community through the practice. Data will be generated from the participatory sessions and feedback should be collected from participants through survey/evaluations after each workshop to help focus and direct future inquiry. 








Lastly, change cannot happen in a vacuum and creating support and information networks provides a critical foundation for innovative solutions both in and out of school. Understanding and changing prejudice and hate is a complicated endeavor that admits of no simple solution or one approach to reform, yet research does suggest compelling and instructive approaches to reducing prejudice in communal settings like schools. Ultimately students, teachers, parents and others involved must make a personal choice to take action; though a leader filled with the spirit of the initiative can motivate revolutionary change.  Knowing the science behind the practice and orchestrating a communal inquiry and response can engage the humanity of the community to reform individuals to evolve in kindness with attention.
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Attachment 1- Prejudice Development Theories

Evolutionary perspectives help explain why prejudice and hatred seem to be twisted into our very DNA. This view looks at group conflict and “us” and “them” thinking as serving evolutionary objectives of promoting one’s own group, conserving resources, and avoiding danger. Scientist and author Rush Dozier, explains how the human brain has evolved in three evolutionary shifts (2002). The reptilian brain evolved into the old mammalian, which evolved into the new mammalian brain. The complex network of connections and processes that encode meaning operate at all levels of the brain, explaining why early primitive processes, those that elicit emotional and fear responses, are warped into complicated ideologies in the more advanced brain that surface as prejudice belief systems, bigotry and violence (Dozier, 2002). Evolutionary approaches are useful at helping to understand inter-group and regional conflicts and to develop approaches that consider the kind of entrenched hatred that is passed on from generation to generation (Wittig 1998).

Approaches emphasizing personality and individual differences propose that people are predisposed to be prejudiced based on particular personality traits and individual differences. This perspective accounts for a range of attributes like authoritarian personalities and displacement of anger and aggression on other groups. Useful applications to reduce prejudice from this field focus on promoting positive traits, such as promoting greater flexibility and openness (Wittig 1998).  

Social cognitive approaches offer processes associated with stereotyping and information processing. Early learning is a process of categorization and stereotyping, which allows for broad concepts and understanding to be integrated into understandable systems of learning for developing minds. The research of Patricia Devine indicates later life encounters and experiences elicit an automatic response based on early stereotyped learning (Devine 1989; Devine 2002). Like images flashed on a slide projector, stereotypes from early learning automatically flash into our awareness when we encounter individuals from stigmatized groups.  High versus low prejudiced individuals are equally aware of stereotypes and both automatically activate stereotyped learning even if they intend to not be prejudiced.  Individuals must consciously edit responses to present and forge a non-prejudiced identity. Devine offers intention, attention, and time as the three necessary components to changing individual attitudes and to control stereotype inhibition (Devine 1989). Social cognitive approaches help individuals deconstruct and reflect on attitudes and beliefs to make them more conscious of automatic and unintentional thinking.

Early learning is a process of categorization and stereotyping, which allows for broad concepts and understanding to be integrated into understandable systems of learning for developing minds.  There is evidence that indicates later life encounters and experiences elicit an automatic response based on early stereotyped learning.  Found even high prejudice individuals capable of controlled stereotype inhibition. Individuals must consciously edit responses to present and forge a non-prejudice identity. High versus low prejudice individuals are equally aware of stereotypes and both automatically activate stereotyped learning.  She found that through regular experiences of socialization, it appears people can perceive that social norms against stereotyping. To change individual attitude requires intention, attention and time to control stereotype inhibition. (Devine, 1989) Personal motivation does not guarantee one wont’ respond without prejudice. To create lasting change, one must work to internalize being non-prejudice.

Awareness of prejudice-related self-discrepancies, like an intention not to be prejudiced coupled with recognition of discriminatory actions seems to increase effort to behave more in line with intended values (Monteith 1993). Michael Leippe assigned people to write a counterintuitive essay in a voice that promoted positive or more neutral stereotypes to test the effectiveness of induced compliance. He later tested these same individuals and found an attitudinal change could be measured months later (Leippe 1994). While it is less certain if these attitude changes will remain, they are more likely to be reinforced if attempts to promote non-prejudiced social norms happen in conjunction with activities that support individual reflection and educate about hidden biases and stereotyped thinking. 

Gordon Allport’s “Contact Hypothesis” also operates on the premise of creating dissonance, but through controlled social situations that promote optimal interactions between individuals from diverse backgrounds (Allport 1979).  In institutional settings that do not challenge prejudices, stereotyped, congruent attitudes are more likely the norm and can actually become more entrenched over time. Wittig offers an adapted version outlined below of changes in circumstances that are necessary to reducing prejudice and enhancing tolerance among diverse populations:

1. Support given by authorities (but participation must be voluntary)

2. Norms and expectations strengthened to support positive interaction.

3. All participants involved given equal status in situation

4. Cooperation across groups fostered through working toward common goals

5. Contact individualized to allow participants the chance to know one another as persons

6. Positive interaction promoted so as to weaken negative stereotypes and strengthen positive attitudes (Wittig 1998)
7. Promote cooperative interdependence and themes of unity to create common in-group identity (Wolsko 2000)
         These guidelines represent the bare minimum of what is necessary to facilitate positive growth and development when people from diverse backgrounds come together.  The theory is that under ideal conditions, positive interpersonal contact among diverse people dispels negative stereotypes and gives individuals opportunities to build new understandings. This model offers a solid framework for classroom teachers and schools to utilize to promote optimal conditions for diverse perspectives to be shared, but these few steps represent only a small part of what is needed to create lasting change. It has also been found that for voluntary participants, “educational forums designed to promote appreciation for diversity, friendships with out-group members and insight into one’s own prejudice and stereotypes can enable the unlearning of both implicit and explicit intergroup biases.”  (Rudman 2001) Reducing prejudice is an ongoing process that requires practice and hard work to bring attitudes and action into line with values and beliefs.

