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University of Massachusetts at Boston 
Graduate College of Education 
Critical and Creative Thinking Program

Processes of Research & Engagement*

CCT 692* 
Fall 2008 Syllabus

 
Instructor: Peter Taylor, Critical & Creative Thinking Program 
Email: peter.taylor@umb.edu 
Phone: 617-287-7636 
Office: Wheatley 2nd flr 143-09 (across from Counseling & School Psych office) 
Class meetings: Mondays 7-9.30pm, Sept. 8-Dec. 8 (holiday on Oct. 13) in Wheatley 2-209 
Office/phone call hours: Monday 1.40-3.40pm by sign up or by arrangement  
Websites: Syllabus: http://www.faculty.umb.edu/peter_taylor/692-08.html, plus Assessment and Timing of 
Assignments and Tasks 
Wiki: http://cct.wikispaces.com/692, incl. Sign up sheet to bring refreshments 
Listserv/discussion forum: Emails sent to cct692@googlegroups.com will go to everyone in the course 
 
(*formerly, CCT698, Practicum: Processes of Research & Engagement.) 

Course description and overview

In this course you identify a current social or educational issue that concerns you, e.g., you want to know more about 
it, advocate a change, design a curriculum unit or a workshop, and so on. You work through the different phases of 
research and engaging others on that issue--from envisioning a manageable project to communicating your findings 
and plans for further work. The classes run as workshops, in which you are introduced to and then practice using tools 
for research, communicating, and developing as a reflective practitioner. The class activities and course as a whole 
provide models for guiding your own students or supervisees in systematically addressing issues that concern them. 
If you are a CCT student, you should integrate perspectives from your previous CCT courses and will end up well 
prepared for--or well underway in--your synthesis project. Students from other graduate programs and the honors 
program will find this course helpful for development of dissertation/research proposals and initial writing about their 
topics. 

SECTIONS TO FOLLOW IN SYLLABUS

Course Objectives 
Texts and Materials 
Overview of Assessment and Requirements, incl. Project Options 
Schedule of Classes (with links to specific classes on the web version of the syllabus)  

Additional materials on the web include:

●     Notes on teaching/learning interactions, with links to relevant sections of: 
●     Phases of Research and Engagement, which includes notes on the tools/processes introduced during class and on the 
recommended assignments and tasks. 
●     Annotated examples of previous students' assignments (Phases A, B, C, D, E, F, G, H, I, J) 
●     Assessment and Timing of Assignments and Tasks  
The syllabus and materials above are available as a pdf compilation (ready September 1). 
●     Briefings on issues in research and engagement (some of which are included in the examples for Phase I). 
●     Book manuscript (in development), using materials from CCT692 and 693. 

  
Note: The compilation of materials for the course can be organized with dividers in a binder. Students who prefer to 
access course materials online should create a bookmark to the table of contents above for this syllabus and key online 
materials, http://www.faculty.umb.edu/pjt/692-08.html#TOC. In either case, it is important to have ready access to a 
hardcopy of
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the Notes on Teaching/learning interactions, and 
the Assessment and Timing of Assignments and Tasks

Everyone should also printout the assignment check-list and use it to keep track of assignments submitted and 
participation items completed. 
These are the most important documents to keep you oriented and informed during the semester. 

Course Objectives

By the end of the semester, for each of the goals listed below, students will be able to identify

* a) things that reflect what you have achieved well related to this goal, and 
* b) things you have struggled with/ need more help on/ want to work further on.

These goals are divided into two sets: 
I. "My Project Product Shows That..."

A. I can convey who I want to influence/affect concerning what (Subject, Audience, Purpose). 
B. I know what others have done before, either in the form of writing or action, that informs and connects with 
my project, and I know what others are doing now. 
C. I have teased out my vision, so as to expand my view of issues associated with the project, expose possible 
new directions, clarify direction/scope within the larger set of issues, and decide the most important direction. 
D. I have identified the premises and propositions that my project depends on, and can state counter-
propositions. I have taken stock of the thinking and research I need to do to counter those counter-propositions 
or to revise my own propositions. 
E. I have clear objectives with respect to product, both written and practice, and process, including personal 
development as a reflective practitioner. I have arranged my work in a sequence (with realistic deadlines) to 
realize these objectives. 
F. I have gained direct information, models, and experience not readily available from other sources. 
G. I have clarified the overall progression or argument underlying my research and the written reports. 
H. My writing and other products Grab the attention of the readers/audience, Orient them, move them along in 
Steps, so they appreciate the Position I've led them to. 
I. I have facilitated new avenues of classroom, workplace, and public participation. 
J. To feed into my future learning and other work, I have taken stock of what has been working well and what 
needs changing.

II. Developing as a Reflective Practitioner, Including Taking Initiatives in and Through Relationships

1. I have integrated knowledge and perspectives from other courses into my own inquiry and engagement in 
social and/or educational change. 
2. I have also integrated into my own inquiry and engagement the processes, experiences, and struggles of 
previous courses. 
3. I have developed efficient ways to organize my time, research materials, computer access, bibliographies, etc. 
4. I have experimented with new tools and experiences, even if not every one became part of my toolkit as a 
learner, teacher/facilitator of others, and reflective practitioner. 
5. I have paid attention to the emotional dimensions of undertaking my own project but have found ways to clear 
away distractions from other sources (present & past) and not get blocked, turning apparent obstacles into 
opportunities to move into unfamiliar or uncomfortable territory. 
6. I have developed peer and other horizontal relationships. I have sought support and advice from peers, and 
have given support and advice to them when asked for. 
7. I have taken the lead, not dragged my feet, in dialogue with my advisor and other readers. I didn't wait for 
them to tell me how to solve an expository problem, what must be read and covered in a literature review, or 
what was meant by some comment I didn't understand. I didn't put off giving my writing to my advisor and other 
readers or avoid talking to them because I thought that they didn't see things the same way as I do. 
8. I have revised seriously, which involved responding to the comments of others. I came to see this not as 
bowing down to the views of others, but taking them in and working them into my own reflective inquiry until I 
could convey more powerfully to others what I'm about (which may have changed as a result of the reflective 
inquiry). 
9. I have inquired and negotiated about formal standards, but gone on to develop and internalize my own criteria 
for doing work--criteria other than jumping through hoops set by the professor so I get a good grade. 
10. I have approached the course and the program I am a student in as works-in-progress, which means that, 
instead of harboring criticisms to submit after the fact, I have found opportunities to affirm what is working well 
and to suggest directions for further development.

TEXTS AND MATERIALS

Required:

http://cct.wikispaces.com/692-08Notes
http://www.faculty.umb.edu/pjt/692-08checklist.doc


Elbow, P. (1981). Writing with Power. New York: Oxford University Press.  
Hacker, D. (2000) A Pocket Style Manual. Boston: Bedford/St. Martins - OR equivalent pocket manual on writing.* 
You also need: i) a workbook/journal to carry with you at all times; 
ii) an organized system to store handouts and loose research materials (e.g., a 3 ring workbinder with dividers 
and pockets, an accordion file, or file folders); and 
iii) an organized system to file and backup material on your computer.

Recommended:

●     as guides to writing: Daniel et al., Kanar & Conlin (on Electronic course reserves)
(path: Electronic reserves and Course Materials | select crcrthtaylor, enter password provided by instructor)

●     as a more detailed guide on technical matters of writing scholarly papers: Turabian, K. L. (1996). A Manual For 
Writers of Term papers, Theses, and Dissertations. Chicago: University of Chicago Press (also in library's 
reference section).

Recommended: portable storage (e.g., flash drives), synchronization & bibliographic software. (For more info see 
http://www.cct.umb.edu/competencies.html.) 

Overview of ASSESSMENT & REQUIREMENTS

Project Options

Options for the course project include: A Literature Review of what other people have written or done in the area you 
intend for your Synthesis or other Research Project 
A Grant, Research or Project Proposal 
Short versions of the options for the CCT Synthesis Project, namely, 

Long essay/paper; 
Case Study/Practitioner's Narratives; 
Curriculum Unit/ Professional Development Workshop Series; 
Original Products (with documentation); and 
Arts Option (Performance) (also with documentation)

In contrast to the CCT Synthesis Project, the Final Report or Documentation of this project is shorter--10-20 pages 
(2250-4500 words) as against 20-40 pages--and it is typically more open, indicating where further work is planned or 
needed. The project is developed through a series of assignments and participations items. Detail about the 
assignments and expectations is provided in Notes on Teaching/Learning Interactions (with links to relevant sections of 
the Phases wikipages); Assessment, Assignments, and Tasks; Assignment Checklist; and in the examples from 
previous years downloadable from the course website (see links above). In brief: 
Written assignments and presentations, 2/3 of course grade: Initial attempts for at least 11 of 14 assignments, 
however sketchy or minimal, must be submitted by the due dates. 
At least 7 of the assignments should be revised and resubmitted in response to instructor's comments until "OK/RNR" is 
received. This is required for practice work in progress presentation and the complete draft report. 
Participation and contribution to the class process, 1/3 of course grade. At least 20 of the 25 items should be fulfilled. 
Overall course grade: The system is simple, but unusual. It is designed to keep the attention off grades and on 
teaching/learning interactions. Read the Rationale in the Notes on Teaching/Learning Interactions and ask questions to 
make sure you have it clear. 
80 points or a B+ is earned automatically for 7 Written items marked OK/RNR (=OK/ Reflection-revision-resubmission 
Not Requested) plus 21 Participation items fulfilled. (Not requiring every assignment or item allows you to make 
choices based on your other commitments about which participation items and revisions to skip.) 
If you reach that level, a simple rubric is used at the end of the course to add further points. 
If you don't reach the automatic B+ level, your points = 3 for each writing assignment submitted on the due date + an 
additional 4.5 for each writing assignments OK/RNR + 1.25 for each participation item fulfilled, up to a maximum of 80. 
Overall points are converted to letter grades as follows: The minimum grade for A is 95 points, for A- is 87.5, for B+ is 
80, for B is 72.5; for B- is 65; for C+ is 57.5; and for C is 50 points. 
 
ACCOMMODATIONS: Sections 504 and the Americans with Disabilities Act of 1990 offer guidelines for curriculum 
modifications and adaptations for students with documented disabilities. If applicable, students may obtain adaptation 
recommendations from the Ross Center (287-7430). The student must present these recommendations to each 
professor within a reasonable period, preferably by the end of the Drop/Add period. 
 
Students are advised to retain a copy of this syllabus in their personal files. 
 
This syllabus is subject to change, but workload expectations will not be increased after the semester 
starts.  
Version 30 August 08 5
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SCHEDULE of CLASSES

 
Overview

Session 1 (9/8) Getting oriented, orienting oneself: a. The course as a process; b. Initial ideas about individual 
projects 
Session 2 (9/15) Initial sources of information and informants 
Session 3 (9/22) a. Models of engagement; b. Organizing and processing research materials 
Session 4 (9/29) Initial formulations -> Governing Question 
Session 5 (10/6) Propositions, Counter-propositions,... 
Session 6 (10/6) Design of Research and Engagement Process. Note: Because Columbus day is late in 2008, 
we will do a shorter version of session 6 in second half of our 10/6 session 
No class, October 13 
Session 7 (10/20) Interviewing 
Session 8 (10/27) Preparation for Public Presentations on Work-in-Progress 
Session 9 (11/3) Practice Presentations on Work-in-Progress 
Session 10 (11/10) Presentations on Work-in-Progress, open to Public 
Session 11 (11/17) Getting and Using Feedback on Writing  
Session 12 (11/24) Direct Writing & Quick Revising 
Session 13 (12/1) Peer commenting on drafts 
Session 14 (12/8) Taking Stock of the Course: Where to go from here?  
During week after session 14: First meeting for Spring CCT Synthesis students (Provisional; Time TBA)

 
The Sessions are structured to introduce ten phases of research and engagement. Assignments and recommended 
tasks for each phase are intended to keep you moving through the phases. The order and timing of the phases for your 
project may vary according to the opportunities that arise, especially if your project centers on new teaching practices, 
workshops in the community, or other kinds of engagement as an intern or volunteer. In any case these phases are 
overlapping and iterative, that is, you revisit the "earlier" phases in light of 

a) other people's responses to what you share with them, and 
b) what you learn in the "later" phases.

See the accompanying webpage to see how to pace and prepare assignments and tasks for each upcoming session. 
 
Session 1 (9/8) 
Getting oriented, orienting oneself 
a. The course as a process 
Intro remarks on Developing as a Reflective Practitioner--including Taking Initiative in & through Relationships--and on 
Phases of Research and Engagement 
Interview an alum of this course, Jeremy Szteiter, about experience of doing the course 
Free writing on what your prior experiences (good and bad) in the areas of research, writing, engagement, and/or 
reflective practice. 
 
b. Initial ideas about individual projects 
See Phase A. Overall vision; Goal: "I can convey who I want to influence/affect concerning what (Subject, Audience, 
Purpose)." 
In-session exercises on Proposed investigation--Who do you want to reach? What do you want to convey to them? Why 
do you want to address them about that? What obstacles do you see ahead? (Individual brainstorming, pair-share, first 
stab at Governing question and Overview paragraph of proposed project, and verbal reports to the group) 
 
Session 2 (9/15) 
Initial sources of information and informants 
See Phase B. Background information; Goal: "I know what others have done before, either in the form of writing or 
action, that informs and connects with my project, and I know what others are doing now." 
Meet in TBA for a session on Reference material available through the library. 
(See also on-line tutorial and library wikipage) 
Use the catalogs or databases to locate articles or sections in books for your research. Look especially for scholarly 
articles (i.e., ones having extended bibliographies) that review the range of things that others have said and done, or 
discuss the state of some active controversy. 
 
Session 3 (9/22) 
a. Models of engagement (see phases F and I) 
Presentation by alum, Sheryl Savage, showing how one person built on their Processes of Research & Engagement 
project into a CCT synthesis and beyond (see a previous years' Presentation1, Presentation2) 

http://cct.wikispaces.com/Phases
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b. Organizing and processing research materials (see phases B and C) 
Share ideas about organizing and processing research materials 
Record ideas to be put into practice on research organization worksheet) 
Organizing one's Computer 
Note-taking, summarizing, and annotating references 
 
Session 4 (9/29) 
Initial formulations -> Governing Question 
See Phase C. Possible directions and priorities; Goal: "I have teased out my vision, so as to expand my view of 
issues associated with the project, expose possible new directions, clarify direction/scope within the larger set of issues, 
decide most important direction expressed in revised Governing Question." 
From phase B: Verbal report on conversation with initial informant 
For all phases: Discussion of sharing one's work with others and getting support over other concerns that arise during 
research. 
For phase C: 
Creative and critical aspects of any phase of research and writing ("opening-wide, focusing & formulating") 
Discovering/inventing/defining subject-purpose-audience 
Mapping--student presentation, with PT probing 
In session exercise: Initial map-making, then probed by another student 
 
Session 5 (10/6*) 
Component Propositions 
See Phase D. Propositions, Counter-Propositions, Counter-Counter-Propositions...; Goal: "I have identified the 
premises and propositions that my project depends on, and can state counter-propositions. I have taken stock of the 
thinking and research I need to do to counter those counter-propositions or to revise my own propositions." 
 
* Because of the timing of Columbus day in 2008, we will do shorter versions of sessions 5 and 6 in the 
10/6 session 
 
Session 6 (10/6*) 
Design of Research and Engagement Process 
See Phase E. Design of (further) research and engagement; Goal: "I have clear objectives with respect to 
product, both written and practice, and process, including personal development as a reflective practitioner. I have 
arranged my work in a sequence to realize these objectives." 
Strategic personal planning (handout) 
Translating strategic personal planning into research design (incl. sequence and timeline). 
 
No class 10/13, but work is recommended on phases D and E from sessions 5 and 6. 
 
Session 7 (10/20) 
Interviewing 
See Phase F. Direct information, models & experience; Goal: "I have gained direct information, models, and 
experience not readily available from other sources." 
Getting people to speak about/explain what they usually don't; dealing with experts; effective questions. 5 question 
activity. 
Tips on interviewing 
Prepare interview guide and practice interviewing 
 
Session 8 (10/27) 
Preparation for Public Presentations on Work-in-Progress 
See Phase G. Clarification through communication; Goal: "I have clarified the overall progression or argument 
underlying my research and the written reports I am starting to prepare." 
Analyze overall arguments implicated in a previous student's research. 
Clarification of the overall structure of your argument. 
Visual aids, and their use in aiding this clarification. 
Draft sequence of visual aids that highlight your overall argument. 
Supply working title for your presentation that conveys what is distinctive about your project. 
For phases E & J: Discussion of Mid-term self-assessment/ (gap between where you are and would like to be) and 
evolving research organization.  
 
Session 9 (11/3) 
Practice Presentations on Work-in-Progress (Phase G continued) 
Practice presentations (10 minutes) to class (one person) and to base groups (each student) with peer evaluations. 
 
Session 10 (11/10) 
Presentations on Work-in-Progress, open to Public(Phase G cont.)  
Titles of current students' projects can be viewed on the course wiki when available. 
Session 11 (11/17) 
Getting and Using Feedback on Writing (Phase G continued) 
Activities 7
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Varieties of ways to respond 
Peer review of narrative outlines or overall arguments, in the class as a whole (one person) and then in pairs 
Writing Preferences 
 
Session 12 (11/24) 
Direct Writing & Quick Revising 
See Phase H. Compelling communication; Goal: "My writing and other products Grab the attention of the readers/
audience, Orient them, move them along in Steps, so they appreciate the Position I've led them to." 
Direct Writing & Quick Revising (to produce narrative draft) 
Journal/workbook/research system perused by instructor: bring all materials to class this week or next. 
 
Session 13 (12/1) 
Peer commenting on drafts 
(Phase H continued) 
Drafts commented on by other students. 
Journal/workbook/research system perused by instructor: bring all materials to class. 
Phase I. Engagement with others; Goal: "I have facilitated new avenues of classroom, workplace, and public 
participation." 
You should be ready by this point to practice/present what you've developed/discovered in, e.g., the spring CCT 
Orientation or CCT in Practice Open House. 
(See also briefings on the grant-seeking, participatory action research, facilitation of group process, writing a business 
plan, video resources, volunteering, and others) 
 
Session 14 (12/8) 
Taking Stock of the Course: Where to go from here?  
See Phase J. Taking stock; Goal: "To feed into my future learning and other work, I have taken stock of what has 
been working well and what needs changing." 
PT's evaluation process (evaluation form), including Sense of Place Maps 
GCE course evaluation 
 
12/15 Submit by email attachment: Report and Self-assessment in relation to goals 

  
First meeting for Spring Synthesis students, during this week, provisional -- time TBA 

http://www.faculty.umb.edu/pjt/elbowresponses.html
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http://www.faculty.umb.edu/pjt/briefings-TOC.html
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Processes of Research and Engagement

NOTES ON TEACHING/LEARNING 
INTERACTIONS

 
including 

●     guidelines for written assignments & presentations
❍     in the form of links to relevant sections of Phases of Research and Engagement

●     guidelines for participation and contribution to the class process
●     other processes used in the course

Refer also to 

●     Links to examples of previous students' work (%) for each phase and supplementary items; 
and

●     Assessment & Timing of Assignments and Tasks, including:
❍     Requirements, Due Dates, and Grading
❍     Pacing and Preparing the Assignments and Other Tasks.

●     % This semester students will be asked to help identify the most helpful examples to be 
linked to these notes and the phases wikipages for future classes. Supplementary items will 
also be incorporated into or linked to the wiki as we go through the process this time.

 
●     If you are reading a printed version of this, visit the actual wikipage, http://cct.

wikispaces.com/692-08Notes, for live links.

 

Options for the course project

●     * a Literature Review of what other people have written or done in the area you intend for 
your Synthesis or other Research Project

●     * a Grant, Research or Project Proposal
●     * short versions of the options for the CCT Synthesis Project, namely,

❍     Long essay/paper
❍     Case Study/Practitioner's Narratives
❍     Curriculum Unit/ Professional Development Workshop Series
❍     Original Products (with documentation)
❍     Arts Option (Performance) (also with documentation)

9
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In contrast to the CCT Synthesis Project, the Final Report or Documentation of this project is shorter--
10-20 pages (2250-4500 words) as against 20-40 pages--and it is typically be more open, indicating 
where further work is planned or needed. 
 

Stages of development of project

The project should not be seen as producing a "term paper," but as a process of development that 
involves: 

●     dialogue with the instructor and other students;
●     ongoing self-assessment; and
●     revision (re-seeing) in light of that dialogue.

To facilitate that process, a sequence of assignments is required. You are welcome to propose 
alternative assignments for the various phases (see additional note on accommodating different 
kinds of students). If you submit an initial version of the assignment on the due date, the instructor's 
responses will be designed to help you move towards the goal of the relevant phase and move your 
project along. If you get behind, don't submit a stack of work all at once—the intended learning rarely 
happens without time for comments and then your responses. In any case, if you want to make 
progress that you'll be proud of, don't get far behind and then try to fast forward to the final report. 
 
At least 7 of the assignments should be revised and resubmitted promptly in response to instructor's 
comments until "OK/RNR" (=OK, Reflection-Revision-Resubmission not Required) is received. If you 
change your project, redo the earlier assignments as quickly as possible. 
Public work-in-progress presentation is also required (= revision of practice work-in-progress 
presentation). Revision in response to comments on a complete draft report (H) is required before 
submission of final report. I sometimes request revise and resubmit on complete drafts before 
submission of final report and sometimes even on final reports. If not enough time is left for revisions, 
I submit an incomplete grade. Only if you specifically ask me, do I calculate and submit a final grade 
without an OK/RNR for the report. 
 

Assignments

A. Governing question and initial single-paragraph overview of your project. 

●     Build on your initial thinking in session 1 and bibliographic searching in session 2.
●     This overview may, several revisions later, end up setting the scene in the introduction of 

your project. Previous semesters’ projects are available for viewing through a password-
protected link to the course website.

 
B1. Sense-making digestion of relevant article 
B2. Review or controversy article w/ paragraph OR 
Report on conversation with initial informant. 

http://www.cct.umb.edu/wiki/692Notes.html#GoalsSelfAssessment
http://www.cct.umb.edu/wiki/692Notes.html#Accommodating
http://www.cct.umb.edu/wiki/692Notes.html#Accommodating
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B3. Annotated bibliography of reading completed or planned. 
C. Revised map (incl. updated governing question). 
D. Summarize the different sub-arguments for your topic 
E. Research & engagement design 
B4. Updated Annotated bibliography 
F1. Interview guide 
G1. Presentation on Work-in-Progress 

●     Communicate with the instructor about your audiovisual needs (overhead projector, computer 
projector for powerpoint, etc.), the supplies you need (e.g., blank overhead sheets, pens, 
photocopying onto overhead transparencies, etc.), and your title for publicity.

F2. Brief written report on i/view, part. obs., or workshop (say, 200-400 words) 
G2. Narrative Outline 
H. Report 

●     2250-4500 words, plus bibliography of references cited.
❍     If the report presents an activity for a class, organization, or your own personal 

development, you may have fewer words for the same number of pages, i.e., 10-20.
●     For the report to be counted as final, you must have revised in response to comments from 

instructor and peers on a complete draft. Allow time for the additional investigation and 
thinking that may be entailed.

❍     To count as complete, a draft must get to the end, even if some sections along the 
way are only sketches.

J. Final self-assessment of your work in relation to goals of the different phases of research and 
engagement. 
 
Accommodating different kinds of students 
This course aims to accommodate students of various skills and experience, so you need to assess 
what kind of student you are and let me know how you plan to approach class activities and 
assignments. Be prepared to revise your assessment as the semester unfolds. 
If you are experienced in extended research projects, adjust the sequence and make-up of 
assignments to suit your project and your style of research and writing. Use the course as an 
opportunity to make sense of what you have done (or regret not having done) and practice teaching 
others during class. Provisos: Keep me informed about what you're doing; take note of the goals of 
the phases (e.g., many people are able to compile a bibliography, but an annotated bibliography is 
different—it disciplines your to check that the readings relate to your Governing Question), 
experiment with new tools, and be open to surprises. 
If you are experienced in term paper research projects and confident about extending that to 
semester-long project without cramming in work at the end of the semester, the explicit phases/goals 
should help you meet the challenge of not cramming work in at the end of the semester. Consult with 
me about adjusting the sequence and make-up of assignments to suit your project and style of 
research and writing. 
If you are experienced in term paper research projects, but liable in a semester-long project to cram 
work in at the end of the semester, I recommend for this semester taking the role of someone looking 
for more experience, structure and tools re: research, writing, and forms of engagement. 11



 
 

Participation and contribution to the class process

a. Building learning community 
Prepared participation and punctual attendance at class meetings are expected, but allowance is 
made for other priorities in your life. I do not require you to give excuses for absence, lateness, or 
lack of preparation. Simply make up the 80% of participation items in other ways (b-i) and catch up 
with out-of-class work. Cell phone calls during class & lateness: two allowed then count as –1 
participation. 
See also: 

●     pointers on class preparation and participation and
●     good etiquette for email.

 
b. Syllabus treasure-hunt 
This exercise acquaints you with the different dimensions of the syllabus, requirements, and on-line 
materials. 
 
c. Conferences 
in-office or phone, for discussion of comments on assignments (see Dialogue around written work), 
the overall direction of your project, your workbook and research organization, and the course as a 
whole. They are important to ensure timely resolution of misunderstandings, and a chance to open 
up significant issues about one's relationship to audience and influencing others. If you are falling 
behind, conferences are especially important for checking in, taking stock,  
and getting a recharge. Minimum of two conferences--one before "session 5", the other before 
session 11. 
 
d. Research workbook and organization 
e.g., Journal/workbook, organized system to store handouts and loose research materials, copy of 
system of folders/files from your computer, system for backup.  
This will be perused during conference before session 5 and again during session 12 or 13, checking 
for changes made in response to comments. 
Changes should be made in response to early- and mid-semester comments. Nobody has time not 
to be organized! If you do much of your work on a computer, I still recommend carrying a notebook 
for freewriting and thoughts that arise away from the computer. I encourage those of you who find it 
hard to make space for reflection to stay 10 minutes after class and write while your thoughts are 
fresh. 
 
e. Mid-semester self-assessment of the gap between where you are and where you'd like to be, with 
respect to your 

●     Project
❍     Print out, fill in, and keep a copy for yourself.

●     Research competencies
❍     Print out and use the left margin to take stock of what you already do well and what 

your priorities are for next steps.

http://www.cct.umb.edu/wiki/ClassPrepareParticipate.html
http://www.faculty.umb.edu/peter_taylor/eetiquette.html
http://www.cct.umb.edu/wiki/692-08SyllabusQuiz.html
http://www.cct.umb.edu/competencies.html


●     Research organization
❍     Extract and complete worksheet from the wikipage and append the following 

information:
■     Organization of your computer files (be as specific as possible in listing the 

directory/folder structure you're using).
■     Organization of your paper files (be as specific as possible in listing the 

sections you're dividing your material into & how you're using any other 
notebook etc.).

 
f. Peer commentaries 
on other students' assignments. Five times during the semester, at the end of class, pick up a 
submission from another student (from the "Comment on This!" folder) and give them comments at 
or before the next session. 
Include your comments in your workbook.  
One component of taking initiative in or through relationships is sharing one's work at the same time 
as defining the kinds of response you need at that point. Keep Elbow, Writing with Power, chapters 3 
& 13 and Varieties of responses in mind when you decide what approaches to commenting you ask 
for as a writer and what to use as a commentator. In the past I made lots of specific suggestions for 
clarification and change in the margins, but in my experience, such suggestions led only a minority of 
students beyond touching up into re-thinking and revising their ideas and writing. On the other hand, 
I believe that all writers value comments that reassure them that they have been listened to and their 
voice, however uncertain, has been heard. 
 
g. Assignment check-list 
(Downloadable) 
Please keep track yourself of your assignments and revisions submitted and when they are returned 
marked OK/RNR (=revision & resubmission not requested). If you miss the due date for initial 
submission ask for an extension or skip the assignment/item—the intended learning rarely happens 
if you submit a stack of late work all at once. Show me the checklist in time to resolve discrepancies 
(in session 12 or 13, no later). 
Two aspects of taking initiative in or through relationships are i) not to rely on the instructor to remind 
you of what you have not completed; and ii) making your choices strategically in light of your other 
commitments. Using the Assignment Check-list to keep track of your own progress helps keep 
interactions with the instructor focused on your project, not on grades. To gauge whether you are on 
track for at least a B+, note whether you have revised and resubmitted 1/2 of the assignments and 
fulfilled 2/3 of the participation items to date. 
 
h. Extra, optional item: Briefing on research and engagement issues  
For this item select a topic on which to prepare a summary (2-4 pages) in written form that gives 
other students a quick start when they face that topic. These briefings are intended to provide or 
point to key resources = key concepts, issues and debates, lesson plans, web sites and bibliographic 
references, annotations on and quotes or paraphrases from those references, informants/contacts 
on and off campus, relevant workshops, etc. Imagine as your audience peers who you can interest in 
your topic, but who do not want to start from scratch in finding key resources on this topic and 
learning how to think about it. To begin preparing their briefings, students view previous versions 
linked to course website or meet with me to get initial suggested resources. It's OK to revise/refresh/
update a previous briefing . 
The briefing assignment addresses the goal of students becoming better able to fulfill the needs of 
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your school, community or organization, address the information explosion, adapt to social changes, 
and collaborate with others to these ends. (a summary of key resources that gives other students in 
this and future sessions a quick start when they face that issue) (draft by session 7) 
 
i. Extra, optional item: Volunteering to have your work discussed in front of session for certain 
assignments, session 4, 6, 9, 11. See sign-up sheet.  
 
 

Other Processes in the Course

Submission of Writing in a Professional and Instructor-friendly manner 
 
Triplicate copies 
Students should submit three copies of all typed assignments: one to be commented on by a peer; 
one that I give you one back with my comments so you have it when you read them; and one that I 
keep (with a carbon copy of my comments) in a portfolio that I can refer back to.) 
 
Dialogue around written work 
 
Rationale for the Assessment system 
The different assignments are commented on then "graded" either OK or revise & resubmit. An 
automatic B+ is awarded for 80% (approx.) of written assignments OK/RNR and participation items 
fulfilled. The rationale for this system is to keep the focus of our teaching/learning interactions on 
your developing through the semester. It allows more space for students and instructor to appreciate 
and learn from what each other is saying and thinking. My goal is to work with everyone to achieve 
the 80% satisfactory completion level. Students who progress steadily towards that goal during the 
semester usually end up producing work that meets the criteria in the syllabus for a higher grade 
than a B+.  
Use the Assignment Check-list to keep track of your own progress. To gauge whether you are on 
track for at least a B+, simply note whether you have revised and resubmitted 1/2 of the assignments 
and fulfilled 2/3 of the participation items to date. If you are behind do NOT hide and do NOT end the 
semester without a completion contract. You are free to do revise and resubmit more than 50% of 
the assignments and fulfill more than 80% of the participation items, but it does not hurt your grade 
to choose strategically to miss some in light of your other work and life happenings. Ask for 
clarification if needed to get clear and comfortable with this system. 
 
Learning Community,  
including activities for self-affirming learning, email group/list and discussion about the group as a 
support & coaching structure 
Individually and as a group, you already know a lot about research and engagement. If this 
knowledge is elicited and affirmed, you are more able to learn from others. Activities such as guided 
freewriting bring to the surface insights that you were not able, at first, to acknowledge. Over the 
course of the semester, you are encouraged to recognize that there is insight in every response and 
share the not-yet-stable aspects of your thinking. The trust required takes time to establish. The 
email group or list (i.e., emails sent to cct692@googlegroups.com) can be used to help the 
community develop (although it often ends up used mostly for logistics, e.g., such and such a link is 
broken on a webpage or wiki). An open question, that is, one always worth discussing is: By what 
means can the group function as a support & coaching structure to get most students to finish their 
reports by the end of the semester?  

http://www.cct.umb.edu/wiki/692SignUp.html
http://www.cct.umb.edu/wiki/WritingSubmission.html
http://www.cct.umb.edu/wiki/AssessRationale.html
http://www.faculty.umb.edu/pjt/692-08checklist.doc


 
Previous classes have contributed to a survey and practical vision cardstorming process on this 
question. (See compilation of responses 2003, 2002, 2001 and results of cardstorming on the peer 
support surveys 2003, 2005.) 
 
Taking stock 
with the aim of: 

●     a) feeding into your future learning (and other work), you take stock of your process(es) over 
the semester;

●     b) feeding into my future teaching (and future learning about how students learn), I take stock 
of how you, the students, have been learning.

Some of session 8 involves discussion of the Mid-semester self-assessment, and the whole of the 
last class is devoted to multiple ways of "taking stock."  
 
Through the mid-semester self-assessment and the support survey, I also encourage students to 
approach this course as a work-in-progress. Instead of harboring criticisms to submit after the fact, 
we can find opportunities to affirm what is working well and suggest directions for further 
development. Throughout the semester please make suggestions about changes and additions to 
the course activities and materials. Also email me addresses of valuable websites with a brief 
explanation (1-2 sentences) of their value. Support me as I experiment in developing this course 
(see "Teacher-research on CCT698 in Fall 1999"). 
Open question: What is the means of best presenting the group's work to the wider public, and of 
supporting each other in doing so? 
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PHASES 



PHASES OF RESEARCH & ENGAGEMENT

 
The order of the phases may vary according to the opportunities that arise during your project, and in 
any case  
these phases are overlapping and iterative. Iterative development means that you revisit the different 
phases in light of:  

●     a) other people's responses to what you share with them, and
●     b) what you learn in other phases.

This sequence and iteration allows researchers to define projects in which they you take your 
personal and professional aspirations seriously, even if that means letting go of preconceptions of 
what you “ought” to be doing. 
 
The activities and tools under each phase are organized in relation to 14 "sessions," which could be 
weeks in a semester of a course or fractions of the total time available for the project.  
 
A. Overall vision 

●     Goal:I can convey who I want to influence/affect concerning what (Subject, Audience, 
Purpose).

 
B. Background information 

●     Goal: I know what others have done before, either in the form of writing or action, that informs 
and connects with my project, and I know what others are doing now.

 
C. Possible directions and priorities 

●     Goal: I have teased out my vision, so as to expand my view of issues associated with the 
project, expose possible new directions, clarify direction/scope within the larger set of issues, 
and decide the most important direction.

 
D. Component Propositions 

●     Goal: I have identified the premises and propositions that my project depends on, and can 
state counter-propositions. I have taken stock of the thinking and research I need to do to 
counter those counter-propositions or to revise my own propositions.

 
17



E. Design of further research and engagement 

●     Goal: I have clear objectives with respect to product, both written and practice, and process, 
including personal development as a reflective practitioner. I have arranged my work in a 
sequence (with realistic deadlines) to realize these objectives.

 
F. Direct information, models & experience 

●     Goal: I have gained direct information, models, and experience not readily available from 
other sources.

 
G. Clarification through communication 

●     Goal: I have clarified the overall progression or argument underlying my research and the 
written reports.

 
H. Compelling communication 

●     Goal: My writing and other products Grab the attention of the readers/audience, Orient them, 
move them along in Steps, so they appreciate the Position I've led them to.

 
I. Engagement with others 

●     Goal: I have facilitated new avenues of classroom, workplace, and public participation.

 
J. Taking stock 

●     Goal: To feed into my future learning and other work, I have taken stock of what has been 
working well and what needs changing.

 
See also Processes and Tools Applicable Across More than One Phase. 
 
Peter Taylor, Critical & Creative Thinking Program 

http://www.faculty.umb.edu/pjt
http://www.cct.umb.edu/


Phase A—Overall vision

 

Goal

"I can convey who I want to influence/affect concerning what (Subject, Audience, Purpose)." 
 

Processes

Iterative Development of Governing Question and Paragraph Overview of project through: 

●     Think-Pair-Share,
●     Initial Written Expression,
●     Dialogue around Written Work,
●     One-on-one Session,
●     Freewriting,
●     Models from Before,
●     Sharing of Written Work.

 
In session 1 
Think-Pair-Share on: 

●     your area of interest
●     the specific case(s) you plan to consider
●     the more general statement of the problem or issue beyond the specific case
●     how you became concerned about this case/area
●     what you want to know about this case/area by the end of the semester
●     what action you think someone (specify who) should be taking on this issue
●     what obstacles do you foresee and help you might need in doing the research
●     who the audience for your research report might be

 
Initial written expression of: Governing Question and Paragraph Overview of proposed project. 

●     For the very first stab at this, read the descriptions below just once. You will develop a better 
idea of Governing Questions and Paragraph Overviews by revising in response to comments. 
The point of this exercise is not to have your project defined straight away and stay with that, 
but to begin and then to continue the process of defining and refining it.

 

Governing Question 19
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The Governing Question is not your thesis, but what you need to investigate to make progress in 
your project. It should be expressed in a way that orients your work, e.g., "In what ways can 
approaches for effectively teaching empathy-based personal interaction be combined into a course 
for employees and managers?" or "What do I need to know to influence people who prescribe or 
seeks drugs for behavioral modification of children?" The Governing Question should focus you on 
what you need to find out that you don't already know or can't yet demonstrate to someone else. 
Keeping the Governing Question in mind as you do research will also help guide you through the 
complexity of possible considerations so that you more easily decide priorities about what to read, 
who to speak to, and, in general, what to do in your project. 
The gap between the Governing Question and the Paragraph Overview (see below) is often a very 
good diagnostic of unresolved issues about your subject, purpose, and audience. When you write 
about your project--whether at the early stages, such as in an Annotated Bibliography or in the later 
stages of preparing a draft report--putting your Governing Question at the top of your first page, like 
a banner, helps remind you to check that what you are writing sticks to what you intended or claimed 
to be writing about—You're not waiting for another reader to point out discrepancies. If the 
Governing Question and what you are writing don't match, something has to be reconsidered. 
 

Paragraph Overview

In a single paragraph (not a set of bullet points), orient readers to your project, that is, where you're 
going (i.e., what steps in investigation) and where you're intending to take your intended audience. In 
so doing convey your audience, subject, purpose: Who you want to reach? What you want to convey 
to them? Why do you want to address them about that? (The topic may be worthy, but what makes 
you a person to address it.) Some autobiographical info or personal motivation may help. The 
Governing Question could be woven into the paragraph or even lead it off.  
 
Sharing of Written Work: Read your paragraph to the group to hear how it sounds shared out loud 
with others. 
 
After session 1 
Freewriting Try out free-writing for 10 minutes at least a few times a week. See free-writing topics on 
the course website and chapters 1 and 2 from Elbow regarding the interplay of the creative and the 
critical in thinking and writing. 
 
One-on-one Session: Discuss your ideas with advisor (a.k.a. instructor) in office hours or a phone 
conference. 
 
Models from Before: Review previous reports to get a sense of the scope of previous projects and 
the look of the final products. 
 
Sharing of Written Work: Keep sharing your written work with peers -- see Elbow, Writing with 
Power, chapter 3, for an evocative account of sharing. Note that sharing runs through the entire 
process of research and writing. 
 
By session 3 
Through Dialogue around Written Work, that is, responding to comments from your advisor, arrive at 
revised versions of your Governing Question and Paragraph Overview of project. The point is not to 

http://www.cct.umb.edu/wiki/Phaseb.html#AnnotatedBibliography
http://www.cct.umb.edu/wiki/DialoguearoundWrittenWork.html


have your project fixed by this point, but to begin the process of defining and refining it, a process 
that continues iteratively, and to have a well-considered question and statement to guide your work 
and priorities as your move ahead and to guide the feedback others give you on your work. The 
paragraph may, several revisions later, find its way into the introduction of your report and the 
question may, somewhat shortened, be reflected in your report's title. 
 
With each new phase 
Iterative Development: Because your topic will change or be more focused as time goes on, take 
stock of that and begin subsequent submissions and work you share with the latest revision of your 
Governing Question and Paragraph Overview. Trying to write a tighter overview will also help to 
expose changes, gaps, and ambiguities in your project.  
 
All Phases | Next: Background information 

21



Phase B—Background information

 

Goal

"I know what others have done before, either in the form of writing or action, that informs and 
connects with my project, and I know what others are doing now." 
 

Processes

Background research in the library, on the internet, and by phone to find out who's done what before/ 
who's doing what (through writing & action) that informs your evolving project, including: 

●     allowing for interplay among the 5 Fs,
●     locating a Key Article,
●     connecting with initial informant to guide your inquiries in their early unformed stage,
●     digestion and annotation of readings and conversations to clarify how they connect with your 

project.

,  

Background research

Background research involves a continuing interplay among the 5 Fs: Find, Focus, Filter, Face 
Fears, File 

 

●     Find: Develop skills in using bibliographic searches, enlisting timely assistance from library 
personnel, identifying informants, etc. to help you find what you are Focused on as well as 
material that leads you to refine or rethink that Focus..

●     Focus: What am I looking for now? What do I need to clarify what I know/need to know and 
keep moving forward? This will evolve as you Filter and digest what you Find.

●     Filter: You can't read everything you find, so use your Focus to push some items to the side 



(or into the recycle bin). What you do read should be digested actively, so you can refine your 
Focus.

●     Face Fears: Your Finding may be inhibited if you Fear that others have already done what 
you want to, or if you Fear your work is not important unless it is Completely Original. 
Instead, accept—even embrace—that the work of many others overlaps or intersects with 
your work. And be confident that, in the end, your project will be original because no-one 
before has ever been weaving that project into your work and life.

●     File: To help you Focus, clear your desk (and computer desktop) of material you are not 
using right now. Put the printouts and notes in places organized and labeled so you can Find 
them again easily.

Expect to be fuzzy or unfocused at first, but don't wait till you have, for example, clarified your Focus 
before trying to Find material. Instead, start with your initial Focus and let it evolve as you see what 
you Find (or don't find), Filter it, and Face your Fears. Keep the 5F's in play as you proceed through 
the steps to follow. 
 
In session 2 

●     Learn or refresh bibliographic searching skills on and off the internet.
●     Use the catalogs and databases to locate articles or sections in books that provide what you 

need to move forward in your research. In order to identify the range of publications relevant 
to your project now -- rather than when it is too late in the project to be useful -- look 
especially for a:

 

Key (review or controversy) article

It's relatively easy to find an article that matches your project and gives you entry points, but a key 
article is much more than an entry point or affirmation of your gut feelings. It must point to many 
references to other publications and gets you close to being able to say, "I know what others have 
done before that informs and connects with my project."  
 
After session 2 

●     Establish off-campus connection to the University or local library (after getting your ID, 
barcode, etc.)

●     Establish your on-paper and on-computer Research Organization, including your 
bibliographic and note-taking systems, your journal/workbook/notebook, organization of 
research materials and any other handouts.

●     Continue background library, internet, and phone research to find out who's done what 
before/ who's doing what (through writing & action) that informs your evolving project. 
Actively digest what you read.

●     Work on both of Elbow's "creative" and "critical" aspects—opening up your topic to more and 
more considerations, and seeking order and priority in the overabundance of material 
produced by the creative aspect. Elbow's insight is to alternate these aspects, not to let them 
stifle each other, as you define and refine a manageable project.

●     Don't give up on finding written material on your topics, even if it's to clarify the ways in which 
what you are doing is unique. It's a common trap to say you've tried and failed to find 23



something when you're protecting yourself from unarticulated fears/self-doubts by not trying 
very hard, making time, asking for help, following leads... Better to face your demons now 
rather than have them limit what you can do.

 

Active digestion

It's easy to collect articles to read, but it's important for the progress of your project to sort out which 
give you what you need to move your project along. So you need to read "actively" -- Develop a 
process for reading that ideally involves the 5 F's, especially: 

●     Focus: What do I want to learn now? Check out the title, intro, topic/thesis, ending, and 
subheadings of the article to see whether and how it connects. If not put it aside.

●     Filter: Although you can't read all of every article, it is worth the time to make "dialoguing" 
notes (e.g., putting these in brackets or on a facing page) so that at the end you have 
digested the article enough to say: What was argued? What was not? Where could it have 
been taken further? Where does all this connect with my project? Writing a summary forces 
you to push your own thinking further and make the material your own, and provides bits of 
text to use when you write your report.

●     File (see Research Organization)

 
Another approach to active digestion is a "Sense-making" response (see endnote to this Phase): 
a) I appreciated... 
b) I learned... 
c) I wanted to know more about... 
d) I struggled with... 
e) I would have been helped by... 
f) My project connects with this in the following way(s)... 
g) I disagreed with... 
h) I think the author/presenter should consider... 
 
A third approach to active digestion is annotating your references (and compiling them in an 
Annotated Bibliography). Through annotation you check the significance of the reading against your 
current project definition and priorities, as well as compose sentences that may find its way into your 
writing. Annotations, therefore, should indicate the relevance of the article to your topic. 
 
By session 3 
For an article or section in a book you have found, submit a "sense-making" response to show how it 
affirms and extends your thinking about your proposed research. 
 
by session 4 

Initial informant

Identify an initial informant to guide your inquiries in their early unformed stage, make contact, make 
appointment for a time before session 4, use your conversation with this initial informant to learn 



about leads, i.e., key people to read and/or contact, and give a brief verbal report in class 4 on the 
conversation. It is important to connect with others in your area as part of developing your own 
approach; it does not help to procrastinate on this as if other people's work threatens yours. (This 
assignment is different from interviews, which make sense under phase F.) 
OR 
Submit a photocopy of key article (or link to it online) with a paragraph describing how it provides you 
with a rich set of references to follow up on (and thus meet goal B, see above). 
 

Annotated bibliography

of reading completed or planned. The primary goal in annotating is for you to check the significance 
of the reading against your current project definition and priorities, and secondarily for readers to 
review the bibliography and help you identify holes and any mismatch between what you are reading 
and your Governing Question. 
An annotated bibliography also allows you to 

●     a) compose sentences that may find its way into your writing, and
●     b) have your citations already typed in (use the format/citation style you intend to use for your 

final report).

Relationship to your Focus is more important than quantity. Don't pack or pad this with zillions of 
references you've found in your searches, but instead use the compilation of a bibliography to 
stimulate your clarifying whether and in what ways an article is relevant to your project. Omit 
readings that no longer relate to the current direction of your project. 
Because your topic might have changed or should be more concise by the time you submit this 
bibliography, take stock of that and begin with a revised single-paragraph statement of the current 
topic and Governing Question. Writing a tighter statement will also help to expose changes, gaps, 
and ambiguities. Comments by others on your initial statement also helps, provided you ignore those 
rendered irrelevant by changes in your direction. 
 

 

Footnote on sense-making

Brenda Dervin, in the Department of Communication at Ohio State University, has developed a 
"Sense-Making" approach to the development of information seeking and use. One finding from 
Sense-Making research is that people make much better sense of seminar presentations and other 
scholarly contributions when these are accompanied by the contextual information in the items 
below. Reference: Dervin, B. (1999). "Chaos, order, and sense-making: A proposed theory for 
information design," pp. 35-57 in Robert Jacobson (ed.) Information Design. Cambridge, MA: MIT 
Press. 

Author(s) 
Title of paper 
a) The essence of the project is... 
b) The reason(s) I took this road is (are)... 
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c) The best of what I have achieved is... 
d) What has been particularly helpful to me in this project has been... 
e) What has hindered me has been... 
f) What I am struggling with is... 
g) What would help me now is... 

This "Sense-Making" approach also leads to recommendations about forms of response that authors/
presenters learn most from -- and readers/listeners also. The response format suggested for active 
reading both acknowledges different voices and facilitates connections. 
 
All Phases | Next: Phase C--Possible directions and priorities 



Phase C—Possible directions and priorities

Goal

"I have teased out my vision, so as to expand my view of issues associated with the project, expose 
possible new directions, clarify direction/scope within the larger set of issues, and decide most 
important direction." 
 

Processes

Alternating between creative and critical aspects of any phase of research and writing - "opening-
wide, then focusing in & formulating" 

●     Mapping, prepared (making use of questions for opening wide and probing), then probed by 
others (using these same questions), for discovering/inventing/refining subject-purpose-
audience

possibly supplemented with 

●     Pyramid of questions
●     Ten questions
●     Discussion with instructor and peers
●     Sense-making contextualization applied to one's whole project

 

Mapping

The goal of mapping is the same as for phase C.  
The idea is to do mapping BEFORE you have a coherent overall research design and overall 
argument.  
 
Step 1 (opening wide) 
Start in the center of a large sheet of paper with the current social or educational issue that concerns 
you—concerns you because you want to know more about it, advocate a change, design a 
curriculum unit or a workshop, and so on.  
Draw connections to related considerations and other issues. (Post-its are useful, so you can move 
things around.)  
To tease out connections, you might want to start with a dump-sheet (or stack of post-its) in which 
you address the questions below. 
 
Step 2 (opening wide & beginning to focus in) 
When you have arranged these on a map, explain it to someone else, inviting them to 
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i) ask questions until they are clear about each your [[PhaseA#|subject, purpose, and audience]], and 
ii) probe with the same set of questions listed below.  
The interaction between the mapper and the questioner(s) should expose holes in the research 
proposal, force greater clarity in definitions of terms and categories, and help you see how to frame 
your inquiries so they satisfy your interests but don't expand out of control. 
 
Step 3 (focus in & formulate) 
Out of this interaction you should eventually see an aspect of/ angle on all the complexity that 
engages you most and be able to define or refine the Governing Question that conveys what you 
need to research (and what you no longer need to research).  
E.g., for the map on the color of hospital rooms, the question might be: "What research needs to be 
done to convince hospital designers/administrators that room color is one of the environmental 
features that can contribute to patient healing?" Use free-writing after mapping to help define such a 
question for yourself. 
 
 
Questions for opening wide and for probing 

●     Where is this an issue—where is the controversy happening?
●     Who are the different groups implicated?
●     What changes could be promoted?
●     What are arguments for change for the change & counter-arguments.
●     What categories of things (and sub-categories) are involved in your subject?
●     What definitions are involved?
●     What related questions have other people investigated?
●     Where is there a need for primary vs. secondary research?
●     What is the general area & what are specific questions?
●     What are the background vs. focal issues?
●     What is your provisional proposal?
●     What are the research holes that need to be filled?
●     What would I be able to do with that additional knowledge?
●     What ambiguity emerges in all this—what tensions and oppositions?

 
In session 3 

●     Create a draft version of your map
●     Work with a peer to review your map, as described in Step 2 above. with respect to the 

probing questions above, as well as to your Governing Question.

 
By session 4 or 5 

●     Revise your map
●     Work with a peer to review it
●     Compose a revised Governing Question
●     Submit the map and revised Governing Question.



 

Supplementary processes for opening wide and/or focusing & 
formulating

 

Pyramid of Questions

Compile a "pyramid of questions" in a part of your workbook separate from the freewriting, personal 
reflections, and other mess. "Pyramid" because later questions build on earlier ones. In the list would 
go the initial questions (general & specific) for your projects, successive variants of your Governing 
Question, questions that arose during library research, possible questions to ask informants, and so 
on. These questions could be crossed out when no longer central to your evolving project and 
checked when satisfactorily addressed. 
 

Ten Questions

State your topic. Write down 10 questions within that topic. Circle two that interest you the most. 
Take these two and list 10 questions under each. Circle two that interest you the most. Now define/
refine the Governing Question that conveys what you need to research (and what you no longer 
need to research). 
 

Discussion with instructor and peers

Explaining your project to others and responding to their questions or suggestions can work both to 
open wide and to focus in and formulate. To keep your train of thought going, you might ask the 
other person to take notes or record highlights of what you say. 
 

Sense-making contextualization applied to one's whole project

 
All Phases | Next: Phase D--Component Propositions 
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Phase D—Component Propositions

 

Goal

"I have identified the premises and propositions that my project depends on, and can state counter-
propositions. I have taken stock of the thinking and research I need to do to counter those counter-
propositions or to revise my own propositions." 
 

Processes

Teasing out the Propositions (Ps), Counter-Ps, C-C-Ps for the different aspects of your issue. 
Identifying areas exposed by the Ps, C-Ps, C-C-Ps where additional research is needed. 
Presenting the Ps, C-Ps, C-C-Ps to others who probe and discuss your thinking.  
 
Note: This is a different level of argument from the overall argument of your writing or your GOSP: 
how you Grab people's attention, Orient them, move them along in Steps, so that they appreciate the 
Position at each step that you've taken them to, and where you end up. Clarifying your GOSP can 
come later. Instead, phase D concerns the various small and large premises and propositions that 
are implicated in your issue.  
 
In session 5 
If you identify the premises and propositions and then formulate counter-propositions, you can take 
stock of the thinking and additional research you need to do to counter those counter-propositions or 
to revise your own propositions. Doing so will open up your project, just as mapping and probing of 
maps does. 
It's better to work on phase D's goal now, rather than admit in a month or two, when time for new 
research is short, that you need to grapple with alternatives to the premises and propositions that 
your project depends on.  
 
To tease out your various premises and propositions, you usually have to ask someone else to play 
devil's advocate and be prepared for others not seeing the issue in the same way as you do. It is 
possible to take the devil's advocate role for yourself—take each branch or angle in your map and 
ask whether there's any controversy there, whether anyone else would formulate it in a different way. 
 
By session 6 
Summarize for 4-6 different propositions: the proposition; counter-proposition; counter-counter 
proposition; and the areas that this process has exposed that need more research. 
 
All Phases | Next: Phase E--Design of (further) Research and Engagement 



E. Design of (further) research and 
engagement

 

Goal

"I have clear objectives with respect to product, both written and practice, and process, including 
personal development as a reflective practitioner. I have arranged my work in a sequence to realize 
these objectives." 
 

Processes

Develop a Research and engagement design by 

●     Strategic Personal Planning
❍     proceeding through 4 stages: Practical Vision-> Underlying Obstacles-> Strategic 

Directions-> Action Plans.
●     Preparing a timetable with a thought-out and realistic Sequence of Steps

 
Design in phase E refers primarily to planning so that you can undertake what you really need to do 
during the course of completing your project. This is easier said than done. (This sense of design 
does not encompass preparation of effective questionnaires, determining a statistically valid sample 
of people to complete them, and so on. As an entry point into that kind of Research Design, see qq.) 
 
In session 6 
Strategic Personal Planning through the Practical Vision stage. 
 
By session 7 
Complete Strategic Personal Planning or formulate specific action plans by freewriting after the 
Practical Vision stage. 
 
By session 8 
 

Research and engagement design

A research and engagement design should reflect your answers to the following questions: 
• What do you most want to see happening in your project in the next two and a half months? 
("Happening" refers both to process and content. It includes, but should not be limited by, who you 
might be able to influence and what you hope to influence them to do, a.k.a. audience and purpose. 
Take note of your evolving Governing Question .) 
• What things might be blocking you from realizing this vision? 31



• What can you do to deal with the obstacles and realize the vision—what new directions do you 
need to move in? 
• What achievable steps would move you in these directions? 
 
You will have already done this if you completed the whole personal strategic planning process. If 
you have only done the practical vision stage or used some other process of reflection, you will need 
to do some brainstorming. 
As part of this design restate your title and Governing Question. Check and revise these if needed. 
Do they match each other? Do they dictate what you actually have to do? 
The design may be in note form provided you make evident the reasons for the sequence of steps 
you include. 
 

Sequence of Steps

Map out your research onto the weeks ahead—be more specific about the immediate future. Check 
whether the steps you propose allow you to fulfill your purpose, answer your Governing Question, 
support your arguments. Check whether the sequence works--when you get to any step are you 
prepared for it? 
 
All Phases | Next: Phase F--Direct Information, models and experience 



Phase F—Direct information, models & 
experience

 

Goal

"I have gained direct information, models, and experience not readily available from other sources." 
 

Processes

Interviewing 
Questionnaires & Surveys 
Observation 
Evaluation 
Participant Observation 
 
 

Interviewing

moves you out of the library/WWW and into the world of actual people you can talk or interact with 
about your projects. The goal is to get answers to questions for which you can't easily get answers 
from published literature. (If you want suggestions of what to read, who to contact, or other guidance, 
think of that as talking with an initial informant, not as an interview.) 
 
By session 7 
Write down five questions you would like someone to answer for you—not just any questions, but 
ones for which you can't easily get answers from published literature. 
During session 7  
Draft interview guide (see model in handout) and practice interviewing 
Refine the interview guide. Do this only if it helps you actually interview someone who would help 
you meet the goal of this phase. Write out fully your opening and closing "script," but an outline is 
usually sufficient for what's in-between. 
After session 7  
Identify practitioners who can be interviewed about their work. 
Establish contacts with and interview practitioners or activists who can help you interpret the 
controversies and politics around your issue. 
Prepare interview guide, practice mock interviews using equipment, arrange and conduct interviews 
and digest recordings or notes. 
 
more information on the following to be added in due course 

Questionnaires & Surveys
33



Conduct a pilot survey or intervention and then design and undertake a revised version. 
 

Observation

Identify practitioners who can demonstrate their work. 
Attend demonstrations of practices that might be incorporated in project. 
 

Evaluating

Prepare evaluations, conduct them, and analyze the data. 
 

Participant Observation

Arrange participant observation at workshops on practices that might be incorporated in project. 
 
 
After the interview, observation, etc. 
Prepare a brief written report on interview conducted, participant observation, or workshop attended. 
Write this report in a form that is useful to you in drafting your project report—don't address it to the 
advisor. No need to give blow by blow or a transcript—focus on the "direct information, models, and 
experience [you gained] not readily available from other sources." 
 
All Phases | Next: Phase G--Clarification through Communication 



Phase G—Clarification thru communication

 

Goal

"I have clarified the overall progression or argument underlying my research and the written reports I 
am starting to prepare." 
 

Processes

Clarification of the overall structure of your argument 
Work-in-progress presentations 

●     preparing text and visual aids; practicing; delivering; digesting feedback.

Exploring your writing preferences to identify strengths and issues to work on 
Narrative outlining 
 
Preparing to communicate about your project does not presuppose that you have finished your 
research. In fact, you could continue to do research up until the day you submit your final report. At 
this point in the project you will probably still be rethinking the direction and scope of your research. 
Nevertheless, because preparing talks and writing are excellent ways to clarify your ideas, your 
research will be helped by preparing a work-in-progress talk and starting the process of outlining, 
writing, and revision. 
 