In his book, The Roots of Evil, Staub explains how bystanders are impacted by passively standing by. “If you empathize with the victim, but do nothing, you feel guilty. So there is a tendency to diminish the seriousness of the harm in your own mind, or to distance yourself from the victim. One way this happens is through the assumption that people who are suffering must somehow deserve it. Without quite realizing it, you can join the perpetrator in devaluing the victim.” Many negative stereotypes are used to justify attitudes or beliefs as well as resort to violence in more extreme cases (Gershaw 1994). The long-term result in a culture or community where instances of incivility, bullying and prejudice happen without challenge is that the negative social influences, the aggressive behaviors, and negative individual attitudes become widespread and entrenched in individuals. 

Research has shown that one confederate expressing antiracist views can have a tremendous effect on a group’s tolerance for racist expressions. Conversely when the same confederate expresses even slight acceptance of racist acts, then the group will also recommend acceptance (Blanchard 1994). Other research found that when young people believe their attitudes are more stereotypic towards a particular group than their group’s norms, they reduce adoption of stereotypes to come into harmony with group norms. Conversely they increase stereotyping when they feel their views are more tolerant than their group’s, and are resistant to persuasion to change based on their perception of group stereotyping norms (Sechrist 2001).  Deviating from one’s group norms is what provokes internal and external motivations to suppress (Crandall, 2002).  The desire of many students to not want to be racist or prejudiced offers great hope for influencing them to more critically evaluate their attitudes in light of information to act as bystanders to intervene.

Attachment 2- Developed Hate

So what about those acting out in the most prejudiced ways? Attempts to change individuals causing the most problems and acting out in the most prejudiced ways almost never work. Motivation to change is not present in isolated settings or learning interventions, and individuals expressing overt prejudice do so according to acceptable levels set by the social norms of the community. Much research has been conducted and scholarship written that explores the finer points of prejudice development and expression as it relates to individuals who do not intend to be prejudiced. Yet scholarship and research relating to reforming individuals with more developed prejudice is lacking. Devine found even highly prejudiced individuals capable of controlled stereotype inhibition, but as expected, level of commitments to not be prejudiced influence success rates (2002). The struggle for everyone seems to be internalizing the motivation to change, but it is evident that some individuals have to overcome stronger compulsions. 

Changing prejudicial thoughts and attitudes in those in whom it is deeply rooted can prove difficult. Prejudice can be reformed, but as Dozier reminds, hate is irrational and that although the original dislike might have been reasonable, once hatred has taken hold, the person can not be rationally talked out of it. The advanced human neural system rationalizes and warps meaning to distort their behavior or attitudes as being reasonable. This delusional thought pattern can distort the person’s perceptions into thinking that when they act on their hatred they are actually doing the right thing (Dozier 2002). He offers ten strategies to eliminate hate that include: “be specific, empathize, communicate, negotiate, educating, cooperate, put things in perspective, avoid feeling trapped, immerse yourself, and seek justice not revenge.” It is important not to suppress bigoted attitudes; encouraging individuals who have biased attitudes to work through a process of reflection similar to one outlined above is essential to reforming hateful character. In addition to activities that help deconstruct and expose biased thinking, discipline and behavior management have been shown to work well with those acting out their prejudices. 

Extending the change philosophy to violent acts and crimes motivated by bias, prejudice and hatred, Levin and McDevitt offer that an appropriate hate crime rehabilitation program should include the following elements: “assessment, discussion of impact on victims, restitution/community service, delineation of legal consequences, participation in a major cultural event, and aftercare (Levin 1993).”  Too often, hate crime perpetrators do not live in social environments that encourage them to change, so rehab for these perpetrators has been marginally effective. 
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5th Action Planning Workshops


Goal: Identified priorities and a 6-month action plan. 


Focus: 1) What projects can be undertaken based on action ideas?  


2) What can be accomplished in 6-months.  Divide issues and allow participants to self-select for cluster interest. Small groups address ideas and present to large group for new ideas. Process may take multiple meetings and require committees or other frameworks.





4th Strategic Directions WS


Focus: What actions can be taken to address obstacles and other ideas to help move from current circumstances into ideal vision?” 





Participants individually brainstorm ideas on “post its,” then group related thoughts into clusters. Large group incorporates individual work and clusters entire group findings. 


         














3rd Obstacles Workshop


Focus: What are the blocks to reaching our vision? 





Participants individually brainstorm ideas then discuss in small groups, identify root and sociological causes. Small groups share and process information, recording overall obstacles and then entire group debriefs and compiles overall list. 


Compile, type and distribute to participants.








2nd Vision Workshop


Focus: What will our school climate be like in 3 years?” 





Participants individually brainstorm ideas on “post its,” then group related thoughts into clusters. Large group incorporates individual work and clusters entire group findings. 


Compile, type and distribute to participants.








Introduction





Introduces problem of incivility and harassment in the school climate and how a campaign to promote exploration of prejudice, stereotyping, and character that uses the action research system of inquiry can help. Establishes audience norms and begins to define the scope of the current tribu-lations in the school climate.
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