Overall structure of your argument

In session 8 
Analyze overall structure of argument implicated in previous research project. 
Initial draft of overall structure of your argument/progression of thought. 
TBA 
 
 

Work-in-progress presentation

In session 8 
Draft sequence of visual aids, both to prepare for Work-in-progress presentation and to clarify the 
structure of your overall argument. 
In session 9 
Practice work-in-progress presentation in preparation to give it and to clarify the structure of your 
overall argument.  
In session 10 
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Work-in-progress presentation 
After session 10 
Digest feedback on Work-in-progress presentation 
 
When you prepare to give a presentations (freewriting on your desired impact, designing visual aids, 
etc.), when you hear yourselves speak your presentations, and when you get feedback, it usually 
leads to self-clarification of the overall argument underlying your research and the eventual written 
reports. This, in turn, influences your research priorities for the remaining time. Presentations a little 
over half way through the project must necessarily be on work-in-progress, so you'll have to indicate 
where additional research is needed and where you think it might lead you.  
If there is not time for extensive discussion, the rest of the group should write notes to provide 
appreciations, suggestions, questions, contacts, and references.  
 
Visual aids, the simplest of which are overhead transparencies, should aid your presentation, not 
duplicate it. Indeed, use of simple, readily assimilated visuals can allow you to provide a quick 
overview and essential background for the project so you can use most of your time to focus on the 
areas in which you need most feedback.  
Tips (which apply to powerpoint slides as well as overhead transparencies): 
• Include only key words or prompts to what you're going to say 
• 15-20 words only on any one visual 
• Text should be 1/2 inch high or more 
• Be wary of bullets (except when the topic is a list of items such as these tips). 

●     Although all of the bulleted points may be relevant and interesting the challenge is to give 
them names and an ordering that conveys a flow so that each point prepares the way for the 
one that follows. If you are accustomed to making bullet points, ask a peer or your advisor to 
take notes as you speak the words that link the bullets, then use those notes to rephrase and 
order the bullets so the flow/logic is evident in the visual, i.e., even without your spoken 
narrative.

• Design your visual aids not on full size sheets, but by printing by hand inside quadrants of a single 
sheet of paper divided into 4 parts. Then scale up to your actual visual aid. 
 
The Work-in-Progress Presentation is your first opportunity to "GOSP" your audience. Note that the 
P in GOSP--"Position"--for a work-in-progress presentation may be your plans to find out what you 
need. In general, think of the talk less in terms of performing to the public and more in terms of 
getting the help you need from others to make further progress. In that spirit, make sure you allow 
time to present the leading edge of your work even if that means being brief on educating the 
listeners about the facts you've established. 
 

Narrative outline

This is an outline or plan of your report with explanatory sentences inserted at key places:  

●     to explain in a declarative style the point of each section;
●     to explain how each section links to the previous one and/or to the larger section or the whole 

report it’s part of.



The object of doing a narrative outline is to move you beyond the preliminary thinking that goes into 
a standard outline or even a nested and connected table of contents. Insertion of explanatory 
sentences helps you check that your ideas and material really will fit your outline. 
 
Preparing visual aids for presentations can help order your thoughts for an outline, and vice versa. 
You might also try to lay out the overall argument or GOSP for your project and get feedback before 
preparing your outline. 
 
Before session 11 
A standard outline that looks like a table of contents has some value for some people, but not much. 
The first step to ensuring that when you write your ideas and material really will fit your outline, it to 
turn the standard outline into a "nested and connected table of contents": 

●     nest or indent subsections inside sections, and sub-subsections inside subsections; and
●     indicate with arrows and annotations how each section or subsection connects with the 

previous one, and how each connects with the larger whole (including the paper) of which it 
is a part.

The second step is to turn the nested and connected table of contents into a narrative outline by 
inserting the explanatory sentences (see above).  
 
By session 11 
Complete your narrative outline. Give it a title that is long and descriptive, not short and cryptic. 
Follow this by a restatement of your Governing Question and Paragraph Overview—these may need 
to be revised since your most recent submission. Having these at the start of the outline will help you 
think as you write and help any reader offer well-focused feedback. 
 
Around session 11 
Explore your writing preferences and ways to use knowledge of your preferences. One way to think 
of writing preferences is to position yourself in relation to one of each of four pairs of profiles that 
Barbara Legendre created based on Myers-Briggs personality types (also summarized on p. 12-13 of 
the document. When you see your strengths you may keep that in mind as a resource; when you see 
your weakness, you may do remedial exercises to try to reduce that as a liability. (For more 
discussion of how to make use of knowledge of writing preferences, see p. 13-14 of Legendre's 
document.)  
 
All Phases | Next: Phase H--Compelling Communication 
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Phase H—Compelling communication

 

Goal

"My writing and other products Grab the attention of the readers/ audience, Orient them, move them 
along in Steps, so they appreciate the Position I've led them to." 
 

Processes

From Phase G 

●     Exploring your writing preferences to identify strengths and issues to work on
●     Narrative outlining

GOSP 
Direct Writing & Quick Revising 
Narrative draft 
Complete Draft 
Reverse Outlining 
Eliciting comments on a complete draft 
Revising in response to comments 
Final report 
 

GOSP

A report on your project should: 
GRAB the audience's attention. (It's often helpful for listeners/readers to hear/read something that 
explains how you personally got involved in this, or what it means to you.) 
ORIENT the audience to 

●     the direction of movement in your project, and
●     where your talk/paper will take them.

❍     In the spirit of orienting the audience to what you are working towards, verbs are 
important. E.g., Instead of a report title such as "Lack of funds for girls sport," 
consider "Convincing Corporations to fund girls sport."

STEPS = the overall argument/progression that leads your audience to the 
POSITION you want them to appreciate, if not to agree with.  
 
In-session 12 



Direct Writing & Quick Revising

for 90 minutes with the goal of completing an extended narrative outline or short draft (say 4-5 
pages). As described in Elbow, chapters 4 and 5, this technique involves splitting the time in two, 
using the first half to write complete sentences (without extensive finetuning) and the second half to: 
a. put them in order (e.g., by numbering them); b. adding any necessary transitions; and c. tidying up 
what you have. It may be short, but it is something that is finished. 
After completing this outline or draft, read Elbow section III on revising, take stock of comments 
received on your outlines, and then prepare the draft of your research report. 
 

Narrative Draft

TBA 
 

Complete draft

For a draft to be complete you have to get to the end even if you only sketch some sections along 
the way. Unlike an incomplete draft, it allows readers to see if you are clear about the Position you 
want to lead them to and the Steps needed to get them there (see GOSP). 
 

Reverse outlining

Work through systematically, paragraph by paragraph, making a note on a separate sheet of paper 
on the topic(s) or thesis(theses) of each paragraph. Then see how these can be rearranged, 
streamlined, discarded, combined, split, so that each paragraph makes a distinct contribution to a 
definite GOSPing path. If you have not made a narrative outline before this may be the time to do so. 
 

Eliciting comments

After the draft is completed, you should pair up with a peer and comment on each other's draft. Keep 
in mind Elbow's chapters 3 & 13 and varieties of responses when you decide what approaches to 
commenting you ask for as a writer and what approaches to use as a commentator. In the past I 
made lots of specific suggestions in the margins for clarification and changes, but such suggestions 
led only a minority of writers beyond touching up into re-thinking and revising their ideas and writing. 
So I focus more now on trying to capture where the writer was taking me and making suggestions for 
how to clarify and extend the impact on readers of what was written. I believe that all writers value 
comments that reassure them that they have been listened to and their voice, however uncertain, 
has been heard.  
 
Revising in response to comments 
to be developed 
 

Project report
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Whatever form your report takes, explain why you have pursued this project, convey your process of 
development during the project, and lay out your personal/professional development plans for the 
future. The report should not be directed to the advisor or instructor, but conceived as something 
helpful to peer readers—what would they need to know to get interested in and understand what 
you've done? 
Cite references consistently in text and in a bibliography. Only references cited in the text should be 
in the bibliography, but a Supplementary bibliography of references used but not cited can be helpful 
to readers. For a guide on technical matters of writing scholarly papers, see Turabian, K. L. (1996). A 
Manual For Writers of Term papers, Theses, and Dissertations. Chicago: University of Chicago 
Press, or TBA 
 
All Phases | Next: Phase I--Engagement with Other 



Phase I—Engagement with others

 

Goal

"I have facilitated new avenues of classroom, workplace, and public participation." 
 

Processes

Pilot run of activities and other group processes 

●     commented on/evaluated by participants,
●     revised in light of evaluation.

Plan for future development of activities or group processes.  
Plan future written and spoken presentations. 
Explore avenues of public participation. 
Define proposals for (further) engagement/action. 
 
 
All Phases | Next: Phase J--Taking Stock 

41



Phase J—Taking stock

Goal

"To feed into my future learning and other work, I have taken stock of what has been working well 
and what needs changing." 
 

Processes

Taking stock of your process(es) over the semester in order to feed back into your future learning 
(and other work), including 

●     Feedback to oneself on progress through the sessions/phases
●     Discussion about the group as a support & coaching structure
●     Mid-project (mid-semester) self-assessment
●     Sense of Place map
●     Written evaluation, beginning with self-assessment
●     Written self-assessment of goals achieved and further work ahead
●     Process review, including annotations and cover note

 
Note: Most of these also contribute to the instructor/advisor taking stock of how you have learned in 
order to feed back into their teaching/advising (and future learning about how students learn). 
 
during semester ("formative evaluation") 

Self-assessment with respect to Goals of Research and Engagement

This self-assessment should be prepared and submitted along with your final project, but it is also 
useful to undertake this self-assessment along the way and attach the latest version with each 
submission. If there are discrepancies between the advisor/instructor's assessment and what you 
record, this can be noted in their comments on the submission. The discrepancies can be discussed 
and a shared understanding arrived at. 
 

Discussion about the group as a support & coaching structure

Individually and as a group, you already know a lot about research and engagement. You can learn 
a lot from each other and from teaching others what you know. One way to pursue this is to address 
the question: By what means can the group function as a support & coaching structure to get most 
participants (students) to finish their reports by the target date (end of the semester)? 
 

http://www.cct.umb.edu/wiki/ProcessReview.html


Mid-project (mid-semester) Self-evaluation

(This brief self-assessment of your project can be expanded to encompass a report on the gap 
between where you are where you'd like to be in relation to research organization --both on paper 
and on your computer-- and research and study competencies.) 
 
at end of project 
Standard evaluation forms are not very conducive to the participant taking stock of their own process
(es). This can be achieved in multiple, complementary ways: 

Sense of place map

 

Written evaluation

●     of the process/course that begins with a quick self-assessment (as distinct from the extended 
self-assessment below).

 

Process review

●     including annotations and cover note

 

Self-assessment with respect to two sets of goals

●     I. Phases of Research and Engagement; and
●     II. Developing as a reflective practitioner, including taking initiative in or through relationships

 
You should describe for each goal two things: 
a) one that reflects what you have achieved well related to this goal, and 
b) one you have struggled with/ need more help on/ want to work further on. 
(Even though you may have many examples for some items, one is enough.) 
 
Optional: After you have written something for all the items, mark in the left margin beside each goal 
either 
** [= "fulfilled very well"],  
OK [= "did a reasonable job, but room for more development"], or  
-> [= "to be honest, this still needs serious attention"] 
If there are big discrepancies between the advisor's assessment and yours, you should discuss the 
discrepancies and try to come to a shared understanding about them. 
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Processes and Tools Applicable Across 
More than One Phase of Research and 
Engagement

 
(see Phases of Research and Engagement) 
 
Dialogue around Written Work 
Guided Freewriting 
Models from Before 
One-on-one Session 
Reflective Practitioner Goals 
Research Organization 
Self-Assessment, mid-process/course 
Sense of Place Map 
Sharing of Written Work 
Strategic Personal Planning 
Written Evaluation, at end of process/course 



Dialogue around Written Work

 
From the instructor to student (advisor to the advisee): 

●     I try to create a dialogue with each student around written work, that is, around your writing, 
my responses, and your responses in turn. For each assignment I make comments on a 
cover page that aim to show you your voice has been heard and to reflect back to you where 
you were taking me. After the overall comments I make specific suggestions for how to clarify 
and extend the impact on readers of what was written. I usually ask you to revise and 
resubmit the assignment. The idea is not that you make changes to please me as the teacher 
or to meet some unstated standard, but that you as a writer use the eye of others to develop 
your own thinking and make it work better on readers. I may continue to request revision 
when I judge that the interaction can still yield significant learning. Such a request does not 
mean your (re)submission was "bad"—even when the first submissions of written 
assignments are excellent, angles for learning through dialogue are always opened up.

 
●     I hope my comments capture where you were taking me and that my suggestions help you 

see how to clarify and extend the impact on readers of what you have written. After letting my 
comments sink in, you may conclude that I have missed your point. In that case, my 
misreading may stimulate you to revise so as to help readers avoid mistaking the intended 
point. However, if you do not understand the directions I saw in your work or those I suggest 
for the revision, a face-to-face or phone conversation is the obvious next step—written 
comments have definite limitations when writers and readers want to appreciate and learn 
from what each other is saying and thinking. Please arrange to meet with me without delay if 
you do not see how you are benefiting from the whole "Revise and resubmit" process. I 
recognize that this process departs from most students' expectations of "produce a product 
one time only and receive a grade." And I know that most students are uncomfortable at first 
exposing their work and engaging in extended dialogue over it. So I continue to look for ways 
to engage students in this process that take into account your various backgrounds and 
dispositions and my own.
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Freewriting

 
Freewriting is a technique that helps you clear mental space so that thoughts about an issue in 
question can emerge that had been below the surface of your attention--insights that you were not 
able, at first, to acknowledge (see also Supportive Listening). 
 
In a freewriting exercise, you should not take your pen off the paper. Keep writing even if you find 
yourself stating over and over again, "I don't know what to say." What you write won't be seen by 
anyone else, so don't go back to tidy up sentences, grammar, spelling. You will probably diverge 
from the topic, at least for a time while you acknowledge other preoccupations. That's OK--it's one of 
the purposes of the exercise. However, if you keep writing for seven-ten minutes, you should expose 
some thoughts about the topic that had been below the surface of your attention--that's another of 
the aims of the exercise. Reference: Elbow, P. 1981. Writing With Power. New York: Oxford U. P. 
 
In a guided freewriting exercise, you continue where a sentence provided by the instructor leads off 
(examples follow). 
 
At the start of a project 

●     "I would like my work on X to influence Y to make changes in Z..."
●     "I often/ sometimes have trouble getting going until..."
●     "The differences between investigating ... and investigating .... might be that..."
●     "There are so many aspects to my topic. I could look at..... and...."
●     "If I was given more background in how to analyze..., I would be better able to..."
●     "From my past experience, the kinds of issues or aspects of research I tend to overlook or 

discount include..."

 
Early on in a project 

●     "When I think about sharing my incomplete work, what comes up is.... And this means I 
should....."

●     "It may be very premature to lay out the arguments involved in my research, but it may help 
me define where I am going, so let me try..."

●     "Incorporating regular freewriting into my research practice is (difficult? wonderful? a not yet 
achieved ideal?)..."

●     "In the next two months what I most want to see happening in my project is... What is 
blocking me realizing this vision is...."

●     "Usually when I try to plan my work, what happens is.."
●     "Some aspect of research I'd like to be able to explain clearly for my project is.."
●     "If I had to state a question that keeps my subject, audience and purpose most clearly in 

focus, I would say..."

 
When you begin to draft a report 

http://www.cct.umb.edu/wiki/SupportiveListening.html


●     "My ideal report would lead readers to see... I would grab their attention by... and lead them 
through a series of steps, namely....."
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Models from before

 
At the start of a research process, review previous reports to get a sense of the scope of previous 
projects and the look of the final products.  
 
By making notes and digesting what you are reviewing, you can begin to define your own direction: 
"This interests me," or conversely, "This is not my cup of tea" -- "What is it that they have done?" (e.
g., insertion of real cases; not enough reference to research; too much text without illustrations; etc.) 



One-on-one Session

 
The researcher/writer meets with the advisor to discuss progress and plans, concerns and questions. 
Although such discussions are typically free-form (with the advisor offering advice that may or may 
not be what the researcher/writer is looking for), it is possible to give them a more mindful structure. 
For example, a 30-minute meeting can be divided into phases: 

●     first 1/4, researcher and advisor freewrite separately to take stock of where things are at and 
identify their goals and priorities for the discussion

●     middle 1/2, discussion following the researcher's agenda first with, time permitting, additions 
from the advisor

●     final 1/4, researcher and advisor separately make notes of what they learned from the 
discussion
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Developing as a reflective practitioner

Including Taking Initiatives in and Through Relationships

 

Goals

1. I have integrated knowledge and perspectives from my current and past courses into my own 
inquiry and engagement in social and/or educational change. 
 
 
2. I have also integrated into my own inquiry and engagement the processes, experiences, and 
struggles of previous courses. 
 
 
3. I have developed efficient ways to organize my time, research materials, computer access, 
bibliographies, etc. 
 
 
4. I have experimented with new tools and experiences, even if not every one became part of my 
toolkit as a learner, teacher/facilitator of others, and reflective practitioner. 
 
 
5. I have paid attention to the emotional dimensions of undertaking my own project but have found 
ways to clear away distractions from other sources (present & past) and not get blocked, turning 
apparent obstacles into opportunities to move into unfamiliar or uncomfortable territory. 
 
 
6. I have developed peer and other horizontal relationships. I have sought support and advice from 
peers, and have given support and advice to them when asked for. 
 
 
7. I have taken the lead, not dragged my feet, in dialogue with my advisor and other readers. I didn't 
wait for the them to tell me how to solve an expository problem, what must be read and covered in a 
literature review, or what was meant by some comment I didn't understand. I didn't put off giving my 
writing to my advisor and other readers or avoid talking to them because I thought that they didn't 
see things the same way as I do. 
 
 
8. I have revised seriously, which involved responding to the comments of others. I came to see this 
not as bowing down to the views of others, but taking them in and working them into my own 
reflective inquiry until I could convey more powerfully to others what I'm about (which may have 
changed as a result of the reflective inquiry). 
 
 
9. I have inquired and negotiated about formal standards, but gone on to develop and internalize my 
own criteria for doing work--criteria other than jumping through hoops set by the professor so I get a 
good grade. 



 
 
10. I have approached this course and the program as works-in-progress, which means that, instead 
of harboring criticisms to submit after the fact, I have found opportunities to affirm what is working 
well and to suggest directions for further development. 
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Research Organization

 
in development 
 

Principles

“I don’t have enough time in my busy life to have trouble finding a note, a piece of paper, an email, a 
computer file, an idea or to spend time recovering them when they are lost.” 
In other words, nobody has time not to be organized! 
 
Do yourself-in-the-future a favor. (Analogy: Doesn't it feel better to come home after a day's work 
and not find dirty dishes that you left in the sink that morning.) 
 

Tips

Use a journal/workbook; number the pages; make an index at the end; carry it with you at all times 
and use it—not pieces of paper—to write notes on. 
 
Use worksheet based on the table below for taking stock of and reporting on your research 
organization: Spend some time to fill in (or update) the table below, then mark 5 new things with a * 
that you plan to implement in the next 5 weeks. 

 Organization  

 of materials on paper......... of computer files & records........... 

Things that I do that are good (+) 
or that I avoid as inefficient (-) 
. 
. 
. 

  

Suggestions of others about good (+) 
and inefficient (-) practices 
. 
. 
. 

  

ptaylor
Line

ptaylor
Line

ptaylor
Line

ptaylor
Line

ptaylor
Line



Mid-project (mid-semester) self-assessment

 
NAME: 
 
1. This is what I like about what I have done so far. 
 
 
 
 
2. This is what I plan to do differently from now on. 
 
 
 
 
3. The most difficult thing for me to do is... and so I need support of the following kind... 
 
 
 
 
4. I need more help from my peers on... and from my advisor on...  
 
 
 
 
5. Other comments on the process to date -- what you have appreciated and what could be 
improved? 
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Sense of Place Map

 
Create a picture of whatever form that occurs to you -- text is allowed -- that addresses the three 
questions: 

●     Where am I?
●     Where have I come from?
●     Where am I going?

 
By shifting from verbal or textual reports to a pictorial representation new insights emerge (or insights 
to come to the surface). (This is akin to the effect of guided freewriting.) 
This map can be used at the start of a project to provide an impressionistic picture of your 
aspirations. Or at the end of the project to place the project into a longer trajectory of your work and 
lives. There should be no obligation to share or display what is on your map, but the typically diverse 
aspirations and trajectories among maps made by a group can be thought-provoking.  
 
References: 
This version of sense of place map evolved from a more ecological version in Thomashow, Mitchell. 
1995. Ecological Identity: Becoming a Reflective Environmentalist. Cambridge, MA: MIT Press. 



Sharing of Written Work

 
to be developed 
Read your paragraph to the group to hear how it sounds shared out loud with others. 
 
Keep sharing your written work with peers -- see Elbow, Writing with Power, chapter 3, for an 
evocative account of sharing. Note that sharing runs through the entire process of research and 
writing. 
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Strategic Personal Planning

 
1. In order to complete a satisfying project you need to focus on something tight and do-able. 
Strategic Personal Planning allows you to find this focus paradoxically by first opening out and 
acknowledging a wide range of factors and wishes that your work could (should?) take into account. 
 
2. Strategic Personal Planning is based on the Strategic Participatory Planning workshop process 
developed by the Institute for Cultural Affairs (ICA). The basic propositions of the ICA workshop 
process include: 
 

●     Notwithstanding any initial impressions to the contrary, everyone has insight (wisdom) and 
we need everyone's insight for the wisest result.

●     There is insight in every response. (There are no wrong answers.)
●     We know more than we are, at first, prepared or able to acknowledge.
●     When a person is heard, they can better hear others and hear themselves. This causes us to 

examine decisions made in advance about what the other people are like, what they are and 
are not capable of.

●     The step-by-step workshop process thus aims to keep us listening actively to each other, 
foster mutual respect, and elicit more of our insight.

●     Your initial conclusions may change -- be open for surprises.
●     What we come out with is very likely to be larger and more durable than what any one person 

came in with; the more so, the more voices that are brought out by the process.
●     In particular, we will be engaged in carrying out/carrying on the plans we develop.
●     In sum, the workshop process aims for the "greatest input, with greatest commitment and the 

least confusion, in the least time."

 
3. Adapting these principles to Strategic Personal Planning means you should hope to come out with 
a plan for your project that is richer, deeper, and has more dimensions than what you came in with. 
The more angles on yourself that are brought out by the process, the more likely you are to create 
something you did not anticipate. The experience of that creativity, in turn, leads you to be more 
likely to carry out the plan you arrive at. 
 
4. The Strategic Personal Planning Process begins with the Practical Vision stage. This is meant to 
generate a larger vision of your work, something that informs the specific project you are doing (e.g., 
for a course or degree). In that spirit, do not focus specifically on your project topic. Instead, consider 
a more global question: What is needed for your Personal & Professional Development in [insert 
general area required to be addressed by the project]? 
 

Steps

Post-it brainstorming

4.1. Imagine yourself some time after the project is over looking back with a sense of 

http://www.cct.umb.edu/wiki/StrategicParticipatoryPlanning.html
http://www.icacan.ca/


accomplishment on how far you have come in the area of [insert general area required to be 
addressed by the project]. (Construe accomplishment broadly so it can include your own reflection 
and growth.) What happened to make this so?--What different kinds of things do you envisage 
having gone into or contributed to that personal and professional development? 
To prepare for this brainstorming, note: 

●     These things can span the mundane and inspiring; tangible and intangible; process, as well 
as product; relationships as well as individual skills. (By mundane, think of all the different 
tasks on your plate -- over and above those for this project -- that potentially affect your ability 
to carry out your project in a way that is satisfying.)

●     Reread any externally-dictated context and requirements for the project (e.g., the description, 
objectives and expectations given in a course syllabus).

●     For other ideas—but feel free to depart from these—review handouts from previous post-it 
brainstorming by students in a course on Action Research and Educational Evaluation.

 
4.2. Keep in mind the question in 4.1 above, brainstorm your 3-5 word answers onto post-its in block 
letters. 
 
4.3. Pair up and get more ideas from hearing about the kinds of things the other person came up 
with. Make more post-its. 
 

Clustering

4.4. Once you have about 30 post-its 

●     Move the post-its around into groups of items that have something in common in the way 
they address the question

●     Describe the groups using a phrase that has a verb in it or, at least, indicates some action. 
For example, instead of "Holistic Artistic Survival Project," an active name would be "Moving 
holistically from surviving to thriving as artists." (See more examples of clustering and 
naming.)

●     Group the groups in pairs or threes and give these larger groups descriptive active names
●     Group these groups and name them, until you arrive at a descriptive active name for the 

practical vision post-its as a whole.

 
4.5. Pair up again and discuss your overall vision. 
 
4.6. After the session, redraw the groups in a neat form (without the original post-its) so you can refer 
back to it as you define and undertake your project. 
 

Translate Strategic Personal Planning into a concrete research and 
engagement design

5.1 Quick option: Freewrite (for 7-10 minutes) on the specific actions you might take so as to 
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complete a project that fulfills your practical vision as well as any more specific objectives and 
expectations. Keep these action ideas in sight, together with your practical vision, as you plan the 
remainder of your work. 
 
5.2 More time-consuming option: Pursue the other three stages of Strategic Personal Planning, 
starting with brainstorming on the obstacles to your realizing this vision. Re-vision those obstacles 
(perhaps with peer or advisor interaction) until you see the underlying issues and a gateway through 
to new, strategic directions, and then to specific actions that follow those directions. 
 
Original page by Peter Taylor, 4/03, rev. 12/07 



End-of-process (end-of-semester) evaluation

 
This is written as a course evaluation, but the same format can be used for an extended process of 
research supervised by an advisor. 
The wording needs to be adapted in various places to match the specific course/process. 
 

Part I

The primary goal here is to make notes as preparation for Part II, a synthetic statement. 
Nevertheless, try to be legible because some reviewers might read these as well. 
 
1. Start with a self-evaluation:  

●     Did you achieve your personal goals? How would you have proceeded differently if you were 
doing this course again? What have been your major personal obstacles to learning more 
from this course?

 
 

●     What have you learned about making a workshop format class stimulating and productive? 
What would your advice be to prospective students about how to get the most from a course 
like this?

 
 
2. General evaluation:  

●     How did the course meet or not meet your expectations? How did your attitude to doing the 
course change through the semester? How do you think the course could be improved? 
What was special about this course (+positive & -negative)? How does it compare with other 
courses? What would be your overall recommendation to prospective students?

 
 
 
3. Evaluation in relation to the course description:  

●     Comment on how well the goals expressed there were met and make general and specific 
suggestions about how these could be better met. From the syllabus (e.g. http://www.faculty.
umb.edu/pjt/692-08.html):

❍     In this course you identify a current social or educational issue that concerns you—
you want to know more about it, advocate a change, design a curriculum unit or a 
workshop, and so on. You work through the different phases of research and 
engaging others on that issue—from envisioning a manageable project to 59
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communicating your findings and plans for further work. If you are a CCT student, you 
should integrate perspectives from your previous CCT courses and will end up well 
prepared for—or well underway in—your synthesis project.

❍     The classes run as workshops, in which you are introduced to and then practice using 
tools for research, communicating, and developing as a reflective practitioner. The 
class activities and course as a whole provide models for guiding your own students 
or supervisees in systematically addressing issues that concern them.

 

Part II

 
Write out neatly a synthetic statement (1 or 2 paragraphs) evaluating this course. (You might build on/
build in your comments from part I.) Please make comments both to help me develop the course in 
the future and to enable some third party appreciate the course’s strengths and weaknesses. 
(Imagine a reader who may not be willing to wade through all the notes on the other side, but is 
willing to do more than look at numerical averages.) Among other things you might comment on the 
overall content and progression of classes, the phases of research & engagement, and the in-class 
activities. 



EXAMPLES 
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C C T 692C C T 692   
P r o ce s s e s  o f  R e s ea r c h  &  P r o ce s s e s  o f  R e s ea r c h  &  

En g a g emen tEn g a g emen t   
 

PHASES OF RESEARCH & ENGAGEMENT 
Examples of Student work from previous years 

 
A.  Overall vision 

• Six examples of project descriptions.  Note: These are revised versions—Expect your initial version to need 

revision. 



Rob Norris 
Practicum 
September 22 
 

Revised project thesis question and description 
 
Researchable Question:  What does it mean to have found your personal center of 
imagination and what can be done to faci l itate maintaining this type of mindset? 
 
 This summer I devoted my free time to creative writing.  It was a struggle from the beginning to 
the end.  Wrestling with plots, characters, details, questions, perspectives, and techniques made creative 
writing an endeavor more difficult than I had expected.  But towards the end of the summer I felt like I 
made a breakthrough:  I found my center of imagination and words began to flow easily.  The words were 
flashing across my laptop, images flashing in my mind’s eye, scenes acted out in my head.  As I sat in 
front of my laptop during these sessions I felt like I was beside myself.  I was speaking in a voice that had 
been silenced long ago by external forces.  The experience of letting out this creative capability was 
invigorating and rather emotional.  It is this feeling, this moment of epiphany, this inspiration, this “being 
in the zone” is what I wish to center my initial project inquiry around: 
 

• What is this experience all about?   
• What are its effects on the person and his or her work?   
• What can be done to stay in this center of imagination? 

 
In my initial research I have found sparse information directly addressing this topic.  It’s strange, in my 

opinion, that such a profound part of an artist’s experience has not been individually focused upon more.  
There is a massive potential of insight to be gained regarding the nature of creativity within this question.  
And since this has not been studied in detail I feel like I have something to contribute.  Very exciting.   

One of the few figures who has dedicated much study on this specific aspect of creativity is Gaston 
Bachelard.  He was a French scientist turned philosopher from the nineteenth/twentieth century.  His 
ideas are significant because he based many of his ideas on human perception upon the powers of 
imagination.  Bachelard also acknowledged the significant input emotions have on human perception. 

I intend to further study Bachelard’s ideas as a beginning to my own inquiry into the topic.  I will also 
be looking for more thought on the topic, allowing my question to morph when necessary.   
 
AUDIENCE OF MY INQUIRY: 

Those people who are frustrated while attempting to be fully invested in the creative process.  My 
audience is whoever have tried but failed to maintain focus on being a creative person.  The range of 
demographics will be broad because I believe the appeal of creativity is universal among all positions in 
life. 
 
PURPOSE OF MY INQUIRY: 

Personally—so I can be a more fluid creative writer and so I can maintain a more creative 
perspective on my life and work. 

Generally—to provide more public knowledge over the creative process and its beneficial effects 
on a person's psyche and their work. 
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Tim Eagan         Revised: 10/9/99 12:19 PM  
 
Thesis Question & Statement: 
 
How can I create an argument for content-based/enriched middle school foreign language instruction—

supported by research in language acquisition and second language instruction—which convinces teachers to 

redesign curricula and teaching methods? 

 
Statement: 
 

Large numbers of American school children study a second language beginning in middle school or in 

high school, yet most of them complete their language study and cannot communicate in that language. This 

fact should be shocking to foreign language professionals, yet while we write and publish research for journals, 

we have effected little substantive change in the classroom; our students continue to complete four or more 

years of study without becoming proficient in the language. 

In the last twenty years or so there has been a lot of research in linguistics and language acquisition. 

This research has led the way for research in second language instruction and has provided an opportunity for 

foreign language teachers to reflect on their practice and rethink their curricula. Research clearly demonstrates 

that students develop proficiency in a second language when the language instruction occurs within a 

meaningful context. A meaningful context is one that holds a level of interest for students and has relevance to 

their lives and their experiences. Disconnected themes like Marta and Jose go to the beach are ineffective for 

building proficiency because they don't provide students with the possibility of communicative tasks that are 

meaningful to them. On the other hand, a curriculum designed around students' eating habits provides students 

with a meaningful context because it is real. I want my research project to empower me and my school (I think 

at this point it is unrealistic to hope to effect wider-spread change) to begin to redesign our foreign language 

curriculum. 

 



 

65



 



Suzanne M. Clark 
CCT 698 - fall 2000 
Due: 10-2 
Revision 
Thesis Question: 
Can the Asian healing arts of tai chi, chi gung and ba gua play a role in 
performing arts medicine as therapy for a musician's recovery from an 
overuse injury and/or be used for prevention of such injuries? 
Thesis Statement: 
Performing arts medicine has developed in recent years as an answer to the 
unrelenting injuries that musicians face.  Across the globe, various 
institutions have formed organized networks for distribution of information 
to musicians and the professionals who treat them.  Related clinics and 
practitioners provide specialized services, such as nutritional therapy, 
neurological assessment and testing, acupuncture, laser therapy, 
homeopathy, muscular therapy, physical therapy, and chiropractic care as 
treatment for playing injuries. 
Despite the services available, many musicians do not recover fully, and 
some not at all, from their debilitating injury.  Unfortunately, overuse 
injuries not only interrupt or even displace a career, but often they 
inhibit everyday life due to their penetrating and relentless nature. 
Simple tasks like combing one's hair, washing dishes, taking out the 
garbage, buttoning shirts, or picking up a child are no longer within an 
injured person's ability.  Since many musicians feel their playing is their 
"true voice", the sudden onset of musical speechlessness can be disturbing 
on a deeper level.  The loss of one's career, autonomy and emotional 
expression can be devastating. 
Since the available treatments may not cure the problem, perhaps one needs 
to consider a different approach to healing.  In China, the Asian healing 
arts are used as prevention and treatment for serious diseases, such as 
cancer and arthritis.  How do these therapies work and could they fill in 
the gaps that Western medicine and alternative therapies have not been able 
to fill?  My project will look at the healing arts on a physiological level 
as well as emotional, mental and spiritual.  They will be viewed not only 
in contrast to the therapies used in performing arts medicine for healing 
overuse injuries, but also as a foundation to support and enhance those 
therapies.  Perhaps the missing link between a limited, painful music 
career and its restoration will be found. 
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B.  Background information 
• One student's reflection on his resistance to finding out what others have done 

• Resources for reminding you to acknowledge intellectual debts 

• First page of a well chosen review article for a project on teaching creativity 

• Four examples of "sense-making" responses to readings 

• One example of reflection on key article 

• Xerox of 2 pages from PT's notebook to illustrate active "dialogue" with what you're reading 

• Three reports of initial meetings with informants 

• An email couched as a request for an interview (phase F), but really trying to find out about "what others 

have done that informs and connects with [her] project" 

• Seven examples of annotated bibliographies—the fourth also includes a revised thesis question and intro to 

his project 
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Sheryl Savage  
Practicum CCT 698 
Professor Peter Taylor 
September 25, 2006 
Assignment B1: Key Article 
 
Article: Romero, Eric J. and Cruthirds, Kevin W.,” The Use of Humor in the Workplace,” Academy of 
Management Perspectives, Volume 20, Issue 2, (May 2006) p58-69 
 
Sense-Making: 
 

a) I appreciated the authors’ thoughts that concisely stated the same views I have pertaining to humor 
having a serious impact in the work environment and in the culture of the organization.   

b) I learned that humor has many positive sides that can lead to better communication and work 
production as well as comfort level for colleagues.   

c) I wanted to know more about the different styles of humor that were identified in this article as well as 
the Organizational Humor Model that was shown.  I also wanted to identify which of the many 
references listed could be crucial in my continuing work. 

d) I struggled with the idea of possible negative effects of humor as being called the “double-edged 
sword.” 

e) I would have been helped by more charts and diagrams. 
f) My project connects with this in the following ways: 

• The article clearly validates my initial thoughts on humor in the workplace as a tool for creative 
thinking and greater collaboration. 

• The article further defines my thoughts on the different types of humor that can be 
incorporated into the workplace setting as a benefit to the bottom line of the company or 
organization. 

• The article specifically lists creativity and its link to humor as proven in various literature and 
past research. 

• The article discusses the power of humor in leadership of an organization. 
• The article has an excellent discussion on how to integrate humor into an organization. 
• The article has a wealth of references in two full pages of authors and articles. 

        g)   I disagreed with nothing in the article thus far.  I will read it in more depth and  
               consider all statements, 
         h)   I think the authors should consider writing a second follow up article with  
     additional information from their ongoing research. 



Kathleen Leavitt 
September 30, 2006 
CCT 698 
Sense-making 
 
Art icle: Porto, G. & Lauve, R., “Disruptive Clinician Behavior: A Persistent Threat to Patient Safety”, Patient 
Safety and Quality Healthcare, (2006, July/August). 
 
I appreciated the degree to which the authors described the interpretation of disruptive behavior and the 
fact that physicians are the worst offenders. This is related to their positions of power within the institution or 
organization. 
 
I learned that disruptive clinicians not only has impact upon patient safety, productiveness of a patient care 
area, nurse retention, but that administrative and material resources devoted to addressing this issue can be a 
financial burden. 
 
I wanted to know more about institutions that are currently addressing this problem such as adopting a 
code of conduct and enforcing compliance. I also am curious about the staff that comes forward to disclose 
their experience with a disruptive colleague and their experience with the person after the episode. 
 
I struggle with the reality of this issue everyday and the negative effects that result from these interactions. 
The article made tackling the issue seem relatively easy and I find that I am offended by that. I have difficulty 
envisioning a code of conduct being enforced with some of the physicians who are able to get their way by 
bullying and intimidation. It is due to this struggle that I am researching this topic and am focused on 
identifying methods to counteract it in my workplace environment. 
 
I would have been helped by more information that would encourage people to hold others accountable 
for their bad behavior and come forward to the leadership, administrative groups within their institution 
regarding disruptive behavior. This topic should be expounded upon for the purpose of supporting people to 
share their experiences. 
 
My project connects with this because my staff works very closely with a number of physicians who can 
be physically and verbally abusive and intimidating. At times it is directed to the surgical fellows and not the 
nursing staff but still it effects all who are present in the specific OR providing patient care. This situation does 
not allow people who are highly skilled and proficient in their area perform to their best ability. Instead, these 
occurrences create an environment where the priority becomes saving your own hide and becoming one with 
the OR wall so that you do not become the target of the tirade.  
 
I d isagreed with the simplicity in which the advice is given for organizations to handle this issue. In the 
article it was clearly stated that some physicians who practice this behavior succeed in obtaining their requests 
because of the behavior. This can be interpreted as a reward and in my workplace I have had physicians who 
practice the behavior tell me that they will continue to behave in this fashion because it works.  The problem is 
much more complex and requires a great deal of support in order for change to occur. 
 
I think the author should consider providing information about institutions that are strictly enforcing this 
code and what the results have been and also how the whistle blowers have been treated. 
 
 
Summary: The article provided, in detail, summary and facts to support the issue that I am intent on 
addressing. The impact that the behavior has, not only on patients, but also t on financial and teamwork 
matters  represents the magnitude of the problem and the need for it to be acknowledged and consequences 
to those who partake in this behavior. The description of disruptive behavior is excellent as it defines clearly 
what is not acceptable and does not provide for exceptions. Sometimes bad behavior is excused because the 
physician is under much stress or the surgical procedure is deemed to be very complex. These situations 
demand the team work and function as a cohesive group and are allowed to perform to their best ability in 
order to meet the goal of providing the best care possible for the patient. 
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       The authors provide a thorough plan and approach for dealing with and stopping disruptive behavior. Many 
important points are presented in their article as to reasons that the physicians are allowed to continue. These 
observations I found to be very helpful and coincide with situations I see in the workplace on a continuous 
basis. 
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Initial Informant 
Ivy Frances 
CCT 698 
 
 
Informant:  Susan Butler 
October 19, 2003 
 
Susan gave me three resources that I will follow up on:  The Photographic Resource Center in Kenmore 
Square has a very large inventory of books and other materials where I could spend several days, weeks or 
years exploring their materials!  She also said Double Take Magazine would be a good resource for the kinds 
of philosophy questions I was exploring about photography.  As I explained further about my project she 
explained that, a photography book about a Fishing Community in Maine by Ol ive Pierce kept coming to 
her mind, so I will try and find this book. 
 
Susan also gave me some key advice and pieces of wisdom that I want to keep in the front of my mind during 
this project: 
 

● It is about the practice of staying open – put yourself in position 
 

● It is very frightening 
 

● Let it be what it is 
 

● Make sure you dialogue with yourself afterwards 
 

● Invent as you go along 
 

● What will be in the frame or not 
 

● Shed false expectations 
 

● Give yourself maximum permission to be expressive 
 

● Find out what part of the photograph is important – abstract, their view, your view 
 

● Think of it as a journey, not a book for publication 
 

● Don’t worry about the product – follow your heart 
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         Jeanne Hammond 
         Assignment B3 
                    October 20, 2002 

Annotated Bibliography 
 
Guiding Question:   
What can I learn about developing a climate for teamwork to enhance job satisfaction, improve unit morale, 
and decrease staff turnover through review of current literature and observation of related efforts? 
 
 
 Cox, K.B. (2001).  The Effects of Unit Morale and Interpersonal Relations on Conflict in the Nursing Unit.  
Journal of Advanced Nursing, 35 (1) 17-25. 
Greater unit morale and better interpersonal relations were associated with lower intragroup conflict and less 
anticipated turnover.  Nurse managers need to promote an  environment that supports a team-oriented culture 
by encouraging collaboration and collegiality, while minimizing the conditions for conflict.  Nursing is teamwork, 
therefore nurses need to learn to be effective team players.  Developing as a team player needs to begin 
during basic nursing education 
 
 
 Fawcett, D.L. (2002).  Mentoring: What It Is and How to Make It Work.  Association of Operating Room 
Nurses Journal, 75(5) 950-955. 
A mentor is a role model for a new nurse that provides a nurturing environment to help the new nurse grow 
professionally.  The responsibilities of a mentor include knowing the mentee, able to communicate openly with 
the mentee, communicating standards of practice, and assist in the socialization of new nurses to the unit.  A 
mentor is a friend, teacher, advocate and confidant.  The relationship is built on trust.  Whether a mentor or 
not, every nurse on the unit is responsible for the success of a new nurse.  They are responsible for teaching 
new skills or accepting a new staff member as part of the team.  
    
 
 Fullam, C., Lando, A.R., Johansen, M.L., Reyes, A., & Szaloczy, D.M. (1998).  The Triad of 
Empowerment: Leadership, Environment, and Professional Traits.  Nursing Economics, 16 (5) 254-259. 
Empowerment is moving decision making down to the lowest level where competent decisions can be made.  In 
the hospital setting it would be at the unit staff level.  Empowerment is a process that includes the 
professional nurse, a supportive environment and transformational leadership.  It is an environment in which 
there is mutual trust, respect and autonomy.  Developing an empowered staff is a win-win situation for all 
involved including the leadership team, nursing staff and institution.  Empowerment results in increased 
employee satisfaction.   
 
 Hetherington, L.T. (1998).  Becoming Involved: The Nurse Leader’s Role in Encouraging Teamwork.  
Nursing Administration Quarterly, (Fall), 29-37. 
The benefits of effective teamwork include a shared vision of patient care and unit practice, enhanced 
professional relationships amongst caregivers, increased unit morale and reduced staff burnout.  The manager 
can help promote job satisfaction by promoting joy in the work we do.  Job satisfaction and joy in work is 
related to involvement.  Meaningful involvement will encourage staff to participate in professional development 
committees and unit based projects.  The nurse manger can lead by role modeling. 
 
 Katzenbach, J.R. & Smith, D.K. (1999).  The Wisdom of Teams: Creating the High-Performance 
Organization.  New York: HarperBusiness Book. 
 
 Mills, A.C. & Blaesing, S.L. (2000).  A Lesson from the Last Nursing Shortage:  The Influence of Work 
Values on Career Satisfaction with Nursing.  Journal of Nursing Administration, 30 (6), 309-315. 
As another nursing shortage looms over healthcare, the reasons that nurses chose nursing as a profession and 
would they encourage others to enter the profession are explored in this research article.  Concerning is the 
dissatisfaction of nurses with their career, to the extent they would not encourage others to enter the 
profession nor would they chose nursing as a profession if they had the chance to do it over again.  A lesson 



learned from the last nursing shortage is nursing cannot respond to financial pressures to reorganize nursing 
activities that would alter nurses core work values which include the rewards in the nurse-patient relationship.   
 
 Roman, M. (2001).  Mentors, Mentoring. MedSurg Nursing, 4 (2) 57-58. 
Mentoring is a nurturing relationship.  Mentoring helps new nurses to grow professionally by providing 
knowledge, advice and emotional support.  “Novice nurses today still seem most frustrated by the lack and 
care of concern they are shown by staff nurses, their peers and colleagues.  It has been said “Nurses eat their 
young.”  Why don’t we nurture our young and watch them grow? 
 
 Roman, M. (2001).  Teams, Teammates, and Team Building.  MedSurg Nursing, 10 (4) 161-163. 
“Current staff on a unit plays a major role in minimizing turnover.”  “When a nurse fails to succeed on the unit, 
it’s because the current staff failed that person.”  There are tips to enhance positive relationships among staff.  
It is everyone’s responsibility to encourage new staff and provide positive feedback to increase confidence and 
self-esteem.  Mentoring and providing corrective feedback can help guide practice and help achieve self-
efficacy. 
 
 Senge, P., Kleiner, A., Roberts,C., Ross,R., & Smith, B. (1994).  The Fifth Discipline: Strategies and Tools 
for Building a Learning Organization. New York: Doubleday.   
Chapters Shared Visions and Team Learning will be read and added to this annotated bibliography. 
 
 Senge, P., Kleiner, A., Roberts,C., Ross,R., & Smith, B. (1994).  The Fifth Discipline Fieldbook: Strategies 
and Tools for Building a Learning Organization. New York: Doubleday.   
Chapters Shared Visions, Team Learning and Arenas of Practice will be read and added to this annotated 
bibliography. 
 
 Watson, D.S. (2002).  The Perfect Storm.  Association of Operating Room Nurses Journal 75 (6), 
1068-1070. 
Factors that contribute to improved staff morale and staff retention are performance recognition, flexible work 
schedules, empowering staff at the unit level, and time allowed for professional development.  We need to 
promote and celebrate nursing as a profession and create work environments that nurses want to work in. 
Improvements in the work environment include elimination of mandatory overtime and provision of optimal 
staffing for acuity.  
   
 Wieke, K.L., Prydun, M., & Walsh, T. (2002).  What the Emerging Workforce Wants in Its Leaders.  
Journal of Nursing Sholarship, 3rd Quarter, 283-288. 
A phenomenon of 4 generations working together has emerged.  Each generation has values and ideals unique 
to each generation, but is in conflict with the values of other generations.  The emerging workforce values 
flexibility, training, mentoring, money and a balanced home/work life.  The emerging and entrenched workforce 
desire some of the same attributes in leaders, but the emerging workforce prefers more nurturing qualities.  
Nurse leaders will need to respond to the needs of the generations to develop a cohesive work environment in 
which everyone’s values are respected.  
 
 Zemke, R., Raines, C. & Filipczak, B. (2000).  Generations at Work:  Managing the clash of Veterans, 
Boomers, Xers, and Nexters in Your Workplace.  New York: Amacon. 
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C.  Possible directions and priorities 
 • Several examples of maps follow.  The fourth map invites the map-maker to work on identifying audience and 
purpose so that not everything on the map has to be done immediately—which is, of course, impossible. 
 • After the maps there's an example of sense-making applied to a student's whole project (see footnote to phase 
B). 
 
 
 

Luanne E. Witkowski 
CCT 698  

Map 

October 15, 2002 
 
 
 
 
 
 
 
In light of the current curriculums for   
fine artist training,  
what do  
I need to know about existing artist preparation  
to advance my Basic Training Program for a holistic  
artistic lifestyle across  
all visual arts disciplines? 
 
 
 

 

Research the ways artists are prepared: 
 

• School (different disciplines) 
• Community  
• Law (business, environmental) 
• Other institutions 

How do different disciplines do it? 
• 2D 
• 3D 
• Design 
• Photo 
• Arch. 

Are artists interested in Basic Training? 
• incentives 
• health 
• live/work space 
• alternatives 
• which artists are/aren’t 

How do other institutions do it? 
• SMFA 
• Art Institute 
• Pratt 
• RISD 
• MD Institute 

What tools can I use/create to reach 
multiple disciplines? 

• Handbook/guide 
• Workshops 
• Support groups 
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Since the women have experienced violence (one bar-
rier to learning) in the past, and still continue to do so 
in our Adult Learner Program, what curricular and peda-
gogical models can I draw on to facilitate an environ-
ment where the women feel comfortable to learn and 
continue a lifelong desire of learning? 

Low-income 
women in the 
ALP 

 teachers 

ME 

policy makers 

need to understand the ob-
stacles that the women face 

help women see a vision 

help women have faith 

awareness that violence im-
pedes learning 

need to understand the ob-
stacles that the women face 

awareness that violence im-
pedes learning 

policies need to support 
women in adult literacy 

but we're not therapists 

Curriculum/
lesson plans 

too touchy feely 

“the GED and beyond” 

special classes 

Loves Herself Regardless 

Career Club Health 

Learning Strategies 

Career Club 

“I just want my GED!” 
Why do I have to take all 
those extra classes? 

we don’t give you money 
for all those extra 
classes 

VIOLENCE: What is it and how 
does it relate to learning? 

Other pedagogical 
models 

spiritual______ 

psychological physical 

Caused by the 
system 

“School shame” 

emotional 

Theories of women 
as learners 

Popular education: 
Paulo Freire 

Lorna Rivera 

The Whole Person Approach: 
First Nations/ Jenny Hors-
man Evaluation 

What are the issues 
that cause them to 
drop out?  

= counter -

arguments/tensions  

Anna Yangco  

Mapping  

CCT 698 

October 19, 2003  

 

101





 
103



 



 

105



 



 

107



 



 

109



 



 

111



 



113



 



D.  Propositions, Counter-Propositions 
 • Seven examples of teasing out component arguments 
 • An example of propositions and counter-propositions—the case of disposable vs. washable diapers 

 

 
Kristen Bennett 

Phase D: Proposition – Counterproposition 
October 18, 2005 

 
Researchable Question: 
What aspects of my ongoing intellectual development become clear as I investigate the visceral 
impact of 19th Century American Romanticism on post-colonial New England and the importance of 
revisiting this history to understand who we are today as readers and writers. 

 
Proposition: 
American Romanticism had a visceral impact on post-colonial New England.  

 
Counter proposition: 
 As an intellectual movement, American Romanticism only impacted the well-educated, wealthier, Anglo 

contingency of post-colonial New Englanders. 
 

Counter-counter proposition: 
 First, while this movement did attract its share of wealthy, well-educated individuals, many of the 

contributors to the American Renaissance were home-schooled and/or poor. Hawthorne, Thoreau, The 
Peabody’s, and the Alcott’s were constantly engaged in a battle with poverty. Their great faith in their 
art and learning gave them the power to keep producing literature and/or improving education.  

 Second, those it did impact reached out to others in the spirit of sharing learning and enlightenment – 
as in the case of Thomas Mann who almost died visiting county schools throughout New England in 
order to research and develop the best public school model possible – which he did when he 
established the Boston Public Schools.  

  This movement had a great visceral impact on my family who, while well educated, were farmers and 
trade workers living in Connecticut. Their concern and passion for 19th Century literature is evident in 
their letters that remain. 

 
Proposition: 
Our intellectual history (as Americans) is important to revisit in order to know who we are as readers and 
writers today. 
 
Counter proposition: 
 How does the past influence who we are today? 
 
Counter-counter proposition: 
 
 “Re-membering” our intellectual development as Americans is not merely reciting who/what happened, 

but engaging with our history to give us better perspective of ourselves. History, by virtue of being a 
long time ago, provides us with the distance of time – not just to look back at but to look forward from. 
By virtue of generating new perspectives, new information is generated that can lead to a deeper 
understanding. 

 No matter where we are in time, we have a past and are predicated by that past. Understanding an 
intellectual revolution that happened around 150 years ago in America is important to understand in 
contrast to the technological revolution we are experiencing now.  
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Proposition:  
Reading books and letters by and from our forebears is valuable. 
 
Counter proposition: 

 Since 21st Century educational trends are showing that visual learning is becoming more dominant than 
verbal learning, why bother reading books and instead skim illustrated summaries on the web?  

 
Counter-counter proposition: 

 Reading a book requires the physical engagement of a reader – to pick it up, turn a page – as well as 
an imaginative engagement in which the reader becomes as writer while she reads, creating images of 
characters that are solely the reader’s own. These self-created images have more staying power than 
those imposed by an outside influence. 

 Letters were once written with such care – drafted and re-drafted to create not only a comprehensive, 
but artistic correspondence. Care was taken with the language, even the colloquial language, in order 
to communicate both directly and symbolically between reader and writer. 

 
Proposition:  
Literature is a tool for self-reflection. 
 
Counter proposition:  

 Books tell stories about other people and are a means of escape, not self-reflection. 
 
Counter-counter proposition: 

 The act of reading is one of directly engaging with a text, letter for letter. I am reminded of Derrida “You 
give me words, one by one, while turning them toward yourself, each one my own, and I have never 
loved them so…(paraphrased, remembered from The Postcard).” Interpretation requires that one 
etymologically exist between intention. The reader has the unique opportunity to glimpse the intention 
of a writer, view that in light of his/her personal experience, and construct meaning. In other words, 
even if the reader does not try, in the act of reading, a reader self-reflects to find meaning in the text. 

 
Proposition: 
The prominent themes in 19th Century Romanticism in America are universal themes that apply to us today. 
 
Counter proposition: 

 21st Century readers can’t identify with 19th Century stories. 
 
Counter-counter proposition: 

 The universal themes in 19th Century American literature of looking inward for guidance, independence, 
self-reflection, nature, social consciousness and ambition are the same kinds of things we think about 
today when we assess not only our place in history, but ourselves. 

 
Proposition: 
I can learn more about myself through self-reflection on my interaction with literature. 
 
Counter proposition: 

 I should be trying to learn more about myself by examining who I am in the context of the society I am 
of in the 21st Century (or perhaps therapy?). 

 
Counter-counter proposition: 

 On a primary level, I can reflect on who I am directly in the letters of my ancestors – it’s where I came 
from. On another level, literature, especially from the past creates a distancing of my perspective from 
myself. Establishing distance in perspective is important to not only get the bigger proverbial picture, 
but to see things in more detail as well. If I can objectify myself through the lens of 19th Century 
literature, I can get a clearer image of myself as subject. 



Crystal King                                                                                                                     CCT 698 

Propositions & Counter Propositions                                                                                  10/25/03 

 

How can I design a toolkit for writers utilizing Problem-Based Learning exercises and similar strategies to help 

organize, generate and focus story ideas for both fiction and non-fiction? 

 

1. Problem-Based Learning (PBL) is a structure that encourages self-exploration, self-direction and 

assessment, which can be greatly beneficial to an individual writer.  

 

Counter Proposition:  PBL is geared toward the small group, not the individual. James Rhem, in an article entitled 

Problem-Based Learning: An Introduction featured in the December 1998 issue of the National Teaching and Learning 

Forum, highlights this point when he mentions that PBL is successful because of the dynamics of group work, in which 

students “achieve higher levels of comprehension, develop more learning and knowledge-forming skills and more 

social skills as well.”  Motivation is higher among students working collaboratively. Woods, in his book, Problem-Based 

Learning, explains another advantage of working in small groups: “Problem solving, group skills and processing skills 

are not developed by observing others nor by providing ‘an unstructured opportunity’ to do the skill on one’s own. 

Rather, to develop awareness, skill and confidence, we need to break the skill into parts, provide an opportunity to try 

the skill and provide feedback about that effort (pg. 4-2).”  Additional benefits of doing PBL in a group include the 

ability to have immediate, informal feedback, develop enhanced personal skills in working in groups, working through 

conflict, improving social skills and building self-confidence.  

 

Counter-Counter Proposition: The PBL process relies upon a structure that can prove highly beneficial to individual 

writers who are looking for ways to organize material, jumpstart writing, or develop new plot direction. Utilizing the 

eight tasks that Woods lays out in Problem-Based Learning, or the ten tasks that Nina Greenwald defines in Science in 

Progress, may lead to the basis of the development of an entire plot or story idea if used by an individual in the 

creative process. Combine that with the numerous exercises and tools to generate solutions, such as SCAMPER 

(Substitute, Combine, Adapt, Modify, Put to other Uses, Eliminate and Rearrange), Why-Why Diagram, mapping, K-N-

F (Know, Need to Know, How to Find Out), and you have tools that are directly useful to a writer. These methods are 

ideal for a writer’s toolkit.  

 

2. The resources within this proposed toolkit are useful for writers in directly generating plot and story 

ideas utilizing their own imagination and existing ideas. This constructivist method helps writers 

become an active participant in furthering their own plots and organizing ideas rather than responding 

to examples or outside idea suggestions. 

 

Counter Proposition: There are enough resources on sparking and developing creativity and generating writing 

ideas. Look at the myriad of books on the market, the numerous “kits” and writing programs. Another method will 

only add to the clutter.  

 

Counter-Counter Proposition: There is merit in the above argument. There are many “toolkits” and books on the 

market to help the writer do what I am proposing, however, most of these resources center on giving the writer 

motivation or specific ideas (e.g. “Write a story about the time you discovered Santa Claus wasn’t real.” One of the 

best selling books of this sort is What If by Anne Bernays and Pamela Painter) or examples of accomplished writers 

and what works well for them—basically, examples of how to or how not to. There are very few books and resources 117



for a writer that helps them develop their OWN existing ideas or to help them extract directly from their own 

imagination rather than feeding the writer seed ideas to get them started. One of the very few books that breaks from 

this mold that I have run across is Gabriele Rico’s Writing the Natural Way, in which she demonstrates a mapping 

technique she calls Clustering.  

 

3. The development of a new toolkit which includes a variety of PBL tools and similar strategies will 

benefit both the advanced and the beginning writer. An advanced writer will find the exercises and 

methods highly useful for organization and plot generation. A beginning writer will find the process 

itself beneficial for discovering the path that her story may take.  

 

Counter Proposition: How can adapting a very time-consuming process such as PBL help a writer? One of the 

reasons that PBL has had a hard time integrating into the traditional school system is because of the amount of time 

the process takes to help reach answers and goals. This would be detrimental to a writer and could be seen as akin to 

a form of procrastination.  

 

Counter-Counter Proposition: PBL is, admittedly, time-consuming if you utilize the entire process. I don’t believe 

that many writers will be able to do this, but it could prove useful for a writer who wants to write but needs to work 

through and develop a plot that is still mostly amorphous (essentially the “ill-defined problem”). A writer of this sort 

may want to work through the entire process, going through all the steps (8 or 10 depending on if you are following 

Woods or Greenwald). Most writers, however, will find the individual tools in Greenwald’s 3rd step (Pursue Problem-

Finding, which includes exercise such as IPF charts, Fishbone diagrams, brainstorming and problem possibility webs) 

and in the 8th step (Generate Solutions and Recommendations, which includes exercises such as SCAMPER, How-How 

diagrams and brainwriting) to be the most useful. For example, if a writer is stuck figuring out what is going to 

happen to a character that has just arrived in a small town and doesn’t know anyone, they can utilize one of the 

exercises to generate possibilities.  

 



Arguments and Counterarguments 
 

Overall Objections 
It is hard to object to the basic premise of my project; that is, that one can structure lessons in American History 

that fruitfully utilize music as a vehicle for stimulating interest and making connections.  Further, when the 

target student population comprises learners who are simultaneously developing English pronunciation skills, 

the educational value of incorporating songs is even more obvious. 

 

However, it is still helpful to briefly characterize what some “overall” objections may look like anyway for a 

few reasons. First from a practical, teaching point of view it is good to have constructive responses to all forms 

of negativity.  I’m imagining a resistant student manufacturing reasons for not engaging in the enterprise, but 

these objections may emerge from skeptical school administrators, school board members. (There’s a scene in 

the movie Lonestar, wherein a Texan parent objects to the school teaching the Mexican point of view on the 

creation of Texas and insists that “we go back to teaching REAL HISTORY and the truth”)   Second, a 

consideration of these overall objections quickly leads to deeper, more interesting and more debatable topics the 

exploration of which help to inform the spirit of the project. 

 

Overall Objections: 

 

Name of Objection Voice of the Objection 
1. Misplaced Priorities “Why are we worried about Music? I want to study 

REAL HISTORY, like the stuff we need to know for a 
citizenship test, don’t give me Louis Armstrong, when 
I need to know about Thomas Jefferson”.   

2. Too much extra 
stuff 

“Hey, we’re having enough trouble with the 
overwhelming amount of new vocabulary in English on 
our plates already.  Now, you want to make us all 
historical musicologists?  Don’t overwhelm us any 
more than necessary!” 

3. Not REAL 
education. 

“Listening to tapes, singing songs, (especially 
children’s songs) make us feel that we’re not in school.  
We signed up for school; you lecture and we’ll take 
notes!” 

4. Why music rather 
than other forms of 
culture? 

“What is that makes music so important?  Why don’t 
we talk about the history of art, of inventions, of 
technology, of religion, of all the other areas of 
culture?” 
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The best response to these objections as a whole, especially if they are coming from students, is to exemplify 

the educational payoffs of using music in an experiential way.  Rather, than confronting each objection with 

specific counterarguments, it is better to take the approach of “give it a try, then see if you are learning a lot 

about REAL History from what we’re doing.”  This is a pragmatic response in the context of limited time.  

(This is also the best response to questioning educators – seeing the payoffs is much more persuasive than 

merely reading reasons.) 

 

Actually, it’s a very good thing if students DO raise these objections in the class.  It shows that they are 

autonomous learners who want to direct their own learning process.  (From my point of view, everyone IS such 

a learner, but they don’t always know it yet.  Or, at least, this is a value to be cultivated.)  Thus, it provides a 

great opportunity to engage the student in constructive dialogue around the very questions specified above.  

Unfortunately, if one spends all of the time doing this initially, then the class has no reference for debate.  The 

context of discussion is empty until the class actually engages in the historical musical learning activities.  

Hence, we are back to “buying time” to try out the activities, then returning to a consideration and discussion of 

the objections.  But this paragraph suggests a way to phrase the appeal to buy the time to try the activity 

initially: 

 

Those are good objections and lead us into some great questions about the meaning of history and the 

role of education, but for now I’d like to ask that we postpone these questions until later.  Let’s give this 

music business a try, and then we’ll see if it is a good thing.   

 

An ongoing dynamic with our immigrant students concerns their conception of school and what school should 

be.  Many of the students come from countries with what I would call, excellent but traditional approaches to 

education. Their sense of what school is and should be is captured to a degree in Overall Objection number 3 

above.  Our high school diploma program seeks to maximize the student’s oral participation with group 

activities, which is sometimes very different than the class’s idea of school.  Each cohort goes through a process 

of acculturation to this style of workshop and, generally speaking, the students come to appreciate engaging in 

the multiple roles of group participation.  The benefits of peer-to-peer help and discussion become quite 

obvious to them. 

 

Ironically, another element deriving from the students’ traditional educational past helps to “buy time” for 

instructors to employ nontraditional approaches to classes; that is the element of respect for the teacher.  This 

respect, almost reverence, for teachers as authority figures manifests as initial trust, and does contribute to the 

students’ willingness to engage in activities that they don’t yet see the point of.  On the other hand, cultivating 



an independent, autonomous learning style suggests instilling a questioning, “critical”, attitude towards 

everything including texts and teachers.  Again, an explicit acknowledgment of the value of debate about these 

educational contexts and the channeling of such debate into a constructive forum is the ideal approach.  

Students should be especially encouraged to articulate their objections in writing which can lead to an extremely 

valuable written exchange with the teacher.  Of course, this can happen verbally as well, and be a great thing for 

the class to engage in as a whole. 

 

Deeper Objections 
The enterprise does lead to a consideration of some interesting controversies at a deeper level.  I would like to 

use this argumentative exploration as a chance to dig into these issues a bit, especially because the issues arose 

in the context of practice.   

 

1. Which music are you using?  What is the political agenda behind the choices you bring?  There is a vast 

amount of “historical” music, so what you bring and emphasize must be biased.  The themes you 

emphasize reflect your own political and moral values, but that is not proper in a History course.   

2. Using music to teach about culture is a form of cultural domination; we can’t listen to our own cultural 

music, only to “American” historical songs.  Why are you trying to “Americanize” us? 

3. How come none of this music comes from Asian immigrants, everything is either from European or 

African roots?   

 

These “objections” are clearly great setups for consideration of interesting issues about the nature of historical 

research and historical education.  The questions in objection number 1 can (and should) be asked about 

everything included in a history course curriculum.  Choices of music are not fundamentally different than 

choices of historical events, movements and people.  Good curricula try to present many perspectives 

embodying different values and political orientations; but it’s dangerous and naïve to think that one can provide 

“just the facts” in an “objective” way.  Rather, one should open up and explore the relation between values and 

the construction of the facts.   

 

Music is an ideal vehicle for exploring such territory, especially when one considers how songs are explicitly 

used to promote political ends.  Union rallying songs, antiwar protest songs, let’s fight the war propaganda 

songs, and the inspirational songs of the civil rights movement are the tip of the iceberg.  Children’s songs teach 

values directly, patriotic songs indoctrinate; there are many historically important USES of music and songs 

imbued with values that can be uncovered and understood.   
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At the level of historical research itself, the investigations into music collection themselves are great vehicles 

for understanding the engagement of researchers.  This points to parallels with the themes from CCT640 

regarding the construction of the object domain in environmental science.  Looking at the conditions that made 

possible the Lomax collection process or the making of Ken Burns History of Jazz provide an excellent context 

for understanding the role of the historian’s activity and situation in their historical constructions. 

 

The 2nd Deeper Objection raises another interesting question that has many domains of application.  It asks 

about the attitude towards American music relative to other music assumed by the educational process.  The 

best approach towards this objection is to push for a reciprocal enrichment process whereby students 

simultaneously learn about historical American culture AND share elements from their native-born country.  An 

obvious example is having the students identify and translate a particularly historically rich song from their 

original culture and share it with the class.  This affords a universal level of discussion regarding the role of 

music in culture, which helps to understand many factors surfacing with regard to American music in a richer 

context.  Maybe, music is USED differently in other cultures, or maybe there are underlying similarities of 

function.   

 

It would also be valuable to articulate the musical STYLES and TRADITIONS emanating from outside the 

European, African and American constellation emphasized in American history.  The activity of sharing from 

outside American would definitely increase the number of interesting connections among musical forms, 

opening up issues of musical genealogy and how musical cultures have influenced each other.  “How did reggae 

music develop in Jamaica?” and “How did popular rap music in Arabic come about?” are great openings for 

constructing intersecting process diagrams involving many types of historical factors. 

 

The 3rd deeper objection came up in class as groups were collecting information about all of the musical genres 

that I had listed on a chart.  It’s an excellent, historical question in itself that leads to many sub questions.  Why 

is it that Asian music has not influenced American popular music?  Or is that assumption simply not true?  

What about in California after 1880?  What effect did the large number of Asian immigrants have on American 

musical culture?  Or on culture in general?  Why were some areas emphasized and not others?  Does the lack of 

effect indicate a greater degree of cultural isolation than between ethnic and racial groups down south where 

musical influence was rampant?  These are great questions for students to explore further and they point to 

many others.   



Rob Norris 
Sub-Arguments Summarization 
Practicum, Fall ‘03 
October 20 
 

Sub-Arguments Summarization 
 

CONTROLLING THESIS INQUIRY: 
From where in the gaps between rationality and imagination does the nature of 

creativity spring and why would one need to know this? 
 

 
 
KEY ARGUMENTS 

I. Creativity is a personal experience, rather than an organizable process. 
 
Counter argument:  Creative problem solvers and creativity researchers have discussed creativity 
through working with a chronological process.  The process has been broken down into a sequential 
list, which is then used to achieve a creative vision.  Brainstorming, for example, was founded on 
this idea and has had tremendous success in all walks of life.  The process is where creativity is 
generated. 
 
Counter-counter argument:  Sequential lists fail to take in the subjective nature of creativity.  
Imposing such lists on groups of people has worked to a degree only because it establishes a more 
promotive environment from which the individuals in the group can develop new ideas.  The lists are 
not generating creativity, only a higher level of safety from which the individual experience of 
creativity can flourish.   
 
Creatives in the arts constantly refer to creativity as a self-expression, a release of internal energy, or 
simply as something that was fun.  It is a rarity when one person’s perspective on creativity is the 
same as another’s.  Creativity is unqualifiable as a process because the process is different each time 
a new creative person encounters it. 
 
 

II. The nature of creativity involves rational thinking as well as imaginative thinking:  the 
creative experience resides between these two different styles of thinking. 
 
Counter argument 1:  CCT alum Susan McBridge Els described creativity as a deep, spiritual 
experience.  The rational mind was certainly not discarded in the experience, but it was relegated to 
a secondary role.  Her experiences and struggles within the creative experience gave her proof of this 
fact.   
 
Philosopher Gaston Bachelard also said that creativity sprang from an internal soul’s imagination.  
Rational thinking’s role in both sources was presented as a boundary-forming qualifier of limitless 
images.  But the soul was seen as having a dramatically higher value. 
 
Counter argument 2:  Stephen King, worldwide bestseller of fiction, described his experiences as 
being almost entirely rational in his book On Writing.  There were no infinite images from which to 
sort through in his perception of creativity—only rational choices originating out of already-lived-
experiences.   
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Philosopher Rene Descartes also discounted the value of imagination when compared to rational 
thinking.  Descartes’ view of imagination belittled it because it was seen as doing little more than 
review objective experiences with differing perspectives. 
 
Counter-counter argument (for both arguments 1 & 2):  CCT alum Susan Butler considered the act 
of creating original fiction as bridge between the rational and the irrational.  She described herself as 
a woman standing on the shore of a sea of infinite possibility.  In the creative experience, she takes 
all the crazy and boundless images from her forever-expanding imagination and converted them to 
usable words with her rational mind.  Both the imagination and the rational mind were crucial for 
creativity to occur.   
 
Philosopher Bertrand Russell agreed with Butler since his epistemological theory involved the 
concept of  “knowledge by description”.  Knowledge by description attaches names to sensory 
information.  It requires the use of both imaginative thinking and rational thinking equally.  It is in 
the interplay of imaginative thinking and rational thinking that consciousness occurs, as would the 
creative experience. 
 
A creative person is working with limited and unlimited elements.  He or she is working towards 
transcendence of current boundaries on various levels.  In order to overcome  a boundary, one must 
have knowledge of the boundary itself as well as knowledge of what else is possible.  The only way 
this can occur is if both imagination and rationality work hand-in-hand. 
 
 

III. Knowing more about the nature of creativity can benefit every creative person, no 
matter what creative endeavor they are pursuing. 
 
Counter argument 1:  A significant body of domain-specific creativity research states that there has 
been little transfer of creative skills from one creative activity to another.  Rider University 
researcher John Baer suggests in the article “The Case for Domain Specificity of Creativity” that one 
needs to be focused on specific and relevant creative skills for each activity.  (So if you want to be a 
poet you shouldn’t take up painting.)   
 
In addition to this point, Baer says that teaching general creative skills is a horribly inefficient 
method of promoting creativity in individual pursuits.  
 
Counter-counter argument 1:  Teaching specific skills for various activities only provides the 
necessary tools for that specific task—it doesn’t promote true creativity.  Teaching in this manner 
does provide a more efficient conduit for creativity but it still is not actually an inducer for creativity.  
One could think of this process as widening the pipes for water to flow easier but not actually 
pumping the water.  The pumping comes from a different source. 
 
In order for the water of creativity to flow forcefully through the pipes of domain-specific skills one 
needs to know the true nature of creativity.  Understanding the exact nature of creativity is the best 
method of drawing from the watershed of creativity.  When the waters are flowing forcefully then it 
won’t matter how wide the pipes are—the creativity will show forth in every aspect of a person’s 
psyche. 
 
Counter argument 2:  Susan McBride Els’ book Into the Deep states that to know the nature of 
creativity is to cheapen its imaginative depth.  You only need to know how to work with it to receive 
its benefits.  



 
Counter-counter argument 2:  It isn’t necessary to understand the entire nature of imaginative 
transcendence in order to discover the nature of creativity.  Creativity lies beside imagination and 
rationality.  It doesn’t exist within any infinite pool of knowledge—it only takes from such a source.   
 
The source of imagination is impossible to ever fully digest.  Imagination constantly re-sets 
boundaries.  So attempting to encapsulate a boundless topic is a foolhardy attempt and not one I am 
attempting.  A creative person is trying to experience their own slice of transcendence with the 
faculties available to them and imagination is an important source. 
 
To be consistently successful, a creative person needs to know how to experience their creativity 
firsthand.   Knowing the cosmic depth of infinity is unnecessary.  It is only in the experience of 
creativity when relevance occurs.  My inquiry is about knowing how to locate the pool of 
transcendence within and then knowing how to translate the impressions the pool generates.  You 
could say that I’m mapping out the human psyche so that I can find creativity’s home easier.  I’m not 
looking to tear the house down once I find it.   
 
 

IV. Understanding the nature of creativity will dramatically increase the efficiency of 
research. 
 
Counter argument:  One doesn’t need to know the actual nature of creativity, you only need to 
know how to encourage it.  A passive approach to discovering creativity is better than an active one. 
 
The vast body of personality-based research on creativity adheres to this approach.  This genre of 
creativity research seeks to find the right set of personality traits that most creatives exhibit.  This 
research is identifying symptoms of creativity.  This is a passive approach because it doesn’t seek 
the source of creativity directly enough. 
 
Counter-counter argument:  Working with an unidentified subject is horribly inefficient.  The 
success of research following Howard Gardner’s notion of multiple intelligences is a good example 
of how researching creativity under an easily identifiable definition of creativity is more efficient 
than a passive approach.  The rapid success of subsequent research under the auspice of Multiple 
Intelligence Theory is a testament to the necessity of working under a clearly distinguished 
definition of creativity. 
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Melissa Moynihan 
October 21, 2002 

 
 

Assignment D – Propositions, Counter-Propositions, Counter-Counter 
Propositions: 

 
 

How can I develop an inspirational framework that will empower employees with hope, motivation, 
creativity and the necessary dynamic communication skills and strategies to present organizations with 
compelling evidence of the need and creative means to adopt family friendly practices? 
 
 

 
I.  The implementation of family friendly practices in the workplace will be beneficial to 

all members, of all families. 
 

Counter-Proposition:  Elinor Burkett, in her book “ The Baby Boon:  How Family Friendly America Cheats 
the Childless,” makes the strong case that family friendly policies typically only benefit those whom are 
parents and those whom are in the middle/upper class tier of society.   She, and others, claim that flexible 
schedules and tax cuts for those with children, virtually shortchanges those whom are childless, 
demonstrating blatant and unfair favoritism in the workplace. 
 
Counter-Counter-Proposition: As pointed out by Jody Heymann, in her book “The Widening Gap,” all 
people come from families.  And therefore, the likelihood is great that everyone, someday, will be called to 
provide care for a family member; be it a child, elderly parent, sibling or member of the extended family.  
Therefore, family friendly policies offer the type of flexibility and benefit that most / all employees will need 
to tap into at different points in their careers. 
 
 
II. The implementation of family friendly practices in the workplace will greatly benefit 

the organization, yet there are major challenges in convincing organizations to agree 
to a such cultural shifts in the way the operate. 

 
Counter-Proposition:  Old habits die hard.  Organizations are accustomed to operating in outdated cultural 
norms and are used to being number one in their employees’ lives.  The implementation of family friendly 
practices puts the organizations in an unfamiliar, vulnerable position, as they perceive their employees as 
less committed to their work.  If employees are to have flexible schedules and are therefore not in the office 
during “normal” working hours, then employees will be difficult to manage; a loss of control will become the 
norm.  Clients may be inconvenienced if their employees operate under alternative work schedules.   
Productivity will diminish. 
 
 
Counter-Counter-Proposition:  Studies clearly show that employees whom are empowered by the 
opportunity to elicit control over their work schedules become much more loyal, productive and happy 
employees.  Sue Shellenbarger, Wall Street Journal’s “Work and Family” columnist, even goes so far as to 
predict that organizations will soon begin to measure employee morale, as an indicator of future profit, 
based on studies that show a satisfied employee leads to a satisfied customer, which in turn improves 
profit.  It is clear that work performance must be evaluated in a new light.  No longer is it true that the 
employee who puts in the longest hours is the more productive worker.  It is time for organizations to value 
the importance of becoming learning organizations, as outlined by Peter Senge in his book “The Fifth 
Discipline,” and to realize that an overall change in work practice and work culture is needed, if they wish to 
remain competitive. 
 



 
 
III. The implementation of family friendly practices in the workplace will result in 

significant improvements regarding quality of life recognized by a happier 
workforce.  

 
Counter-Proposition: A recent survey issued in Britain looked at this issue several years after family friendly 
practices were initiated in the workplace.  The survey intended on comparing the level of job satisfaction 
between the “before and after”, if you will.  After compiling the data of the “after” snapshot, it was 
determined that although employees were relieved to have flexibility and empowerment built into their work 
schedule, the workforce still had high levels of job related stress relating to workload pressures.  An overall 
change in workplace culture is needed for the maximum benefits to be recognized. 
 
Counter-Counter-Proposition:  There surely is merit in the above argument.  Ideally and optimally a 
broader, overall shift in workplace culture would result in a happier workforce.  Yet, since this is the more 
difficult and time-consuming challenge, it is still valid for the organization to begin with incremental steps.  
Empowering employees with control over their work schedules, along with other benefits and perks such as 
day care subsidization and / or referral programs, greatly assists the employees and their benefits should 
not be diminished. 
 
 
IV.   It is possible to demonstrate success stories, which serve as working models for 

those trying to find ways to integrate a balance of work and family/life. These 
working models illustrate the steps taken to reach an equitable, just and positive 
change in the system.  

 
 
Counter-Proposition:  Many of these so called working models demonstrate actions that organizations have 
taken, which in reality, only exacerbates the divisiveness between work and family.   The idea that on site 
fitness centers, dry cleaners, day care, visiting family living rooms will create a more family friendly culture 
is fallacious. Instead, these amenities being offered right on site, rather insinuates that employees are 
being discouraged from ever leaving work.  Why leave, when everything you need is at your fingertips?!  
Even the widely heralded concept that technological advances of home computers with network 
connections, which allow for telecommuting can end up competing with family life.  Now that so many of 
our nation’s workforce is set up to operate from home, the boundaries and limits one sets are becoming 
more gray and nebulous.  It is becoming more difficult to separate the two entities of life; work and family.  
 
Counter-Counter-Proposition:  It all comes back to employee and employer trying to work together towards 
solving this complex issue.  Both need to be responsible in determining where and when limits should be 
set.  Yes, the on site amenities often assists the employees, however, it should never be regarded as a 
“one-stop shopping lifestyle”.  Both employee and employer must work together towards making it clear 
that the amenities are available to help provide some sense of convenience and ease the stress of the 
employee, but they should never be implied as a substitute for going home.  Without an adequate amount 
of time away from the office, the opportunity for reflection becomes absent, and work quality, in turn, 
suffers.   
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E.  Design of research 
• Two pages on Strategic Planning Process 
• Clustering of postits & resulting thoughts about directions ahead 
• Example of product of vision stage of SPP 
• Example of in-depth review and planning 
• One student's very focused research design (plus two pages of visioning that project) 
• Another student’s brief research design 
• One student's composite of arguments and visioning leading to a brief timetable 
• One student's compilation of everything behind and ahead for their project 
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Marnie Jain, October 23, 2006 
Personal Strategic Planning Process 
From the post-its, I have come to 4 verbs, risk, organize, connect, discipline 
I know I have done this exercise honestly as there are all things that I do struggle with, though I can do each well if I make 
the effort.  So now these are to become a part of my Strategic Personal Planning Process. 
I have gotten a little lost at this point because I don’t see my project in this as clearly as I believe I should.  I really did 
envision that I had already completed the class and accomplished my goals and so the post-its were written in the past tense.  
Then I grouped them easily….as I felt there were clear distinctions, yet some overlap.   

RISK 
Some had to do with a shift in my perspective (that is required in order to complete this project).  One is to give away and 
sell some old work.  This is not directly related, but I hold onto what I have done tightly and in some ways it prevents me 
from moving forward with new work, and sometimes it keeps me from doing different work.  Another was seeing my own 
perspective as legitimate and worthy.  This goes right to the heart of my frustration in not finding articles about my topic.  
My tendency of thought is that if there are no articles on this, then I must be wrong or I must abandon this project.  I need to 
shift my thinking to accommodate the possibility that I may be asking completely new questions and/or bringing new insight 
to the existence conversation and research on interactive art.  I categorized these two and several others (keep a list of 
outrageous ideas, expand into other media, stop expecting perfect pieces and play more, see the connection between my 
physical and mental health and my art) under the verb RISK.  I need to take more risks, and letting go of protective, tight 
ways of thinking is one of the highest risks. 

ORGANIZE 
This verb came from post-its such as “create sacred time and space for art”, “reiterate verbally on paper to ensure I 
understand ideas/assignments/concepts/questions”, “create idea/materials ‘drop-box’ for later use with art journal”.  I saw 
these all as practical ways to accomplish class work on the project as well as art work, art work which feels like a necessary 
corollary to the research.  My questions are generated through work and possibly some may get answered this way.  These 
are ways for me to not lose thoughts because I do multitask and I do have a lot of pieces moving at one time in my life right 
now.  It is also important because this is where I am intentional.  For example, if I identify that my studio space layout can 
be a barrier to my work, and then make choices for a desired outcome, then test the use of my space reorganized, then makes 
further adjustments, this is choice accompanied with thought.  I need to do the same thing with the pieces I create, and with 
my project as I proceed.   

CONNECT 
The connecting post-its are all about relationship building and taking myself out of isolation.  My isolation is part 
intentional, but largely it is about self-doubt and fear.  I wrote “read more”.  How will this help me?  I do not believe that my 
research and my evolution as an artist, an interactive artist, a student, a person or anything will happen by reading obviously 
related material alone.  It is the connecting of seemingly disparate ideas that generates creativity.  Kristen has told me that I 
need to read Venus and Adonis.  She believes it will help my project. Reading is a way of connecting to the larger world of 
ideas and culture and so this is key.  I also wrote “attend more gallery shows of current artists”, “involve myself with artists 
in my community”, and “begin reviewing the work of other artists as an exercise”.  The ladder ties to one of Peter’s 
directions from today’s meeting, that I consider reviewing several interactive works.  I have been a little lax about 
connecting to people as I need for this project because I have always felt “less” in the art community and my old lack of 
confidence rushes to the surface.  Frankly I feel ignorant and almost like I don’t have any right or place even asking these 
questions.  Connecting, forcing myself to connect, will enable me to practice comfort and eventually see what I know 
(intellectually) to be true, which is that I have no more or less right to be asking these questions….AND ANSWERING 
THEM…than anybody else. 

DISCIPLINE 
Some post-its in this category overlapped with relationship building (CONNECT).  For example, “look for opportunities to 
share work”, maintain list of artists for possible collaboration”, and “establish sources (people) for feedback”.  But I put 
these under discipline rather than connect because the others are more reflective and social while these are concrete steps in 
propelling my work.  In this category I also had, “force myself to do weekly assessment of what I have done and what I need 
to still do”, “journal in art journal with regularity”, “develop models/means of feedback for finished work (different than 
feedback as it is developing)”, “invest in a digital camera to document and honor work (in progress and final work)”, and 
“output more”.  I can readily apply many of these to both creating my art and proceeding with my research project.  And 
“output more” really came remembering that creativity and critical thinking requires an initial flood of unedited ideas.  I can 
always select later.  This is in a way what I am doing now.  Everything in the discipline category are necessary pieces to 
generating, completing and moving on, and so avoiding stagnancy.   
 
And I still am unsure if I did this assignment right so far, but I think the post-its do have meaning and use or they would not 
have been generated by my thinking.  
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Strategic Personal Planning 
 
The theme of all of my strategic personal planning is to more effectively narrow my attention to the 

realistic achievements within my research for the next few months.  Generally, I have felt that my 

research has often expanded rather than contracted, so I have at times become lost in the breadth and 

depth of research material and have found it rewarding to explore that even though I have also needed 

time to manage my research process.  At this point, a main theme of my continued research is to be 

satisfied with my accomplishment so far and also be dedicated to the concrete tasks that need to be 

finished for my final paper/project. 

 
Current status: 
 

1. class assignments A-E completed, meaning that I now have a clear research bibliography that I 

am using to focus my exploration 

2. developed a clear notetaking system for my research materials; I have defined a set of subtopics 

of my research that help me to organize my broad ideas, so now it has become easier to focus 

my attention on the research, since many of the resources are lengthy books rather than articles.  

I have spent much time reading but have experienced slow progress because the volume of 

possible reading is very high.  My system of organization is allowing me to selectively choose 

reading in a more efficient way. 

3. I have done some significant work regarding interviewing/visiting relevant to my project.  This 

has included three phone interviews so far and a visit to a theater-based education program.  

There are two more visits/conversations pending regarding other use of applied theater in social 

change education.  I have come to realize more that this process of finding “allies” and 

organizations in my search for applications of theater in education toward social change is 

simply an ongoing process of all of my future work, so I will need to start to consider this more 

outside of the construct of the Research and Engagement course.  In a way, I feel like the 

expansion of my own involvement in the greater community is itself a ultimate outcome that I 

have needed from the course.  I still need to complete my write-up of the interactions mentioned 

above. 

Areas of greatest priority for upcoming months: 
 

1. Shift from spending time reading, interviewing, and reflecting to writing instead.  Because I 

have so many different ideas and thoughts about ways of thinking about my research, it is vitally 
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important to continue to fill out the outline of my research paper with more and more detail and 

finish my first draft within the next few weeks. 

2. Find ways to engage with the other members of the class to work out the remaining questions 

and challenges to my assumptions.  After our upcoming discussion of peer support, I hope to 

establish at least one “partner” in class with which to share work and offer encouragement. 

3. Share my current progress with others in a more regular way.  One of my goals for myself was 

to find ways to include others more in my work, and I’ve found that I need to return to a more 

basic level of interaction that can move away from the “weight” of research that I’ve done.  One 

way to do this is to talk about the enjoyment of learning with the adults in my workplace and 

hear more personal stories about what makes learning fun for them.  Also, I will plan to speak 

more with those in my improv. class about rewarding parts of the class. 

 
Obstacles to moving forward: 
 

1. Obstacle: As I have continued researching, I have found additional resources that seem relevant, 

but it is too easy to become involved in their depths, and this takes time.  The underlying 

obstacle is that I feel the need to explore every resource even though there really is not enough 

time to do so.  This seems related to my enthusiasm to learn more and more, which involves 

some difficult feelings because I realize that I can’t spend all of my time in that way. 

• Way to address this: I have now formed a revised bibliography, so now I feel that I must 

remain within that and trust that my resources are highly sufficient even if not globally 

representative of all of the ideas that I would like to explore.  Also equally importantly, I 

have found that my interactions with others who engage in theater, education, and social 

change have been extremely fulfilling and have given me a practical view of this area that 

encourages me to move beyond the written research. 

 
2. Obstacle: I find myself with limited time in terms of my classwork, day job, work as a graduate 

assistant, and other professional interests.  In each of these cases, there is designated time to be 

physically present in each situation, but the nature of each also encourages some thought before 

and after.  In my “in-between” times, there is competition between my attention to each of these 

areas, and it can be a struggle to focus on one at a time.  

• Way to address this: I have decided to define a literal schedule of my free time in terms of 

which of these areas can be reasonably addressed within that time.  For example, I have set 

my time of Saturday morning between 10:00am-12:00noon for reading and note-taking for 



one of my classes, and I have designated the times for other activities as well.  This has 

allowed me to discipline myself to confine my thoughts to certain areas and be less 

distracted. 

 
3. Obstacle: I had some multiple/redundant note-taking systems that were taking too much time to 

manage. 

• Way to address this: I have now consolidated my note-taking system and now organize all of 

my work electronically.  Originally, I felt that by writing everything by hand first and then 

transferring it to the computer, I was giving myself an opportunity for revision and reflection 

during that task and therefore would find new meaning in my notes/writing/planning.  Now, 

I have established single computer files for each kind of related idea and enter new writings 

here directly (when possible).  Even though I still benefit from hand-written notes as needed, 

I have had computer experience far long enough to most naturally find organization with 

computer files and still allow myself the flexibility of revision.  For example, typing my 

weekly class journal in a single file actually makes it much each to review entries from 

previous weeks and make sense of my current reflections, so the whole process is much 

more clear and does not feel disjointed, which is what I experienced when taking notes first 

by hand all of the time. 

Clear steps and tasks to continue my work (to be completed no later than the week of 
Thanksgiving): 
 

1. complete my remaining phone discussions with those involved in adult ed. using theater 

principles. 

2. review web sites of my list of relevant local organizations that integrate theater, education, and 

attention to social issues. 

3. seek a workshop or class for future attendance regarding directing theater 

4. review my notes/documentation from my previous CCT classes and include core ideas in my 

electronic notes 

5. write out at least 3 examples of my own ideas for activities that involve using theater in a 

classroom setting to teach a social change concept, as a foundation for further experimentation, 

dialogue, and discussion (for possible inclusion in final paper) 

6. develop a basic outline for a teacher education workshop which introduces the idea of theater 

activities into the adult education environment and specifies timing, goals, and suggested flow 

of the workshop. 
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F.  Direct information, models & experience 
 • Sample release form for taped interviews—adjust if need be. 
 • A sample interview guide.  (Notice the scripted beginning and ending.  The rest of the guide is not a 
script—it is meant to remind the interviewer of lines of questioning.  Terry Gross on NPR's "Fresh Air" 
is my anti-model of an interviewer.  She follows a script for her questions, which are often ones that 
could be answered "yes" or "no" when she actually wants an elaboration.) 
• Two examples of an interview guide 
• Two examples of reports on interviews 
• Notes and assignments from a 1998 sociology course on qualitative research (incl. Interviewing, 

observing, etc.) 
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John Quirk 
Revised Interview Guide – Assignment F1 
(edited in response to comments) 
 
Intended Subject: Dr. Robert Evans 
Intended Length: 30 Minutes 
 
Introduction: I am the dean of students at a small boarding school, and I am looking at the ways in which 
students, parents, faculty members and others interpret the community’s view of values or standards of behavior 
by looking at the disciplinary structure of the school. I am concerned that the structure of our disciplinary system 
may be undermining some educational goals related to the teaching of values. 
 

1. Describe one or two key moments or times of engagement in your early thinking about the importance 
and messaging of structure for adolescents. 

 
2. At those times, were you aware that perhaps you were beginning to think differently about the topic of 

structure for students. If so, could you explain what was novel about your perspective? 
 

3. As you began to evolve your thinking on the topic, what other work under-pinned your own engagement 
with the topic? 

 
4. With what specific challenges presented by others or by previously existing work did you have to 

struggle as your ideas emerged? Were any of these internal struggles? Are there any that still have you 
wondering? 

 
5. On the flip side, whose work bolstered your own, or whom did you consider to be allies? 
 
6. What was the most surprising twist/turn in your emergent thinking on the topic of structure and 

adolescents? Were any of these helpful or enlightening? Any dead ends? 
 

7. In what places or environments has your theoretical work found practical, successful application? Has it 
failed anywhere? If so, what were the challenges. 

 
8. What did I miss? As an expert in this area of interest for me, what should I have asked that I missed? 

Anything you would like to add? 
 



Introduction: 

a. thank the interviewee for their time and confirm the allotted time to which we had agreed for this 

interview 

b. provide a brief description of my purposes and research: 

1) exploring the question of how use of theater arts can be used in adult education 

environments to support learning that prepares adults to create social change 

2) brief explanation of Critical and Creative Thinking program 

3) ask interviewee to explain their role in their organization/work situation 

 

Questions: 

Theater in Education 

 

1. When you were first starting to involve yourself in the use of theater in education, what had you 

done to prepare yourself (informal and formal education)?  In what ways do you wish you had been 

more prepared? 

2. Can you tell me about successful work experience that gave you a new excitement or 

encouragement about the potential of this work? 

3. What are the objections that have been expressed by your potential clients/constituents when you 

have suggested how your work and methods might be useful in their environment? 

4. What have you done to form collaboration with others toward using applied theater in education?  

How have the skills of others complemented your own? 

 

Theater in Social Change Issues 

 

5. Do you think that there are any key misconceptions that are broadly held about theater for social 

change? 

6. ** If you believe that that use of theater techniques in social change should be more prevalent in 

educational environments, what have been the barriers to making that happen? 

 

Work Organization and Administration of the Program/Project 

 

7. How do you organize the information that you need to manage your work? 
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8. What are the things that you need the most right now that would make your work most successful or 

fulfilling? 

9. What are the most difficult parts of this work, especially the things that others may not tell me? 

10. What do you do to keep up with the trends in the use of theater for social change and its educational 

applications? 

11. ** Are there any philosophical differences between you and your partners/staff in the way that you 

approach your goals?  If so, how do you handle those? 

12. ** In terms of your daily work tasks, what are the parts that tend to be particularly boring or 

frustrating? 

 

Additional Leads and Suggestions 

 

13. Who are the other key people in the Boston area that might be able to provide insight or support? 

14. Is there anything else that I should know? 

 
Wrap-up 

 
a. thank the interviewee for their time 
b. mention how I will follow up with them, if appropriate 
c. confirm again my support of the interviewee’s work and efforts 
 
Other Reminders: 
1. monitor the time throughout the interview 
2. when possible, think about how to phrase my next question in a way that also acknowledges the 

previous statement or comment - change the question order as needed 
 
** I consider some of the questions to be “secondary” if pressed for time and needing to sacrifice some; 
these may also be answered or addressed in the course of discussing the other questions. 



Overview 

During the course of my research, I have been able to engage directly through participation in the 

following ways: 

Two Phone Interviews: Jonathan Mirin (Co-Artistic Director, Piti Theater Company, Shelbourne, MA), 

Linda Naiman (Director, Linda Naiman & Associates, Vancouver, BC) 

Group Meeting: Theater for Change practice group (Florence, MA) 

In-person Program Visit: Urban Improv program (Vine St. Community Center, Roxbury, MA), 

including a follow-up meeting with Kippy Dewey, director of Urban Improv. 

 

Phone Interview, Jonathan Mirin 

General summary and relevance: Jonathan’s Piti Theater Company is a group of theater professionals 

who have developed a theater-based model for addressing change management in organizational 

development. Jonathan was able to offer several leads for further exploration and suggested that in 

addition to my current directions, I might want to explore some of the university programs that directly 

address “applied theater”. He also suggested the importance of remaining active in theater education by 

continuing to take classes so that I start to more naturally think about use of theater in education during 

my daily work. 

Lessons learned: 1) using theater in learning environments necessarily means that everyone takes an 

active part in the process, particularly through physical movement and body awareness; 2) getting 

people to become engaged in theater-based activities and methodologies requires that a “warm-up” 

period is allowed, and although this seems like a way to activate the mind toward theater, it is mainly a 

way to let people find ways to let go of their inhibitions 

Follow-up needs: 1) review the applied theater program at Stanford; 2) review the following local 

organizations: Dramaworks Theater Company (Northampton), the Arial Group, The School for 

International Training, and the Sandglass Puppets Theater; 3) review the backgrounds and key works of 

the following people involved in developing theater-based education in social issues: Keith Johnstone 

and Michael Rohd 

 

Phone Interview, Linda Naiman 

General summary and relevance: Linda is the Director of an arts-based consulting group that helps 

organizations experience change particularly through visual images and “print conversations”. 

Although her specific domain represents a different angle on the arts compared to my research, she was 

able to address the issue of what it means to engage people in use of the arts who decidedly do not 
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consider themselves to be artists.  She was able to provide insight on presenting such material in a way 

to make it more accessible to those feeling some hesitation. 

Lessons learned: 1) for non-artists, take a very direct approach in providing encouragement for people 

to welcome ambiguity and that artistic experiences can be shared independent of artistic skill; 2) it is 

critically important to establish arts-based change education in a “safe” environment - this means 

making it clear that a person will only engage in activities or discussion of personal information with 

their complete agreement, no discussion of such information will go beyond the immediate situation, 

and, it is actually the goal of the experience to allow someone to learn from “mistakes”, which are often 

just situations that we did not expect to encounter; and 3) creative learning experiences must involve a 

commitment to action, so establishing follow-up activities can be an important strategy for allowing 

people to take their experience beyond the arts-based learning situation 

Follow-up needs: 1) review the following organizations: Interlog, Necessary Theater, and the art 

program at the Frick Art Museum; and 2) review the writings of artist Marchall McCluen 

 

Group Meeting, Theater for Change practice group 

General summary and relevance: This is a group of independent practitioners involved in theater for 

social change who are looking to form a periodic meeting in which they can discuss models and 

activities for situations in which they work.  I attended the very first meeting of the group, which 

provided important insight into the logistical needs and barriers that influence the success of such a 

group. 

Lessons learned: 1) a key challenge in such a learning group is to connect theater-based activities to 

practical use and expected outcomes; it can be demonstrated through a physical exercise, for example, 

how body postures of two people can influence communication styles in their conversation.  It is vitally 

important though to go beyond the exercise and define next steps or ways that a person can reflect upon 

and use this principle later, while actually in a related real-life situation. 

Follow-up needs: 1)consider the practicality of my future participation in the group since it is far away 

from my home, 2) explore the activities of the True Story Theater group in the Boston area as another 

lead in social-change theater education 

 

In-person Visit, Urban Improv 

General summary and relevance: Urban Improv is a program that seeks to reduce youth violence 

through a highly structured improv. education program.  I attended one “class”, which was presented to 

the Tobin School’s 5th grade class as part of an 8-class series.  This experience was highly important for 



me because it presented a realistic view of a very well-established way to use theater as an engaging 

method of teaching about social change.  Although this program focuses on children, I found numerous 

points of relevance to adult learning as well. 

Lessons learned: 1) it may not be necessary to promote the concept of “theater” in a education for social 

change situation - it can be sufficient describe activities more generically to make sure that the 

“audience” feels that it can participate without prior knowledge; 2) all activities in the program were 

preceded by a description of the activity and followed by a whole-group dialogue and “conclusion”; 

activities included a role-play of a new student’s first day of school and a student-developed skit that 

addressed bullying and allowed students to take on the role of both the bully and the “oppressed” 

student; 3) the improv. group started the program by taking on roles as young students and interacting 

with the audience, which allowed the students to become engaged as “themselves” first, before the 

students were asked to take on other roles; and 4) the class’s teacher very naturally felt comfortable as a 

performer and found it refreshing to be able to related to the students in a way other than their teacher; 

5) emphasis was placed on “trying something”, but never “right and wrong”; 6) the class’s teacher 

reviewed the importance of discussing the program with the students in their own school and also 

suggested that the students attending the program would be encouraged to discuss the experience with 

those who did not attend; and 7) even though I am focusing on areas of adult learning, it may be 

worthwhile to consider involvement or development of a theater-for-change group that serves a school-

aged afterschool/summer vacation need - this kind of activity is well-received, much needed, and 

usually finds funding relatively easily when many other non-profit ventures struggle financially 

Follow-up needs: 1) consider how to facilitate theater-based activities in teacher groups; 2) review the 

activities of “partner” programs “Creative Arts in the Park” and “The Freelance Players”. 

 

General Needs for Future Exploration: 

1) because all of my informants originally started with theater experience and found applications in 

education, it would be helpful to continue to seek those primarily experienced in adult learning who 

might be open to theater-based education 

2) participation is a key; in future exploration, it will become increasingly important to explore 

possibilities that involve direct participation of adult learners/educators; and also, it will help to 

expand my understanding to longer-term prospects, so that I am thinking not only of theater 

activities/applications for teachers and discussions of social change but also of the extended process 

of transforming the notion of adult education to consider social change as a primary goal 
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G.  Clarification through communication 
• Program of talks from a previous year's course. 
• Example of a student's overall argument and my summary and title for the project after digesting 
the argument 
• The first example of an outline is preceded by my comments so you can see what I made of it. 
• The next outline is one that I reworked as an example. 
• The next example of an outline is equivalent to a nested and connected table of contents, but it was 
straightforward to convert it to the narrative outline that follows. 
• The other six examples include narrative.  The first of these is included in the original and revised 
forms. 
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Public work-in-progress presentations 
from Critical & Creative Thinking 698 

 
In this course students choose a current social or educational issue that concerns them, i.e., they want 
to know more about it, advocate a change, or design an intervention or engagement.  They work 
through the different stages of research and action—from defining a manageable project to 
communicating their findings and plans for further work.  (For more information contact 
peter.taylor@umb.edu) 
 
Part I: Tuesday, Nov. 12, 6.45-9.30pm, Mc C 2-628 
6.45pm 
Fostering powerful writers through workshop communities: Using writer's workshop to facilitate a more 
inclusive and expansive approach and attitude towards writing -- Dory Oppenheim 
Creating original music -- Joe Herosy 
Strategic ways to eradicate corruption in Nigeria -- Benjamin Okafor 
Using dialogue and dialogic discourse to practice meta-cognition & build community in classrooms -- Jane 
Kenefick 
7.45pm 
Family-friendly practices in the workplace -- Melissa Moynihan 
Towards teamwork in nursing -- Jeanne Hammond 
Dialogue process for exchange around homosexuality -- Gloria Perez 
Creating a more productive learning environment within a music classroom through the development of a 
learning organization -- Kathleen Walsh 
8.45pm 
Guiding 6th grade students through an experimental science project: Management, coaching & 
implementation suggestions to instill wonder while using the scientific method -- Kristen Rushworth 
*Advertising in the United States: The development of an international renaissance style -- April Rucker 
Part II: Monday, Nov. 18, 5.30-9.30pm, Mc C 2-628 
5.30pm 
Reflections on writing novels for young adults -- Susan Butler 
Integrating philosophy into a  high school English class -- Cynthia Than 
* Successful transition back from alternative schools -- Malcolm Smith 
6.45pm 
Empowerment issues in nursing -- Gloria Hicks 
Sexuality ed. in global context -- Barbara Huscher 
Media manipulation -- Kevin Johnson 
The components of a career change: What are the reasons you want to do this? -- John Lewis 
7.45pm 
The awareness of how bureaucracy affects us in everyday life -- Bob Lingley 
Overview of CCT skills that support the big six information problem solving process -- Mary Moniz 
How to get people interested in the dialogue process in Japan -- Tamami Nakashima 
How collecting and sharing music creates connections to history -- Matthew Puma 
8.45pm 
Why is breed-specific legislation ineffective? -- Heidi Straghan 
A holistic approach to the studio experience is vital for all visual arts disciplines -- Luanne Witkowski 
(*tentative) 
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Governing Question: 
What are the steps that I can take to engage the adult learning communities in using the principles 
of theater arts to prepare them to create social change? 
 
1. When there is a discussion about education in the current U.S. culture, we talk about preparing 

our children for the future and being competitive in a global economy.  Within all of this 
attention, there remains one group that seems to be relatively neglected - adults.  By no means 
should we fail to recognize the value of education for our children, and at the same time, we 
have a responsibility to help adults find a path of true lifelong learning that helps take them 
beyond attention to individual professional skills development or personal enhancement to the 
learning that helps to create stronger communities. 

 
a. Subtext of this point: adult education is currently too narrowly defined, and needs to be 

allowed to expand.  Adults who are not engaged in professional skill development or 
personal enhancement still “have a place” in continuing learning and need to be aware of it. 

 
2. Most adults have experienced a particular type of traditional education in their childhood years 

which has included tests, grades, and didactic teaching in their primary and secondary school 
environments, and even at the university level.  In order to help adults become truly engaged in 
their own continuing education, their learning experiences must take into account the unique 
needs of adults and present a much more enjoyable way in which the process of learning 
happens.  Adults must be able to approach their education with a new sense of fun and be able 
to let go of their notions of traditional education and any anxieties that they have formed around 
this due to their school years. 

 
a. Subtext of this point: Adults may actually be biased to reject ongoing education because of 

negative associations that they have with the pressures of school, tests, grades, and other 
social issues of their younger years.  There needs to be a reinvent the nature of education 
for adults and help them see that it can be something totally new and can account for what 
they really want rather than what is imposed on them from others.  

 
3. By using the principles of the theater arts in adult learning communities, we can find one way of 

restoring the natural joy of using play in learning and create a learning environment in which 
adults can participate directly and therefore make the experiences more meaningful to their own 
lives and communities. 

 
a. Subtext of this point: There is a naturally fun element of theater that attracts all adults, since 

theater actually encourages people to play, use their imagination to pretend and make-
believe, and explore sides of their personality that are not “acceptable” otherwise. 
Involvement in theater is a way for adults to safely reject the expectations and assumptions 
that are made about them by the greater community.  

 
4. By transforming the idea of adult learning to focus on social change, we find a new level of 

purpose that moves beyond the individual’s own professional skills and personal life 
enhancement.  The nature of social change is collaborative, and driving adult learning toward 
social change means that we can prepare adults to not only reflect upon their own skills but also 
to consider how the diversity of skills among themselves and the others can complement each 
other to create situations in which social change can happen. These are collaborative skills such 



a using dialogue, teambuilding, finding common understanding of the challenges and actions 
needed address social issues. 

 
a. Subtext of this point: Adult learning looks to address individual needs through skills 

training, but there is not necessarily attention in these situations to the ways that adults can 
actually learn together and seek collective understanding of their learning.  Because adults 
can represent so many different domains of work and life situation, one binding thread is to 
address social issues that affect adults in a community and are completely independent of 
specific type of job or other individual characteristics.  

 
5. Using theater arts in adult education is a natural way to help develop the kinds of interpersonal 

skills that lead directly into collaboration that is needed for social change thought and action.  
The theater arts use tools such as character, dialogue, status, point-of-view, emotion, and bodily 
movement to help adults not only to clarify to themselves their own perspective of the world but 
also understand the perspectives of others as well.  The theater arts provide a safe environment 
for experimenting with what it might mean to explore the thoughts of another person and find 
empathy for the kinds of alternative patterns of thought that might be unrecognized by a person. 

 
a. Subtext of this point: The theater arts have recognized and utilized specific tools of human 

behavior that happen to be useful for theater performance.  Even so, these tools are actually 
part of the whole human experience -- they aren’t really “owned” by the theater arts.  The 
adult education community needs to recognize this and claim these tools toward their own 
end.  

 
6. I believe that adult learning communities need to be presented with some of the tools that can 

help them find ways to use the theater arts in their continued learning and do so with respect to 
gaining skills needed for social change.  One way for me to become involved in this is to help 
establish relationships between those in the theater arts and in education.  Because of my own 
experience with adult education, my own influence may be most effective if I work with adult 
learning communities directly to develop awareness of theater arts methodologies and find 
practical ways to adapt the methodologies to the educational processes that are used in their own 
situations.  One example might be to develop a workshop that introduces concepts of the theater 
arts as teaching tools, and this might be presented to learning communities such as group of 
instructors at local community/adult education centers.  Another example might be to help 
identify how an additional standard of theater education can be integrated into teacher education 
that occurs at the university level.  A further example might be to establish an ongoing, 
collaborative, experimental learning group in which adult learners and teachers might explore 
different theater methodologies and discuss ways to make effective use of them in classrooms. 

 
a. Subtext of this point: My own involvement in this work seems to need to start with the 

relationship between theater arts and adult education, although I feel “closest” to those in 
the adult ed. community and feel that this is where my attention needs to focus.  My area of 
most concern is engaging adult ed. teachers and learners in this process of finding use of 
the theater arts more so than working with those in the theater arts to develop applications 
for education.  

 
7. In any ways that I pursue these kinds of involvement, I will maintain an attitude that adult 

learning is fundamentally enjoyable and can also have a well-defined purpose, and by allowing 
adults to find their own interpretation of this idea as it relates to their own lives and 
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communities, it is possible to restore the natural fun in learning and establish the association 
between lifelong learning and social change that still can enhance professional skills and 
personal enhancement while also building stronger, more peaceful, and more fulfilling 
communities and relationships. 

 
a. Subtext of this point: I would like to see the overall notion of adult education expand to 

include the ideas above; in addition, I consider this process as one of slow, sustainable, 
transformational momentum rather than in terms of short-term models that become 
“injected” into learning environments.  

 

REVISED VERSION 

 

Introduction: 

a. thank the interviewee for their time and confirm the allotted time to which we had agreed for 

this interview 

b. provide a brief description of my purposes and research: 

1) exploring the question of how use of theater arts can be used in adult education 

environments to support learning that prepares adults to create social change 

2) brief explanation of Critical and Creative Thinking program 

3) ask interviewee to explain their role in their organization/work situation 

 

Questions: 

Theater in Education 

 

1. When you were first starting to involve yourself in the use of theater in education, what had you 

done to prepare yourself (informal and formal education)?  In what ways do you wish you had 

been more prepared? 

2. Can you tell me about successful work experience that gave you a new excitement or 

encouragement about the potential of this work? 

3. What are the objections that have been expressed by your potential clients/constituents when 

you have suggested how your work and methods might be useful in their environment? 

4. What have you done to form collaboration with others toward using applied theater in 

education?  How have the skills of others complemented your own? 

 

Theater in Social Change Issues 

 



5. Do you think that there are any key misconceptions that are broadly held about theater for social 

change? 

6. ** If you believe that that use of theater techniques in social change should be more prevalent in 

educational environments, what have been the barriers to making that happen? 

 

Work Organization and Administration of the Program/Project 

 

7. How do you organize the information that you need to manage your work? 

8. What are the things that you need the most right now that would make your work most 

successful or fulfilling? 

9. What are the most difficult parts of this work, especially the things that others may not tell me? 

10. What do you do to keep up with the trends in the use of theater for social change and its 

educational applications? 

11. ** Are there any philosophical differences between you and your partners/staff in the way that 

you approach your goals?  If so, how do you handle those? 

12. ** In terms of your daily work tasks, what are the parts that tend to be particularly boring or 

frustrating? 

 

Additional Leads and Suggestions 

 

13. Who are the other key people in the Boston area that might be able to provide insight or 

support? 

14. Is there anything else that I should know? 

 
Wrap-up 

 
a. thank the interviewee for their time 
b. mention how I will follow up with them, if appropriate 
c. confirm again my support of the interviewee’s work and efforts 
 
Other Reminders: 
1. monitor the time throughout the interview 
2. when possible, think about how to phrase my next question in a way that also acknowledges the 

previous statement or comment - change the question order as needed 
 
** I consider some of the questions to be “secondary” if pressed for time and needing to sacrifice 
some; these may also be answered or addressed in the course of discussing the other questions. 
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 The first piece of my narrative outline was based on the Title Slide from the presentation.  I made a 

note that I had to explain the background information about the context for the Music in History 

project which means describing the History course, the Adult Diploma Program and the students in 

it. 

 

Expanding on this comment gave rise to a short outline designed to provide this background, which 

was: 

1. Educational Context of the ADP program and its students 

a. Importance of multiple payoffs: pervasive skills 

b. Social engagement  

2. Specific Context of the ADP History Course 

 

However, I wanted to Grab the reader, stimulate their thinking about possibilities and begin to 

Orient them to the path of the paper, so I didn’t want to just explain the context of the ADP and 

History course first.  The Grabber from the presentation was my own personal use of Herbert 

Russcol as a source of educational enrichment. I didn’t want to use that as the entry-way into my 

written project and now I understand the reason for this. My anticipated Audience which was an 

unconscious choice that I hadn’t clarified to myself.  It really hit me in class on the 9th that I had lost 

touch with the Subject, Audience, Purpose trichotomy.  My Audience for the presentation of work 

in progress was clear-cut; the Practicum class itself.  And, the Purpose of the presentation was to 

“collect gems” so everything about the presentation was geared to that end. 

 

My intended Audience for my written paper best defined as Teachers of Adults in High School 

level programs, especially involving ESL learners; in other words, I imagine the Audience as the 

teachers I work with and the extended community of similar people who share pedagogical 

techniques, including Workplace Education, Adult Basic Education, and other forms of High 

School programs for adults. 

 

The Purpose of my written project is also different than the oral presentation.  The section of my 

rough draft introduction stating the two outcomes makes this Purpose clear. 

 

In any case, for my paper’s introduction, I wanted to Grab the Audience with a direct example of 

how historically rich and educationally stimulating a song can be, especially one that has gained 



recent currency.  I wanted the Audience to get a preliminary sense of “look at how many ways there 

are to explore this one song!”, “look how the music is being connected outside of music proper” 

(the NIEHS website), and finally “look at how the music helps to break through barriers for non-

traditional students” (the quote from the special educator from the NIEHS website).  Plus, it IS 

personal for me in that this particular song helped to get the ball rolling for tracking down music 

and playing it in class for ESL students.   

 

I’ve been working on meshing the multiple outlines that I’ve generated at various stages of the 

course.  The Annotated Outline that stemmed from the presentation provides the framework for 

section 2 below which was not included in my rough draft.  However, I had not done an annotated 

outline directly for the first section of the paper.  Rather, I was working from the brief outline 

specified above.  After the fact, I did the reverse outline process on what I had written (see 

attachment).  This was helpful at making the logic of my approach to the Introduction and 

Background Information clear.  Further, doing this outline and expanding on the paragraph in the 

rough draft that articulated the path of discussion led me to an overview outline that integrates the 

sections of my paper more clearly. 

 

Path of Discussion (expanded from rough draft and numbered) 

1. First, we will review background regarding the specific educational context comprising the 

History Course of the Adult Diploma Program.  Emerging from this discussion is a 

conception of levels of engagement on two scales: social interaction and information access. 

2. Then, we will proceed to a consideration of paradigmatic sources that inform and motivate 

the features of the emerging general framework.  This discussion involves a reflection upon 

the sources of my own practice of music collection as a way to articulate the features of 

activities that promote greater degrees of student engagement in the collecting and sharing 

of information.  (Use Oral Presentation Annotated Outline) 

3. Finally, we will appraise lesson plans and student project guidelines that are designed to 

realize the educational potential of using music in this context.   

 

Overview Outline 
1. Review Context to clarify goals 

2. Consider paradigmatic sources to inform and motivate framework 
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3. Actual Lesson plans and definition of database system for collecting 

4. Future Directions  

a. Depth of inquiry 

b. Extension to other media 
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H.  Compelling communication 
• Some notes about commenting on the outlines and drafts of others. 
• One example of a peer commentary 
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Overall comments (going to be wordy since I won’t be there early to talk it over with you 
tomorrow!): 
 
This is a great draft…I love the stories about your journey along the path of exploration. I really 
liked that I could get a sense of your fear, your concerns and your worries and also your triumphs as 
you pushed your way through all that to take the photographs after all. As a reader, I felt like I was 
exploring with you and that’s a good thing. I loved hearing about the lobstermen, about your partner 
helping you with the revelation you are a student, not a professional, etc.  
 
 I tried to take myself out of what I knew about you and the paper and read it as though I was an 
average person trying to understand it. A couple main comments: 
 
The topic was clear but I felt that your thesis statement was fairly unclear (you say it but not in a 
really clear manner) until you get pretty deep into the paper. For example, halfway through you 
mention that you had a discovery—that it wasn’t just a photo essay you were doing, but a sense of 
place you were trying to find. I didn’t have any clear indication up front that the project was a photo 
essay of Scituate…I thought all along that you were trying to find a sense of place. Some clarity 
there would help a bit.  
 
You have a LOT of fragments in the paper. A few here and there are fine to punctuate what you are 
saying and to make a point, but you use them really freely…should definitely try to make complete 
sentences out of the majority of them.  
 
You also switch back and forth between first person and second person a lot, which is confusing. 
One moment you are saying “I” and the next you are saying “you.” It makes for a really awkward 
read. I would think about going back and reworking each of those sections. 
 
I think it would be helpful if you had sectioned it a bit more clearly. The tone is so conversational 
that while there is chronological flow, I think some of your main points that you want to make clear 
get mushed in amongst it all. I think finding a way to make certain things very clear would help—
sectioning them a bit more clearly. For example, the process-flow is core to your paper but it often 
gets lost and I am not always sure where you are along that process flow. You mention it here and 
there but a section very clearly explaining it up front (after you reveal your topic and thesis 
statement) and then breaking it down more explicitly into your steps amongst that process would 
help. I’m not recommending a huge overhaul, so don’t think that, but perhaps a re-structuring of 
some of your points and streamlining a bit for clarity to highlight those steps would be helpful.  
 
You talk a bit about your research but mentioning some of the key texts would be good, I think. I 
found myself wondering what you were reading and why you thought they were helpful. You sort 
of mentioned one book about the view-finder but you didn’t source it. Enquiring minds want to 
know! 
 
The pictures and the learning behind the pictures are excellent. That’s really a lot of the meat of 
your paper in my opinion.  
 
Also, I did make some nit-picky grammatical changes, which hopefully should be clear.   
 
Also, where are you going with the project? Are you done? What, specifically are your next steps? 
Future plans? Need to learn? Etc. I think you should close your paper with a few paragraphs talking 
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about these things.  You talk briefly about it but it sounds more dreamy than action-oriented, if you 
know what I mean. Those are things you WANT to do but what are you really GOING to do?  
 
I hope all this makes sense…there is so much great stuff in this paper and my comments are meant 
to help you draw those strengths out more clearly. I hope that it is helpful.   
 
More is in the body of the paper in the comments.  
 
Crystal 
 
[What followed then was copy editing using the track changes tool of Word] 
 
 



I.  Engagement with others 
Recall the alum’s presentation in class 3, in which s/he'll have shown how she went on to develop 
and apply her Practicum research. 
See also miscellaneous outreach information in this section. 
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J.  Taking stock 
The most important part of taking stock occurs by your on-going self-assessment in relation to 
the two sets of course goals: 
I.  "My Report Shows..." (Goals related to Phases of Research & Engagement) 
II.  Developing as a Reflective Practitioner, incl. Taking Initiative In and Through Relationships. 
In addition to the examples here, see the mid term self-assessment, narrative course evaluations, 
rubric for final grade, and briefing on Participatory Action research all linked to the 
syllabus/course website. 
• Excerpt from a self-assessment that evolved through installments during the semester  
• Three and a half examples of self-assessments in relation to the course goals. 
• Example of a very detailed process review [Note: This assignment has been superceded by the 
self-assessment] 
• One example of a cover note to a Process Review and part of another.



 

 
Reflective Practitioner 3.  I have developed efficient ways to organize my time, research 
materials, computer access, bibliographies.... 
Last update: November 13, 2006 
 
 

a. RefWorks was a wonderful skill to add to my repertoire. I appreciate how putting 

research material into binders has helped me. I use RefWorks to print out a bibliography 

which I use as an index for the binders. The annotated bibliography helps me remember 

what was good about a resource and helps me manage the research.  

b. My research takes me into many side paths, some of which I will want to go back to in 

the future. I need to incorporate taking notes on books and resources that I look at and 

don’t use at the moment. I need to make notes about which ones I may want to revisit in 

the future and which were worthless and why.  

Need to build time into schedule to reorganize. This activity I tend to avoid. 

Reflective Practitioner 4:  I have experimented with new tools and experiences, even if not every 
one became part of my toolkit as a learner, teacher/facilitator of others, and reflective 
practitioner. 
Last update: November 13, 2006 
 
 

c. I wanted to do a qualitative research project which was part of the motivation to do the 

dream research. This led me to learn about questionnaires and will lead to other growth 

opportunities. This will lead me on a path where I will have to ask others for help which 

is an area that I could use development in. I didn’t know much about dream research 

before I began but now have a good idea of who the major players are and what I would 

need to do to go further into it. 

d. This will be a test to see if I can write a paper that would fit the criteria to be in a journal. 

To master this new skill, I will have to negotiate with professors to have their students 
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take my questionnaire. I will have to get people to help me with my statistics – I have 

four candidates in mind. 

Reflective Practitioner 5:  I have paid attention to the emotional dimensions of undertaking my 
own project but have found ways to clear away distractions from other sources (present & past) 
and not get blocked, turning apparent obstacles into opportunities to move into unfamiliar or 
uncomfortable territory. 
Last update: November 13, 2006 
 
 

e. From my old topic of Unconscious and Writing, which I am still reading about, I have 

found excellent resources that talk about this. William Stafford’s book, Writing the 

Australian Crawl, addresses this issue as does Understanding Writing Blocks by Keith 

Hjortshoj. Since doing so much writing about the unconscious, I know that feelings are 

better evaluator when it comes to massive amounts of data versus the conscious mind. I 

search my feelings now to see if the direction that I am headed in is correct, taking into 

account that some feelings could be caused by the unknown.  

f. I know ways to circumvent blocks but there are still some areas where I need to put them 

into practice. Reminds me of critical thinking where there were three dimensions to 

problem solving: recognizing there is a problem, motivation to put effort into solving it, 

and ability to implement the solution. It probably shouldn’t be surprising that getting the 

motivation to solve a motivation problem is yet another problem. 

Phase F.  I have gained direct information, models, and experience not readily available from 
other sources. 
Last update: November 13, 2006 
 
 

g. I took great care to try and get quantifiable answers and be as specific as possible in my 

language. I learned how hard it is to measure something. I am very interested in what 

people will have to say.  



 

h. The questionnaire should be revised some more. I want to get input from a writing 

teacher to see if my ways of measuring someone’s writing skill seem adequate. I think the 

number of books read may be on the light side. There might be another way to measure 

this as well.  

I need to work to get a test case in place. I am thinking about asking a psychology 

professor if an Intro to Psychology class can take this. I can the students go to a webpage 

before this one and enter their names first and send the teacher an email with the 

student’s name when s/he fills submits the questionnaire. 

I am worried that the dream questions are written in a way that will lead to false 

positives. A range of answers may lead people to think they should at least chose one of 

the low range answers. True/false may be a better option to minimize this problem. 
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          Sheryl Savage 
          Practicum CCT 
698 
         Professor Peter Taylor 
         December 18, 2006 
 
Describe for each goal 
 
a) something that reflects what you have achieved well related to this goal, and  
b) something you have struggled with/ need more help on/ want to work further on. 
 
(Even though you may have many examples for some items, one is enough. Download 
the handout from the website so you can prepare your own document.) 
 
 
I.  "MY PRACTICUM REPORT SHOWS THAT..."  
 
A.  I can convey who I want to influence/affect concerning what (Subject, Audience, Purpose). 

a. I started out wanting to “add humor to my tool kit as a change agent in the workplace.”  
During this phase I realized I want to develop a presentation for various work environments 
to bring humor into the work culture. 

 
b. I knew my subject was using humor in some form to make a better work environment as 
my purpose.  I was thinking globally at first, but I definitely want to influence my current 
work situation and bring about positive change at my college. 

 
 
B.  I know what others have done before, either in the form of writing or action, that informs and 
connects with my project, and I know what others are doing now. 
 

a. This was indeed a key goal of my project.  I was especially helped by Frances 
Schlessinger’s presentation in our class which showed me the potential of RefWorks and 
what an important tool it can be and has proven to be to me over the past semester. 

b. I look forward to refining my use of RefWorks to gather more data including adding 
articles and information from the internet. 

 
 
C.  I have teased out my vision, so as to expand my view of issues associated with the project, 
expose possible new directions, clarify direction/scope within the larger set of issues, and decide 
the most important direction. 
 

a.   I felt that doing the Mind Map was a crucial part of this goal.  I found the strong 
connection of humor to        creativity as an important part of this phase. 

 
 b.    I am remaining open in my direction depending on further research. 
           



 

 
D.  I have identified the premises and propositions that my project depends on, and can state 
counter-propositions.  I have taken stock of the thinking and research I need to do to counter 
those counter-propositions or to revise my own propositions. 
 

a. My research has identified specific ways to bring the proper use of humor into the 
workplace as a creative     energy force that brings about positive change. 

b. I still struggle with the actual act of doing the presentation and how it will be 
perceived. 

 
 
 
E. I have clear objectives with respect to product, both written and practice, and process, 
including personal development as a reflective practitioner.  I have arranged my work in a 
sequence (with realistic deadlines) to realize these objectives. 

a. I feel my research has been extensive and I have discovered much that has already 
been written on my           subject.  I have stayed motivated to put aside time each week to 
reflect on all my assignments. 
 
b.  I realized that even realistic deadlines can not be met when the unexpected happens to 
you. 

 
 
 

F. I have gained direct information, models, and experience not readily available from other 
sources. 

 
a. I am quite comfortable with the questions I have revised in my interview guide 

and I was helped to this point by Peter pointing out that my original interview 
guide reinforced what I had already learned and my revised questions would help 
me personally to get started in my humor/creativity project. 

b. My accident pushed back my timetable, so I am looking forward to actually using 
my interview guide in 2007 when I have the exciting task of interviewing key 
people.  

 
 
 
G.  I have clarified the overall progression or argument underlying my research and the written 
reports. 
  

a. My revised narrative outline was a turning point for me in my project as it really 
made it crystal clear that I     would be basing my project on intervening in my own 
workplace environment. 

b. I still face many obstacles to intervention in my own workplace, but my completion 
of the different phases of our goals has given me the tools to overcome to overcome 
these obstacles. 
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H.  My writing and other products Grab the attention of the readers/audience, Orient them, move 
them along in Steps, so they appreciate the Position I've led them to. 
 

a. My Work in Progress presentation really helped me see the areas that grabbed my 
fellow student’s attention and areas that I might need to improve on. 

b. I need to develop some exercises to present to my audience which engage them 
completely in the subject.  More things along the line of the “one minute exercise “ to 
take something serious and make light of it, write captions under a cartoon, etc. 

 
 
I. I have facilitated new avenues of classroom, workplace, and public participation. 

a. I feel comfortable with presenting any and all of my project to my classmates and 
looking for their feedback. 

b. I am hopeful to stay in touch with my fellow CCT 698 students for their future 
comments on my project as it grows and changes. 

 
 
J.  To feed into my future learning and other work, I have taken stock of what has been working 
well and what needs changing. 

a. I have looked back at my mid-term self assessment and I believe I did extremely 
well on following my own      thoughts on various issues especially on trusting my 
peers to help with feedback and comments. 
b.  I still struggle with the “not enough time in my life” issue to do everything I need 
to do on both a personal and professional level and also allow enough time for my 
educational growth.  I place a high priority on my growth through the CCT program 
and I will continue to place a strong priority to set aside time for my synthesis work 
no matter what life throws at me. 
 

  
II.  DEVELOPING AS A REFLECTIVE PRACTITIONER, INCLUDING TAKING 
INITIATIVE IN AND THROUGH RELATIONSHIPS 
 
1.  I have integrated knowledge and perspectives from CCT and other courses into my own 
inquiry and engagement in social and/or educational change. 
 
I always keep in mind that my reasons for joining the CCT program were to become a change 
agent and a risk taker.  In both my professional and personal life I have integrated many aspects 
of my CCT experience.  This would include being able to think “out of the box” or beyond the 
“nine dots” so that I can imagine and create many different solutions to complex issues.  I am not 
held back in my thinking by pre conceived notions or arbitrary boundaries. 
 
 
 
2.  I have also integrated into my own inquiry and engagement the processes, experiences, and 
struggles of previous courses. 
 
I will always remember the defining moments I had in Creative Thinking.  This class truly led 
me to become a risk taker in the safe environment of the class supported by my fellow 



 

classmates.  When we were asked to portray a creative person we admired, I was astonished by 
the creativity my classmates exhibited.  I also went way out there in my presentation of Elizabeth 
Kubler-Ross and I felt so encouraged I could do that.  At first, I doubted I could draw a picture 
but by taking it apart line by line I actually was able to copy a piece that somewhat resembled the 
original.  Problems can be solved by critical and creative thinking! 
 
 
 
3.  I have developed efficient ways to organize my time, research materials, computer access, 
bibliographies, etc. 
 
I have certainly come to realize that Organization is the key to success in all aspects of my life.  
As Peter said, We do not have the time to not be organized.”  CCT 698 taught me much about 
the various tools I have available to organize all aspects of my research.   My goal over winter 
break is  to better organize my personal life, including a major makeover of my closet to give me 
more time to work on my project. 
 
 
4.  I have experimented with new tools and experiences, even if not every one became part of my 
toolkit as a learner, teacher/facilitator of others, and reflective practitioner. 
 I have learned to do research over the internet to the point where I am now comfortable with this 
process.  I always resisted e-journals and getting articles off the internet library as I felt I had to 
physically be in the library to truly benefit from the experience.  From the view point of time 
constraints, researching over the internet with the guidance of the UMB librarians is a blessing 
and a vital tool. 
 
 
 
5.  I have paid attention to the emotional dimensions of undertaking my own project but have 
found ways to clear away distractions from other sources (present & past) and not get blocked, 
turning apparent obstacles into opportunities to move into unfamiliar or uncomfortable territory. 
 
No one likes to leave their comfort zone.  Before I started the CCT program I was becoming 
pretty set in many of the ways I operated.  If I found an obstacle I tended to take the path of least 
resistance.  I no longer think or act that way, as I see obstacles as only temporary impediments 
that I will overcome in a positive manner due to my ability to think critically and creatively. 
 
 
6.  I have developed peer and other horizontal relationships.  I have sought support and advice 
from peers, and have given support and advice to them when asked for.  
 
This is an area that I am particularly pleased with my positive progression.  I enjoyed meeting 
with classmates prior to class and also communicating via email whenever I needed an answer or 
could help someone else.  My one big regret was I did not have enough time in my life to meet 
my fellow classmates off campus for discussions, such as the meetings that took place at the 
Boston Public Library.  However, I know that I can contact any and all of my fellow classmates 
at a moments notice for assistance.  I have used this model more at work also, reaching out to 
colleagues and offering to help them as well. 
 
 
7.  I have taken the lead, not dragged my feet, in dialogue with my advisor and other readers.  I 
didn't wait for the them to tell me how to solve an expository problem, what must be read and 
covered in a literature review, or what was meant by some comment I didn't understand.  I didn't 
put off giving my writing to my advisor and other readers or avoid talking to them because I 
thought that they didn't see things the same way as I do. 
 
I looked forward to receiving all comments on my work from Peter as well as my fellow 
classmates.  I set up four meetings with Peter for further discussion outside of class.  I tried to 
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turn in all my assignments on a timely basis and to give immediate feedback when requested.  I 
was pro active on every level of CCT 698. 
 
 
 
8.  I have revised seriously, which involved responding to the comments of others.  I came to see 
this not as bowing down to the views of others, but taking them in and working them into my 
own reflective inquiry until I could convey more powerfully to others what I'm about (which 
may have changed as a result of the reflective inquiry). 
 
Reflective Inquiry is an extremely powerful process.  I have struggled with setting aside the time 
to properly reflect on any and all comments I have received.  I finally won that struggle by 
allowing myself to truly believe that it was not a luxury to set time aside for reflection but an 
absolute necessity! 
 
 
9.  I have inquired and negotiated about formal standards, but gone on to develop and internalize 
my own criteria for doing work—criteria other than jumping through hoops set by the professor 
so I get a good grade. 
 
I have spoken my mind clearly to Peter and fellow classmates on many occasions and then tried 
to digest their comments.  I believe this dialogue and interaction is one of the most important 
tools we have developed in the course. 
 
10.  I have approached the CCT synthesis course and the CCT program as works-in-progress, 
which means that, instead of harboring criticisms to submit after the fact, I have found 
opportunities to affirm what is working well and to suggest directions for further development. 
I consider my entire life to be a works-in-progress.  CCT has helped me affirm this belief.  The 
Practicum course has given me many more tools to use in this.  I am open to many avenues that I 
once felt closed to go down.  I look forward to the synthesis course to move me even further 
ahead in this endeavor. 



 

Jeremy Szteiter 
CCT 692 

Assignment J: Self-assessment 
12/17/07 

 
 
The goals are divided into two sets:  
I.  "My Submission Shows That..." 
With each assignment (or revision) you should record (or update) for the goal related to the 
assignment: 
a) something that reflects what you have achieved well related to this goal, and 
b) something you have struggled with/ need more help on/ want to work further on. 
In addition, taking into account the development of your project as a whole, you should also 
update your previous assessments for earlier goals. 
(Some of the goals below are accompanied by specific prompts; others allow you to decide what 
to record.) 
II.  Developing as a reflective practitioner, including taking initiative in or through 
relationships 
Whenever you notice something along the lines of a) and b) for any of these goals record it or 
update your previous record.  For mid- and end-of-semester self-assessments, you will be asked 
to record something for a) and b) of every goal. 
 
Submit the latest version of this with each assignment.  If there are discrepancies between 
my assessment and what you record, I will note this in my comments on the assignment or self-
assessment.  We can discuss the discrepancies and try to come to a shared understanding about 
them. 
 
I.  "MY SUBMISSION SHOWS THAT..."  (goals of the ten phases of research and engagement) 
A.  I can convey who I want to influence/affect concerning what (Subject, Audience, Purpose). 
Did well: I was able to converge onto my ideas fairly quickly and found a true personal interest 
and passion about my topic that I believe I was able to convey to others with sincerity through 
the course of the project. 
To be improved: I would like to continue exploring how my topic can connect in more personal 
ways to others, and I would like to able to demonstrate the enjoyment of using theater in 
education for social change in more active ways. 
 
 
B.  I know what others have done before, either in the form of writing or action, that 
informs and connects with my project, and I know what others are doing now. 
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Did well: I was able to identify the areas of the work of Augusto Boal that applied to my topic 
and found that other independent threads often connected to that as a foundation. 
To be improved: I still would like to know more about other adult education practitioners who 
might already share my ideas but who are not also formal theater practitioners - I have found 
fewer people of this type so far. 
 
 
C.  I have teased out my vision, so as to expand my view of issues associated with the 
project, expose possible new directions, clarify direction/scope within the larger set of 
issues, and decide the most important direction. 
Did well: My idea-mapping allowed a major breakthrough to happen as it helped me to 
prioritize the relationship between theater, education, and social change and helped me to choose 
the scope of my research in a more confident way. 
To be improved: Because I am interested in so many areas, it was easy throughout my research 
to follow new threads, meaning that I needed to constantly step back from my work and verify 
that I was using my time effectively. 
 
 
D.  I have identified the premises and propositions that my project depends on, and can 
state counter-propositions.  I have taken stock of the thinking and research I need to do to 
counter those counter-propositions or to revise my own propositions. 
Did well: I was able to use information from my initial informants as well as from published 
research to understand counter-propositions, which I believe added a more grounded element to 
them and therefore helped me to think about them in practical ways. 
To be improved: I feel in some ways that my counter-counter-propositions in writing are still 
limited in that they may not address deeper feelings of hesitation of adult learners to engage in 
any kind of “theater”, so I realize that a part of my research is to appreciate the need for ongoing, 
long-term conversations with people as well as simply making a logical argument. 
 
E. I have clear objectives with respect to product, both written and practice, and process, 
including personal development as a reflective practitioner.  I have arranged my work in a 
sequence (with realistic deadlines) to realize these objectives. 
Did well: I was able to develop a strategy which allowed me to start to limit the expanse of my 
research and finally decide to address specific areas within my interests, so this greatly improved 
my timeline of work and kept it in to a realistic form. 
To be improved: As I focused on my final conclusions in the later part of the research, I 
sometimes neglected some of the smaller organizational elements that might have helped me 
consider my work in smaller chunks. 
 
F.  I have gained direct information, models, and experience not readily available from 
other sources. 
Did well: I was able to speak with several people involved in areas within my research as well as 
observe a practical application. 



 

To be improved: All of my interviews and informants suggested additional threads of inquiry, 
and it will be an ongoing process to follow them as this continues to expand. 
 
G.  I have clarified the overall progression or argument underlying my research and the 
written reports. 
Did well: I was able to gain insight about my presentation from my practice presentation, and 
this prompted me to consider new ideas about my final project.  
To be improved: I would like to continue to develop group activities that could be used in future 
presentations or situations to more specifically demonstrate how theater concepts relate to social 
change. 
 
H.  My writing and other products Grab the attention of the readers/audience, Orient 
them, move them along in Steps, so they appreciate the Position I've led them to. 
Did well: Because of my ranges of ideas, I felt that I was able to explore several in my writing 
while also find a writing organization that made sense. 
To be improved: I would like to continue to improve the way that I utilize other members of the 
class and become partners in our writing and research efforts. 
 
I.  I have facilitated new avenues of classroom, workplace, and public participation. 
Did well: I believe that my personal enthusiasm for my topic and the flexibility of it allows for 
numerous opportunities for participation and even depends upon it. so I look forward to 
continuing how that may work. 
To be improved: I would like to continue to improve my own abilities as a facilitator of groups 
and gain some practical experience. 
 
J.  To feed into my future learning and other work, I have taken stock of what has been 
working well and what needs changing. 
Did well: I was able to discipline myself fairly well throughout the research process and never 
felt that I was behind according to the progress that I intended to make. 
To be improved: It took me a while to understand my pockets of time during a given week due 
to a completely new and complex schedule relative to my classes and work experiences.  I need to 
find a better way to examine this in the future. 
 
II.  DEVELOPING AS A REFLECTIVE PRACTITIONER, INCLUDING TAKING 
INITIATIVE IN AND THROUGH RELATIONSHIPS 
1.  I have integrated knowledge and perspectives from CCT and other courses into my own 
inquiry and engagement in social and/or educational change. 
Did well: I feel that my recent CCT experience had already started me to be much more aware of 
relinquishing my old “labels” for myself, and that encouraged me through this course to start to 
consider ideas and interests that I did not accept before. 
To be improved: I would like to make sure to engage in dialogue with more of the CCT 
community – even though I have attended department events, I would like to appreciate the work 
of other students even more. 
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2.  I have also integrated into my own inquiry and engagement the processes, experiences, and 
struggles of previous courses. 
Did well: I found that I was much more able to allow myself to be assisted by others in my 
inquiry compared to past experiences, in which I spent more time in independent study and 
research. 
To be improved:  Through the Dialogue course this winter, I would like to pay particular 
attention to use of dialogue in groups and need to think of this as another key layer to my current 
research. 
 
3.  I have developed efficient ways to organize my time, research materials, computer access, 
bibliographies... 
Did well: It arose early in the course that my “in-between” times might be utilized more 
effective, such as when I am traveling between places or while I am waiting for class to begin, etc.  
I feel that I have trained myself to actually plan to think as well as finish tasks during certain 
times, and I have never before really organized my time to actually carve out space for merely 
thinking. 
To be improved: Because of my limited physical space for organizing class materials, I would 
like to find a new system for maintaining my books, articles, notebooks, and other items.  I need 
to think more about “containers” for my research that might take a different form other than 
bookshelves. 
 
4.  I have experimented with new tools and experiences, even if not every one became part of my 
toolkit as a learner, teacher/facilitator of others, and reflective practitioner. 
Did well: I feel that the experiences of both freewriting and writing feedback were particularly 
powerful to me, since the freewriting allows me to dedicate time to my inner dialogue and allow it 
to make connections between ideas and then see them visually on a page.  I appreciate the idea of 
writing feedback styles because I observe that allowing a point of view in feedback really helps 
me to view my writing in terms of intentions and impact on others rather than simply getting out 
what I want to say. 
To be improved: In our use of Post-it activities, I found this to be useful but feel that I didn’t 
take advantage of Post-its enough independently in my own work.  I think this is necessary 
because I do tend to write easily and extensively, but the Post-it activities help me to condense 
my language and find essence more easily. 
 
5.  I have paid attention to the emotional dimensions of undertaking my own project but have 
found ways to clear away distractions from other sources (present & past) and not get blocked, 
turning apparent obstacles into opportunities to move into unfamiliar or uncomfortable territory. 
Did well: I have been able to expose the emotional impact of my research to friends, family, and 
classmates much more than I have done in the past, and for me this is an important breakthrough 
because I have been able to focus on my accomplishments when I have gotten lost in my “to-do” 
list, and this has actually helped me to feel more comfortable about taking care of high-priority 
items first without worrying about “everything else”. 
To be improved: I found that I did still tend to consider large elements of my project and become 
hesitant to address them all at once, so I need to become better at simply starting the first short 
steps of a new assignment or task right away after I am ready for them, rather than feeling that I 



 

need to reflect on the meaning first.  In other words, I would like to improve on getting 
physically involved in a piece of work before I really know what I am doing. 
 
6.  I have developed peer and other horizontal relationships.  I have sought support and advice 
from peers, and have given support and advice to them when asked for.  
Did well: I have found that I have been able to share my work and ideas with other peers outside 
of the context of class, even with those not taking the course.  I have found that it has become 
much easier for me to ask someone, “what do you think?” and frame it in a way that indicates 
that I am not just looking for approval but challenges to help me.  In this sense, my style of 
communication in seeking support from peers has improved. 
To be improved: I would like to continue to find new ways to engage others in dialogue about 
our directions and interests, particularly with respect to CCT as a whole.  I feel that I know 
many peers on the level of classwork but would like to continue to establish peer relationships 
that persist more cohesively between classes as well as within a single class. 
 
7.  I have taken the lead, not dragged my feet, in dialogue with my instructor and other readers.  I 
didn't wait for the them to tell me how to solve an expository problem, what must be read and 
covered in the literature, or what was meant by some comment I didn't understand.  I didn't put 
off giving my writing to my instructor and other readers or avoid talking to them because I 
thought that they didn't see things the same way as I do. 
Did well: I feel that I really took advantage of the suggested assignment dates for the course by 
making them a self-imposed requirement, and this gave me a way to restrict my work so that I 
felt that I had to finish milestones on-time.  Also, I came to realize more and more that comments 
from instructors and peers were not necessarily meant to be taken as literal action items, but 
instead could be filtered back through my own ideas, allowing me to more easily accept 
comments from others such that I was then actually making them my own. 
To be improved: Because I consider an important element of my research to be encouraging 
others to participate in some of my ideas, I need to spend more time and thought considering the 
fact that others don’t see things my way, and that I am not really trying to convince others but 
instead am trying to invite others to explore these ideas with me. 
 
8.  I have revised seriously, which involved responding to the comments of others.  I came to see 
this not as bowing down to the views of others, but taking them in and working them into my 
own reflective inquiry until I could convey more powerfully to others what I'm about (which 
may have changed as a result of the reflective inquiry). 
Did well: As mentioned above, I have become more successful at accepting comments from the 
point of view of making them my own.  Additionally, I feel that I have been allow my own 
enthusiasm to come out more in my presentation of ideas verbally and in writing. 
To be improved: I would like to find creative ways to prompt additionally feedback, since I 
would have liked even more from peers.  Because of the limits of the time of others, I would like 
to both find alternative ways to know the views of others and also allow myself more 
opportunities to use methodological believing in my own daily work. 
 
9.  I have inquired and negotiated about formal standards, but gone on to develop and internalize 
my own criteria for doing work—criteria other than jumping through hoops set by the instructor 
so I get a good grade. 
Did well: I feel that as the course progressed, I was able to think much more about creating a 
foundation of work that could be sustained outside the course and after it was over.  This helped 
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me to take attention off of criteria and on to making sure that I was making sense to myself and 
actually was creating work that I could stand behind with confidence. 
To be improved: This particular issue may always be a challenge for me, because even more so 
than with grades and evaluations, it has been important to me to feel that I have showed my best 
work to others.  I believe that if I can more naturally and immediate observe coursework and the 
CCT program as a process that happens to result in certain products, then I can relieve myself of 
being concerned with actually creating the products and understand how well I am utilizing the 
process. 
 
10.  I have approached this course as a work-in-progress.  Instead of harboring criticisms to 
submit after the fact, I have found opportunities to affirm what is working well and suggest 
directions for further development. 
Did well: Most of all, I feel that this course has represented a starting point of future work, so I 
have been able to find ways to “forgive” myself for unexplored areas and have found through that 
realization that I do now possess knowledge and skills in my area of interest that might actually 
be able to benefit others as well as my own continued work. 
To be improved: Because my work involves collaboration and experimentation with others, I 
would like to make sure to keep my momentum going and notice when I come across 
opportunities to have personal and direct involvement in areas where my interests appear.  This 
means actively seeking out opportunities and making sure to continue to discuss my work in 
CCT with people outside of the program.  
 



 

Bob Blackler 
End of Semester Process Review 

Date: Tue, 26 Dec 2000 15:12:41 EST 
I.  My Report Shows that… 
A.  This report is clearly directed to an audience of Science teachers  looking to transform their 
practice, specifically about teaching energy, by  becoming aware of student preconceptions, and 
helping students to test these.  All of this is aiming towards  formulation and implementation of a 
conceptual  change  model of teaching science.  However, I need to be sure that this is addressed 
directly.(->) 
  
B.  I have gathered research from seminal articles on children’s preconceptions about energy, 
Inquiry teaching, and conceptual change teaching.  I feel like I have found a great deal that is 
relevant to my project but am not sure that I have adequately surveyed all that out there. (**) 
  
C.  First, my concept map helped to me to tease out the need for students to test their own 
conceptual frameworks using inquiry activities, and to thoroughly map the interconnections 
between the sub areas.   I still need to describe exactly how students will test their theories. (**) 
  
D.   I feel that formulating my arguments, counter-arguments to these, and my responses, helped 
to structure my research by forcing me to respond to reasonable criticisms of my work, and 
develop a sensible progression to it.  I need to be sure that all of these are specifically supported 
in the final report. (**) 
            
E.  I developed a research design to fulfill my research objectives, and was able to adhere to most 
of it but need to fill some gaps in my literature review. (OK) 
  
F.  Carol Smith was an invaluable resource for providing models to gathering information about 
students’ preconceptions about energy, through class readings, assignments, activities, and 
conferences.   Paul Jablon helped to clarify the nature of inquiry and the difficulty in 
implementing inquiry techniques without intensive training.  I didn’t really stick to my interview 
questions with PJ, and as a result don’t feel that I used my interview time as efficiently as 
possible. (**) 
  
G.  I feel that my report clarifies my overall argument, but is stronger on the details of it, than on 
the transitional portions.  (OK) 
  
H.  I feel that I will need to go through a process of revision with reader feedback to really grab 
the audience.   However, I feel that I have formulated my position using the steps in order to 
orient them. (->) 
  
I.  I have used this process to develop activities for my classroom to help students to 
acknowledge and to clarify their preconceptions, inquiry based activities targeted to facilitate 
shifts in thinking towards use of expert models.   I feel that I need more formal training in 
inquiry teaching to really make this work.  (**) 
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J.  In general I feel that I need to look at some of the literature again.  I also don’t really have a 
system for organizing and managing the mechanics of this process.  This will become more 
necessary as I begin the synthesis course. (->) 
  
I’m very happy with the activities for formulating theories.  I acknowledge the need to clarify 
how to shift towards a more inquiry based classroom, Having students test their theories may be 
too ambitious.  Perhaps a more realistic scenario is for the class to construct a cognitive model of 
what energy is, where it comes from, how it is used, and what happens to it after it is used, then 
to test this model, rather than have each student form and test his/her own model individual.   I 
also feel that I need to firm up how to be sure that conceptual changes have occurred.  perhaps 
I’ll design rubrics for assessing the labs and problems that take into consideration the criterion 
proposed by Strike and Posner.                        
 
II.  Developing as a reflective practitioner, including taking initiative in 
and through relationships… 
  
1.  I feel that generally speaking I have to a great extent assimilated the CCT perspective(s) into 
my thinking.  I say "assimilated" and not "accommodated" because I really feel that due to my 
scientific/philosophical training, I was greatly sympathetic to the philosophical orientation of 
CCT.  This in fact why I chose CCT rather than a more traditional M.Ed program.  (**) 
  
2.   I have been gradually incorporating ideas and techniques that I learned about in or researched 
through my CCT courses  to improve my classroom practice.  For example, My course with 
Carol Smith has formally introduced me to the idea that students have their own preconceptions 
before they are formally taught about a topic.  I have incorporated this into my own teaching and 
it the seminal idea of my synthesis project.   I have also used research >from my Educational 
Evaluation course to improve student learning, i.e. concept maps.   I feel that I would like to be 
more systematic in incorporated CCT techniques into my teaching  However, I feel that there are 
so many CCT ideas that I have not tried to implement that would be fruitful in my class room.  
(OK). 
 
3.  I have structured all of these however, I have not been as systematic as I will need to be in 
order to finish on time with a superior product.  Therefore for the spring semester, I will adopt 
the following:    
A.  I will adopt the binder system suggested by PT, to organize articles, as of know they are in 
manila folders. 
B.  I typically write notes on the page margins of books and articles, but need to develop a more 
easily referenced means of commenting on others’ work. 
C.  I have computer access at home, at work, and at UMASS.   
D.  I need to commit time during the week (Tuesday evening) and a few hours on Saturday, with 
at least 4 hours on Sunday. 
E.  I need to look at my Bibliography and edit it to be sure that I have a consistent  and standard 
method for documenting sources. (->) 
     
4.  I have experimented with new tools and experiences for example the propositions and counter 
propositions exercise was very useful for considering reasonable objections and responding to 



 

them.  Seeking out expert advise from people rather than simply books was new and quite useful.   
The Research Design was a helpful way to structure the remainder of the semester, I wish that I 
had been systematic in using it.  I have used free-writing with my students, concept maps, and 
designed activities to gather their prior knowledge about particular scientific concepts.  These are 
only a few examples of new tools. (OK) 
  
5.  I’ll admit that I have not consciously paid much attention to the emotional aspects about this 
process.  However, the urgency of my task has driven me on in spite of  being overwhelmed at 
times, become entangled, and having trouble maintaining motivation. (->) 
  
6.  I have developed peer relationships that have been reciprocated and we have helped support 
each other through the process informally as well as through the peer editing process.  What I 
found most beneficial was the enormous help and support that I got from my synthesis advisor 
before she even agreed to be such.  She was proactive at providing resources and ideas.  Last but 
not least my department chair and frequent instructor has been an enormous support, and a 
tremendous resource, although I didn’t use him formally as often as I probably should have.  
(OK) 
  
7.  I wouldn’t say that I’ve dragged my feet but I wouldn’t say I’ve taken the lead either.  My 
instructors comments were generally clear to me, if not I cleared them up in class or in 
conference.  My advisor initially provided some references that made it progressively easy to 
research my topic.  When I’ve been slow about presenting my writing it wasn’t because of fear 
of criticism, rather entangled multi-tasking.  I have found my instructor’s criticism to be 
generally helpful and at times quite illuminating, particularly, in helping me to anchor my often 
idealized goals into the everyday reality of implementing these with my students in the 
classroom. (OK) 
  
8.  I have always made it a technique to incorporate what is useful >from others into my own 
work.  The dialogue process is one of our greatest resources for improving both the clarity and 
the soundness of our views.  I often have found that epiphanic moments are catalyzed by 
dialogue with others, and the comments of instructors (particularly in this program) to be 
unusually fruitful in this regard. (**) 
  
9.  I have my own rationale for proceeding through academic work, I always find some purpose 
to which I can put what am taught-now or later.  However, I admit that the more encumbered I 
feel (by work and school) the more like hoop-jumping the process feels.  Fortunately, this 
program gives me more flexibility to direct the tools taught towards my own ends, and it is 
oriented towards the open-minded, multi-perspectival dialectic thinking to which I aspire. (OK) 
 
10. As always, I found the tenor of the course and the program as a flexible, dynamic, dialectical 
process, necessitating full ownership by students as well as instructor, to fulfill the high minded 
needs and wants of both high.  I am continually impressed by the instructor’s ability to 
internalize as well as to convey constructive criticism.  Although I strongly suspect that like 
myself this is not his natural inclination.  I can not emphasize enough, that this new teaching, 
student as full partner is a risky process on both sides, but has given me the most fruitful 
educational experiences of my educational life. (**) 
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Process Review 
 

One way to evaluate my process is to gauge to what degree I realized my goals for the 

course once they were formulated somewhat clearly.  The following summary of initial goals is 

biased by present knowledge but the value of re-articulating the goals outweighs the importance 

of contaminating the actual initial goals. 

In any case, my goals for the course were to: 

1. Develop a set of study habits, practices and academic infrastructure for working on 

“large” academic projects. 

2. Do a large project that allows for the practice of the habits, practices and infrastructure 

from goal number 1.   

3. Define possible projects for ongoing study and development in the future, in particular, in 

anticipation of doing a Synthesis Project later in CCT studies. 

4. Learn from and adapt the research and writing tools from the course for use in my own 

teaching of students. 

The order of these goals and their heavy emphasis on procedure reflect the unusual situation I 

was in while taking the class.  I was taking CCT 698 as my 2nd CCT course as a non-

matriculating student, not as someone sharpening their skills and project focus for their end-of-

program synthesis project.  I saw the course as an opportunity for me to develop skills and habits 

that will pay off for me in the remainder of my CCT coursework AND my ultimate thesis 

project. 

Thus, I want to give my Process Review an additional purpose; to identify the realized 

structures, further developments and as-yet-undeveloped procedures that will be conducive to my 

own future studies in the CCT program.  Part of this can be accomplished by commenting on 

outlines that I had done along the path of doing the course project.  However, the clearest way to 

do this is to comment on the features of the course that I found most productive for me. 

Dialogue of Writing and Outlining 
My project work was punctuated at several intervals by outlines of various formats.  

These outlines were generated after free-writing and stewing in thinking.  The ritual of going to 
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the graduate computer lab in the library each Monday from 2:30 to 6:30 and working on several 

documents simultaneously was very helpful.  One of these open documents was always the 

SHAPING document; others were the specific pieces of the project, such as diagrams, 

explorations of particular issues or a spillover document. 

The most important such SHAPING document was an outline of the loosest variety, 

called Uncooked Ideas, Free Flow Essay on Background, Context, Motivation and Possibilities 

for the Project, from 9/30, class #4.  It was organized as a list of points.  In retrospect this 

document specified the dimensions and anticipated most of the content in the final paper.  The 

platform of orienting from a directory of documents on a ZIP disk facilitated this process; 

working on 5 or 6 documents at once works well for me and the containment of the directory 

with all relevant work made the focus manageable. 

 

Free Flow Essay on Background, Context, Motivation and Possibilities for the Project 

 

1. It’s in the air in the ADP.  One of the underlying themes of the ADP in recent years is 
finding ways to get students involved with a variety of media to enhance their learning.  
We use movies, books on tape and visual stimulants often and encourage our students to 
make a habit of going to their library and checking out such materials themselves.  The 
other main ADP teacher, Ginny, an experienced educator with all grade levels has found 
great value in using materials and activities from her work with young children into the 
ADP.  The educational push is to get people out of their shells; for them to get more and 
more active and to participate orally.  [Perhaps there is some cultural coercion at work 
here, cf. Listening to Prozac. Nah, part of the point of our classes is for people to learn to 
speak better English so they HAVE TO TALK out loud.]   

2. Musical nourishment. As a lifelong music collector, one of my favorite and most 
enriching hobbies featured the interaction of listening to music, finding music and 
reading about music.  The book, The Guide to Low Priced Classical Records by Herbert 
Russcol functioned, for me, as a complete education in classical music.  Russcol 
organizes the book by composer; for each major composer he reviews their most 
critically acclaimed and loved pieces with an eye towards the best recordings for the 
money.  Along the way, he offers his richly worded opinions of each piece and of the 
composer’s development.  I returned many times in my life to read this book and to 
interact with the music that Russcol recommended.  The combination of discourse about 
the music with hearing the music was the source of both great pleasure and great 
learning.  The book was an inroad for me into a realm of rich experience.  There were 
other factors at work (my father’s actual record collection was based on Russcol’s 
recommendations) that contributed to the experience, but the book itself is a model of the 
power of constructive commentary. 



 

3. Related to being a lifelong music collector is the need to organize information.  At the 
intersection of work and hobbies is the database.  I’ve often used databases from home to 
learn and apply database techniques.  In education, I’ve used communal databases as a 
way for a class to share their opinions on different topics.  For example the Software 
Review Database made it easy for a class to systematize their opinions of the educational 
value and fun of educational software.  The same principles can be applied with music 
reviews.  The database helps to guide the sport of hunting and collecting from diverse 
sources.  The hunting helps to develop OPENNESS to new media, to people, to a habit of 
mind that looks for new sources of food.  You can do the same things with food. 

4. Music and songs provide a great context for social learning through sharing of resources 
and opinions.  Turning a person on to a great song, or a musical genre is a joy in itself.  
And it works both ways; so students can engage in the role of educator by way of 
introducing the teacher and students to some of their favorite music. The context leads to 
all sorts of rich topics for discussion.  What are your favorites?  Which style of music is 
that?  If you had to introduce the rest of the class to x style of music what one song would 
you play and discuss? 

5. American Songs provide an efficient way for people to learn the cultural “standards” 
[note the many uses of that word].  In the context of music, it refers to the pieces that 
musicians in old-folks homes need to know.  [My uncle is such a person in Florida.]  But 
it also refers to “Standards of behavior” so one can picture William Bennett insisting that 
all U.S. Citizens be able to sing the Patriotic Hits.  This points to one of the many 
political questions that arise in this context.  Songs can be subversive, coercive, 
manipulative, argumentative, and certainly persuasive.  The Power of Song differs from 
the power of normal speech.  Advertisers get a song in our heads, soldiers march to battle 
“gung-ho”; and the history written into songs shapes historical ideas deeply and 
repetitively.   

6. Beyond the political question of how music and songs are used in a political context, at 
an even more basic philosophical level, lies the question of how we should interact with 
other people.  How do we want to be regarded and treated?  Do we want to be treated as 
“rational subjects” engaged in the process of open-ended reasoning or manipulated as 
“bodies knowable through market research”?  On a practical-musical level, do we want 
our radio DJ to play what he/she regards as the best songs or the ones that market 
researchers find most “appealing.”  What would good music for a “purely rational 
subject” be anyway.  Maybe kinda boring.  So there’s a higher sense of rationality which 
recognizes that people’s aesthetic enjoyment DOES require consideration of other aspects 
of their human beinghood besides their purely rational self.  Hashing through the 
attitudes, interactions, and relations among people in this area is historically fascinating 
in itself, raising issues of cultural homogenization, etc.  These are cogent concerns, 
especially for immigrants, who live in multiple cultures.   

 

The essay was a form of structured, but casual, writing wherein I explored the issues going 

through my head in a preliminary way.  What made this writing particularly helpful to me was 

the focus on MOTIVATION.  Thinking about WHY I really wanted to do this as a project helped 
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me uncover a lot of the personal roots behind it which led to some ideas I could really learn 

from, e.g. using Herbert Russcol’s book as a paradigm. 

The other thing the free-flow numbered essay shows is the lines of connection from the 

surface issues to the deeper philosophical questions lurking below.  The question of “how do you 

want to be regarded as a human being” is one that I ask students to consider in the Seven 

Theories of Human Nature course I’ve been teaching for years.  So, in this context I was 

connecting my project thinking to a lot of the themes that arise in other contexts for me.  I have 

no trouble immersing myself in a subject, then seeing connections to other things; and that was 

exactly the process reflected in this stage of document.  I had just been listening to “Listening to 

Prozac” on tapes and it bridged themes regarding human nature, the social construction of 

“human nature” by cultures which tied to issues from last Spring’s CCT640 class.  Here, the 

theme that arose in “Listening to Prozac” was the cultural definition of “desirable” personality 

types; the author points out how recent American society currently prefers outgoing to shy traits 

and how anti-depressant medication may be used for personality adjustment.  Hence the 

connection to imposing our educational goals on people, where one can question how much 

one’s educational goals for students are unintentionally COERCIVE. 

These matters can certainly be explored more systematically in the future.  For now, the 

procedural lesson is that this form of structured, explorative writing is extremely valuable for me 

in shaping ideas and making connections to be developed in the future.  The reason WHY it was 

so effective is that it was CONVERSATIONAL.  The writing was done with a virtual conversant 

in mind; I was simply explaining why I was motivated to do the project and what reasons I had 

initially in mind. 

The second stage of outline, Outline of Project Ideas before Active Verbification, was more 

comprehensive with regard to my goals in the class, the project itself and beyond.  It had a great 

defining effect on my further work.  It helped me to see the multiple pathways for further 

development and ultimately to focus course-specific work on a subset of these. I’ve included this 

outline below with “sticky-note” comments in the form of text boxes to the right. 

 



 
 
 

ASSESSMENT 
and TIMING 

of assignments & 
tasks 

 

259



University of Massachusetts at Boston 
Graduate College of Education 
Critical and Creative Thinking Program

Assessment and Timing of Assignments and Tasks 

CCT 692, Processes of Research & Engagement  
Fall 2008

 
Website: http://www.faculty.umb.edu/peter_taylor/692-08.html 
 
Sections to follow:

Requirements, Due Dates, and Grading 
Pacing and Preparing the Assignments and Other Tasks(with links to examples of student submissions 
from previous years)

More detail about the assignments and expectations is provided in Notes on Teaching/Learning Interactions 
(with links to the Phases of Research and Engagement wikipages). 

REQUIREMENTS, DUE DATES, and GRADING

Project Options

Options for the course project include: 
●     A Literature Review of what other people have written or done in the area you intend for your Synthesis or 
other Research Project 
A Grant, Research or Project Proposal 
Short versions of the options for the CCT Synthesis Project, namely, 

Long essay/paper; 
Case Study/Practitioner's Narratives; 
Curriculum Unit/ Professional Development Workshop Series; 
Original Products (with documentation); and 
Arts Option (Performance) (also with documentation)

In contrast to the CCT Synthesis Project, the Final Report or Documentation of this project is shorter--10-20 
pages (2250-4500 words, plus references) as against 20-40 pages--and it is typically more open, indicating 
where further work is planned or needed. (If the report presents an activity for a class, organization, or your 
own personal development, you may have fewer words for the same number of pages.) The project should 
not be seen as producing a "term paper," but as a process of development that involves:

●     dialogue with the instructor and other students; and 
●     revision (re-seeing) in light of that dialogue.

To facilitate that process, there is a sequence of 14 assignments with goals of the phase it fits under. (See 
Notes on Teaching/Learning Interactions (with links to the Phases of Research and Engagement wikipages).) 
Provided you submit an initial version of the assignment on the due date, the instructor's responses will be 
designed to help you develop your project. Substitutions are possible-consult with the instructor. 
 
Written assignments and presentations, 2/3 of course grade

Initial attempts for at least 11 of the 14 assignments, however sketchy or minimal, must be submitted 
at or before the session indicated in brackets below (or a note submitted explaining when it will come). 
At least 7 of the assignments should be revised and resubmitted in response to instructor's comments 
until "OK/RNR" (=OK, Reflection-Revision-Resubmission not Required) is received. Revision in response 
to comments on a completedraft report (H) is required before submission of final report. Public work-in-

http://www.faculty.umb.edu/pjt/692-08.html
http://cct.wikispaces.com/692Notes
http://cct.wikispaces.com/Phases
http://cct.wikispaces.com/692Notes
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progress presentation is also required. 
Final date for submissions and revisions: session 14, except one week after that for H and J. 
You are welcome to propose alternative assignments that move you towards the goals of the 
various phases.

A. Project governing question and paragraph overview [session 3] 
B1. Sense-making digestion of relevant article [3] 
B2. Review or controversy article w/ paragraph [4] OR 
Report on conversation with initial informant [verbally in session 4] 
B3. Annotated bibliography of reading completed or planned [5] 
C. Revised map (incl. updated Governing Question) [5] 
D. Summarize the different sub-arguments for your topic [6] 
E. Research & engagement design [8] 
B4. Updated annotated bibliography [8] 
F1. Interview guide [8] 
G1. Presentation on Work-in-Progress [practice in 9, public version in 10): REQUIRED  
F2. Brief written report on i/view, part. obs., or workshop [11] 
G2. Narrative Outline [11] 
H. Report [draft in 13, revised one week after 14: REQUIRED 
J. Final self-assessment of your work in relation to goals of the different phases of research and 
engagement[one week after 14]

 
Participation and contribution to the session process, 1/3 of course grade

a. Prepared participation in session meetings (=13 items) 
b. Syllabus treasure-hunt [session 2]  
c. Minimum of two in-office or phone conferences on your projects [one before Session 5, the other 
before session 11] (= 2 items) 
d. Research workbook(s) perused during conference before session 5 and again during session 12 or 
13 for changes made in response to comments (= 2 items). 
e. Mid-semester self-assessment, incl. competency list and research organization report [7] 
f. Peer commentaries on other students' assignments (5 times, excluding those in session 13). 
g. Assignment Check-list maintained by student and submitted in time to resolve discrepancies [12 or 
13, no later]. 
Extra participation items 
h. Briefing on research and engagement issues (a summary of key resources that gives other students 
in this and future sessions a quick start when they face that issue) (= 2 items, draft by session 7) 
i. Volunteering to have your work discussed in front of session for certain assignments, session 4, 6, 9, 
11 (signup sheet) 

Overall course grade. 

The rubric is simple, but unusual. It is intended to keep the attention off grades and on teaching/learning 
interactions. Read the Rationale in the Notes on Teaching/Learning Interactions and ask questions to make 
sure you have it clear.  
 
80 points or a B+ is earned automatically for 7 Written items marked OK/RNR (=OK/ Reflection-revision-
resubmission Not Requested) plus 20 Participation items fulfilled. (Not requiring every assignment revised or 
item fulfilled allows you to make choices about sessions and revisions to skip based on your other 
commitments.) 
If you reach this level, the rubric used to add further points is that, for each quality below "fulfilled very well" 
you get 2 additional points or, if you "did an OK job, but there was room for more development/attention," 
you get 1 point. 

●     A sequence of assignments paced more or less as in syllabus (and revisions timely),  
●     often revised thoroughly and with new thinking in response to comments. 
●     Project innovative, and  
●     well planned and carried out with considerable initiative. 
●     Project report clear and well structured, 
●     with supporting references and detail, and professionally presented. 
●     Active, prepared participation and building session as learning community, 
●     including conscientious peer commentary on other student's assignments. 261
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●     Consistent work and development of your research organization outside session as evidenced in 
workbooks and computer files 

●     Self-assessment in relation to course goals that shows deep reflection on your development through 
the semester and  

●     maps out the future directions in which you plan to develop 
●     Briefing submitted, summarizing important themes/tools/resources related to the chosen topic and 

suggesting that you are ready to teach others about processes of research & engagement

 
You are welcome to submit your own assessment according to this rubric along with your final report. 
If you don't reach the automatic B+ level, your points = 3 for each writing assignment submitted + an 
additional 4.5 for each writing assignments OK/RNR + 1.33 for each participation item fulfilled, up to a 
maximum of 80. 
 
Overall points are converted to letter grades as follows: The minimum grade for A is 95 points, for A- is 87.5, 
for B+ is 80, for B is 72.5; for B- is 65; for C+ is 57.5; and for C is 50 points. 
(Note: In theory it is possible for a student to earn 104 points, but this is still awarded an A.) 

PACING AND PREPARING THE ASSIGNMENTS AND OTHER TASKS

Activities during the class sessions and the assignments and tasks listed for each phase are intended to keep 
you moving through the phases (see the Chart below). Phases A, B, C, E, G, H are especially important. 
Use the Assignment Check-list to keep track of your own progress, which helps keep interactions with the 
instructor focused on your project, not on grades. 
The tasks are not part of the required assignments, but if done will make sessions more valuable to you. To 
keep track of the tasks to prepare for any upcoming session scan the start of each line and make a note in 
the left hand margin. 

 
To use this chart to guide you should:

●     Fill in the dates for the sessions, aka, class meetings. 
●     Refer to the chart when you want a reminder at any point of where you should be if you want to keep 

in sync with the sessions and on target for finishing the project. 
●     Take note of the goal of each phase. The assignments are steps towards fulfilling the goals, not hoops 

to jump through.  
●     Note that phases are not finished with the session in which they are emphasized. They continue and 

overlap with later phases (as indicated approximately by arrows). They should govern the way you 
address any assignment you undertake and be revisited as you undertake later assignments. 

http://www.faculty.umb.edu/pjt/692checklist.doc
http://www.faculty.umb.edu/pjt/698goals.html


●     Consult details and rationale for the assignments (A, B1, B2, etc.) given in the Notes on Teaching/
Learning Interactions (with links to the Phases of Research and Engagement wikipages). 

●     Note that public G1 and final H are required. Revisions till OK/RNR are expected for a minimum of 5 of 
the others. 

●     Use assignment checklist to keep track of initial submission of assignments and of resubmission until 
OK/RNR. 

●     Take note of and undertake some of the additional tasks that contribute to your fulfilling the goal of 
that phase-see Phases of Research and Engagement wikipages & summaries to follow (A,B,C,D,E,F,G,H,
I,J).

General

Session 1, Sign up to bring light refreshments OR volunteer to have your work discussed in front of session 
for certain assignments 
Session 1, submit information sheet 
By session 2, Review previous years' evaluations linked to (http://www.faculty.umb.edu/peter_taylor/
portfoliocct698.html). 
By session 2, Read Elbow, chaps. 1-3 on writing, freewriting, and sharing 
By session 2: Participation Item: Submit syllabus treasure-hunt to review syllabus, Notes on teaching/
learning interactions, and Phases of Research and Engagement. Email questions or bring them to session 2. 
By session 2 or 3: Review briefings, decide if you want to add one, and submit a topic 
By session 3: Review http://www.cct.umb.edu/competencies.html and http://www.faculty.umb.edu/
peter_taylor/virtualoffice.html 
By session 5, Participation Item: So PT can peruse the system you have developed to organize your 
research, bring to office hours conferences your journal/workbook with any material and notes derived from 
research to date, and your laptop, backup/storage medium, or printout of the system of directories/folders 
on your computer.  
After session 5, Sign-up for second conference (to be held before session 11 -- participation item) 
By session 7, Submit draft Briefing (or skip this participation item) 
By session 7, Participation Item: Submit Mid-term self-assessment, including research organization and 
competencies worksheet. 
By session 9, Submit revised Briefing on or before this session (unless you skip this optional extra 
participation item) 
Session 12 or 13, Participation item: Submit a copy of your Assignment Check-list in time for PT to alert you 
about discrepancies with his records. 
Session 12 or 13, Participation item: To show the system you have developed to organize your research, 
submit journal/workbook, system for storing and taking notes on research materials on paper and on 
computer (e.g., flash drive). 

Recommended tasks and assignments for phase A

Goal: "I can convey who I want to influence/affect concerning what (Subject, Audience, Purpose)." 
Annotated examples of previous students' assignments 
 
By session 2, Task : Review previous years' reports (online thru password protected site) to get a sense of 
the scope of previous projects and reports 
Due date session 3, Asmt. A: Governing Question and Revised single paragraph overview of your subject, 
audience, purpose 
By session 5, First conference to discuss your ideas (bring journal and work materials) -- participation item 
Practice using freewriting (suggested topics) and journaling 

Recommended tasks and assignments for phase B

Goal: "I know what others have done before, either in the form of writing or action, that informs and 
connects with my project, and I know what others are doing now." 
Annotated examples of previous students' assignments 
 
By session 3 (after session 2), Task: Establish off-campus connection to UMass library 
By session 3 or 4, Task: Establish your bibliographic and note-taking systems 
Due date session 3, Asmt. B1: Photocopy of (or online link to) the review or controversy article (or section in 
a book) with a paragraph describing how it moves you towards fulfilling goal B  
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OR "sense-making" protocol used to indicate how an important article connects with your proposed research. 
Due date session 4, Asmt. B2: Identify an initial informant, make contact, make appointment for a 
conversation before session 4, prepare verbal report on conversation with informant to be given during 
session 4. (If meeting hasn't happened by session 4, submit a brief written report after the meeting happens 
describing how it moved you towards fulfilling goal B.)  
Due date session 5, Asmt. B3: Annotated bibliography of reading completed or planned 
Due date session 8: Revised and updated annotated bibliography 

Recommended tasks and assignments for phase C

Goal: "I have teased out my vision, so as to expand my view of issues associated with the project, expose 
possible new directions, clarify direction/scope within the larger set of issues, decide most important direction 
expressed in revised researchable Question." 
Annotated examples of previous students' assignments 
 
Exercise in session 4: Initial map 
Due date session 5, Asmt. C: Revised map with Governing Question 

Recommended tasks and assignments for phase D

Goal: "I have identified the premises and propositions that my project depends on, and can state counter-
propositions. I have taken stock of the thinking and research I need to do to counter those counter-
propositions or to revise my own propositions." 
Annotated examples of previous students' assignments 
 
By session 6, Asmt. D: Summarize the different sub-arguments for your topic and positions regarding each, 
email to PT for comments 

Recommended tasks and assignments for phase E

Goal: "I have clear objectives with respect to product, both written and practice, and process, including 
personal development as a reflective practitioner. I have arranged my work in a sequence to realize these 
objectives." 
Annotated examples of previous students' assignments 
 
In-session exercise: Strategic personal planning processBecause Columbus day is late in 2008, this will 
be done in second half of session 5 
By session 7, Task: Complete Strategic personal planning process 
Due date session 8, Asmt. E: Research & engagement design 

Recommended tasks and assignments for phase F

Goal: "I have gained direct information, models, and experience not readily available from other sources." 
Annotated examples of previous students' assignments 
 
For session 7, Task: Write down your top 5 questions you would like someone to talk to you about because 
you can't easily get answers from published literature 
Due date session 8, Asmt. F1: Revised interview guide 
Due date session 11, Asmt. F2: Brief written report on interview conducted, participant observation, or 
workshop attended 
(See also briefing on interviewing) 

Recommended tasks and assignments for phase G

Goal: "I have clarified the overall progression or argument underlying my research and the written reports I 
am starting to prepare." 
Annotated examples of previous students' assignments 
 
After session 8, Task: Complete in session exercises. 
In session 9, Asmt. G1 (equivalent of initial submission): Practice presentations to session or small groups 
For session 10, Asmt. G1 (equivalent of OK/RNR): Public Presentation on Work-in-Progress 

http://www.faculty.umb.edu/pjt/698ExamplesC.pdf
http://www.faculty.umb.edu/pjt/698ExamplesD.pdf
http://www.faculty.umb.edu/pjt/698ExamplesE.pdf
http://www.faculty.umb.edu/pjt/StrPersPlanning.doc
http://www.faculty.umb.edu/pjt/698ExamplesF.pdf
http://www.faculty.umb.edu/pjt/briefings-TOC.html
http://www.faculty.umb.edu/pjt/698ExamplesG.pdf


By session 11, Task: Read "Exploring your writing preferences" and identify strengths and issues to work on. 
By session 11, Task: Read Elbow, chap. 13; re-read chap. 3 
Due date session 11, Asmt G2: Narrative Outline 

Recommended tasks and assignments for phase H

Goal: "My writing and other products Grab the attention of the readers/audience, Orient them, move them 
along in Steps, so they appreciate the Position I've led them to." 
Annotated examples of previous students' assignments 
 
By session 12, Task: Read Elbow, chaps. 4 -6; reread chapters 1-3 
By session 13 or 14 (after session 11), Task: Read, or at least dip into, Elbow, sections III-VI 
Due date session 13, Asmt. H: Draft of research report -- two copies: for fellow students & PT (returned with 
comments from both by session 14) 
In session 13 or by session 14, Participation item: Comment on another student's complete draft 
Due date one week after session 14, Asmt. H: Final version Research Report as email attachment 
Note: For the final report to be accepted as final, you must have revised in response to comments by PT and 
another student on a complete draft. 

 

Recommended tasks and assignments for phase I

Goal: "I have facilitated new avenues of classroom, workplace, and public participation." 
Annotated examples of previous students' assignments 
 
By session 14, Task: Volunteer to run an activity based on your work at the spring CCT Orientation or a CCT 
in Practice Open House. 

Recommended tasks and assignments for phase J

Goal: "To feed into my future learning and other work, I have taken stock of what has been working well and 
what needs changing." 
Annotated examples of previous students' assignments 
 
By one week after session 14, Asmt. J, Self-assessment in relation to goals of the different phases 

Last update: 29 August 2008 
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http://www.faculty.umb.edu/pjt/legendre.doc
http://www.faculty.umb.edu/pjt/698ExamplesH.pdf
http://www.faculty.umb.edu/pjt/698ExamplesI.pdf
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